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Thepurposeofthispaperisthree-fold:one,toinvestigateand

identifythedifficultiesfacedbyJapanesecollegestudents,two,to

investigateandidentifytheirquestionsraisedinthecourseofstudying

Englishasaforeignlanguage,andthree,todiscussthebackground

behindtheirproblemswithlearning.Basedontheauthor'sownexpe-

riencesbothasanESL/EFLlearnerandESL/EFLinstructor,heoffers

arangeofpedagoglCalsuggestions.Atotalof273Studentsattwo

Japanesecolleges,bothnationalandprivate,wereaskedtopointout

theirownbroadproblemareasandparticulardifficultiesintheirlearn-

ingofEnglish.Thecollectedresponsesweresortedaccordingtoskill

areassuchasspeaking,pronunciatioll,listening,writing,readingand

vocabulary.Thedatasuggestthatthemajorityofthestudentswho

respondedfeellessconfidentinlistenlngandspeaking;theyalsofeel

thatitisdifficulttoimproveindicatedskills.Theresultsfurthermore

indicatethatmostoftherespondentsarelackinginaclearideaabout

howtoimprovetheskillsareastheyassumetobeundeveloped.
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lNTRODUCT10N

English"education"inJapanhastraditionallybeenidentifiedwith

English"teaching"andthusteachershavebeenconcernedmostlywith

"how toteach,"ratherlesswith "how to learn." Thelinguistic
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approachtolanguagelearnlng,Whichpayslittleattentiontothe

learner'scognitivedomains,hasdirectedtheattentionofteachers

almostexclusivelytoclassroommanagementorwhattheyshoulddoin

theclassroom.Thisapproachoughttohavebeenrevisedinthe1960S,

andshouldhaveledtothecollapseofcontrastiveanalysistheoretically

supportedbystructuralism andbehavioristpsychology.Itseems,

however,thattheoutdatedapproachstillsurvivesamongconservative

JapaneseteachersofEnglishwhoareeasilytemptedtocorrectallthe

errorsstudentscommitassoonastheydetecttheminanattemptto

averttheformationofbadhabits.SuchanimproperfeedbacktoL2

learners'outputwillinhibit,discourageoreventhreatenthem.

Since,inpost-warJapan,Englishisestablishedasoneofthemost

importantschoolsubjects,testing,whichislargelyusedtoscreen

studentsforthebenefitofadministration,featuresasoneofthestron一

gestincentivesforlanguagelearners.Atthesametime,Englishhas

beenoneofthemostimportantentranceexaminationsubjectsandis

administeredbyalmostalluniversitiesandcollegesinJapan.To

breakthistraditionalsystem,however,anotableandevenrevolution-

arychallengewasannouncedin1996byTamaUniversity:todrop

Englishfromthelistofsubjectsrequiredinitsentranceexamination.

TheuniversitypresidentClark(1996:29)iscandidenoughtomaintain

thatthemoreJapanesestudentsstudyEnglishforentranceexamina-

tions,thelessconversationalabilitytheywillhave.Somecritics

suspect,though,thattheuniversityismerelytryingtosecureagood

numberofapplicantstocopewiththereducedpopulationof18-year

oldsinthisnation.

Afterbeingadmittedtocollege,however,Japanesecollegestu-

dentstendtolosetheirmotivationtocontinuetolearnEnglish.

Predominantly,theyhavebeeninstrumentallymotivatedtoseektem-
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poraryshelteratcollegebeforetheyarefullyacceptedintoarapidly

changingandevenstressfulsociety.

Uponenteringcollegeoruniversity,andrecognizingtheimpor-

tanceofEnglishasatoolforinternationalcommunication,many

studentsfeelthattheywouldliketohaveagoodpracticalknowledge

ofEnglish,withmoreproduct-orientedoralskills.Itwouldbedifficult

toencounterastudentwhowishesnottobeagoodspeakerofEnglish,

althoughhe/sheisnotnecessarilyreadytomakeanefforttolearnthe

mostwidelyusedinternationallanguage.

hresponsetocriticismoftenvoicedbythebusinesscommunityas

wellasthelearnersthemselves,EnglishteachinginJapanisaskedto

makedrasticchangesinbotheducationalsyllabiandteachingmethods.

Thechangesgrowmoreconspicuous,asisevidentfromtheintroduc-

tionofOralCommunicationclassesathighschoolandtheincreasing

numberofcollegeswhichareintroducinglisteningcomprehensiontests

asapartoftheirentrancescreenlngprocedures.

Inanattempttograsptherealpictureofthesituationsurrounding

theenvironmentinwhichtheJapaneselearnEnglishasaforeign

language,anotablecomprehensivesurveywasconductedbythe

ResearchGroupoftheEnglishLanguageTeachingSurveyofJapan,

KeioUniversity,in1990.Thepollshowsthat34.6percentofthe

universitystudentssurveyedweredissatisfiedwiththeirEnglishles-

sons,whileonly16.5percentweresatisfied.Whenitcomestothe

objectivefortheirlearningEnglish,60.1percentofuniversitystudents

wanttoimprovetheircommunicationskills.Likewise,asimilarpoll

conductedbyastudentbodyatOtaruUniversityofCommercein1995,

althoughgreatlylimitedinthesizeofsamplesandlessstatistically

reliable,indicatesthat69.0percentofthestudentswouldliketobeable

tospeakEnglish.
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Whilethesesurveysindicatethatstudents'Strongdemandfor

Englishskillsismuchconcernedwiththeacquisitionofcommunicative

skillsorconversationalEnglish,collegeEnglishlessonsdonotalways

liveuptotheirexpectations.Sinceitseemsquiteappropriateto

concludethatpeoplewishtoachievewhattheyhaveyettoattain,the

factthatthevastmajorityofstudentshopetodeveloptheiroralskills,

speakingandlistening,suggeststhatthesearetheveryareasthat

createdifficultiesinlearningEnglish.

Thepurposeofthispaperisthree-fold:one,toinvestigateand

identifythedifficultiesfacedbyJapanescollegestudents,two,to

investigateandidentifytheirquestionsraisedinthecourseofstudying

Englishasaforeignlanguage,andthree,todiscussthebackgroundto

theproblemstheyhavewithlearnlng.Basedontheauthor'sown

experiencesbothasanESL/EFLlearnerandESL/EFLinstructor,he

offersarangeofpedagogicalsuggestions.

METHOI)

Subjects

Atotalof267subjectswereaskedtotakepartasrespondentsto

aquestionnaireduringtheirregularEnglishclassesfromJunethrough

July,1996.They wereJapanesecollegestudentsattending one

nationalandoneprivateuniversityinHokkaido,Japan.Thesubjects

wereallaskedtoprovidesomebiographicaldata- theiracademic

status,age,areaofstudiesandgender.Thenumbersofstudentsand

theiraverageagearepresentedinTable1.

Theirmajorfieldsofstudiesorprospectivemajorsincludearchi-

tecture,areastudies,economics,electronicengineering,English,infor-

mationscience,Japaneseliterature,law,andmanagement.These

variables,however,Werenottreatedasindependentvariables;theyare
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merelypresentedhereforthereaders'reference.

TABLE:1 No.ofRespondentsandTheirAverageAge

academicstatus lst 2nd 3rd 4th total

male 90 26 28 4 148

female 69 39 9 2 119

total 159 65 37 6 267

age 18.9 19.7 21.6 22.2 20.6

Dataelicitation

Thesubjectswereaskedtoidentifytheirproblemsorquestions

relatedtolearnlngEnglish.Toprecludesatisfyingtheresearcher'S

presuppositionsorany variablesthatcould affectthesubjects'

response,thesurveysheetincludednomultiple-choicequestionsbut

providedaspaciousblanktoallow therespondentstowritedown

anything,atanylength,intheirLl.

AItalyses

Theproblemsandquestionsidentifiedbythesubjectswerefirst

translatedintoEnglishandcategorizedaccordingtotheskillareasand

theirnature.Theareascategorizedwere1:listening;2:speaking;3:

pronunciation;4:reading;5:writing;6:vocabulary;7:grammar;8:

qualificationtests;9:media&schools;10:studyingabroad'll:school

education;and12:others.Pronunciationwasdifferentiatedfrom

speakinginthisstudysinceanumberofstudentshadpointedoutthat

theirproblemsrelatedtoarticulationandpronunciation.Eachofthe

elevenratherbroadcategorieswasthensubdividedintomoredetailed

categories.
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Itshouldbenoted,however,thatanumberofresponsescarrying

primarilyidenticalsemanticpropertieswithminutesuperficialdiffer-

encesintheirorlglnalLlexpressionswerecollapsedintoaslngle

Englishform.Forinstance,Sentencesoriginallytranslatedas"Idon't

understandliveEnglishbecauseitistoofast,""Ifindforeigner's

Englishtoofast,""IcannnothearEnglishunlesstheyspeaktome

slowly,""IcannotcatchupwithEnglishbecauseitisspokentoofast,"

"Englishistoofastformetocomprehend,"Wereallretranslatedinto

aslngleEnglishsentence"Ican'thearEnglishwhenitisspokenfast."

Besides,Someofthetargetstheymentionedorrequeststheymade,

suchas"Iwouldliketoimprovemylisteningcomprehension",Were

consideredtobeequivalenttoandtherebycollapsedintoaquestion

form "HowcanIimprovemylisteningcomprehension?"

RESULTS&DISCUSSION

Atotalof521responseswerereturnedfromthe267subjects.The

averagenumberofresponsesgivenbyeachstudentwas1.95. The

responsesweredividedintoelevencategoriesandthenumberof

responsesfallingintoeachcategoryandtheirproportiontothetotal

numberofresponsesaresummarizedintheTable2andpresentedmore

visuallyinPiegraph1

TABLE2 No.ofRespondentsinEachCategory

Categories No. % Categories

1:Listening
2:Speaking
3:Pronunciation

4:Reading
5:Writing
6:Vocabulary

120 23.1
97 18,6
33 6.3
27 5.2

30 5.8

70 13.4

7:Grammar

8:QualificationTests
9:Media&Schools

10:StudyingAbroad
ll:SchoolEducation
12:Others

4

1
5

6
6
4

5

6
3

3
3
5

8
2
8
9

9

8

2
3
1
1

1

2
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PieGraph1

Whatcanbeimmediatelylearnedfromthetableandthegraphis

thattheoralproductionskills-listening,speakingandpronunciation

-dominatealmostthehalfofreplies(48percent),whilevocabulary-

relatedresponsesalsocomprisearelativelylargeproportion.

Inthisstudy,theauthorwouldliketolookatanddiscussthemost

commonresponsesinCategories1through7.Alloftheresponses,

includingthoseneitherpresentednordealtwithhere,aregivenin

AppendixI.Eachcategoryissubdividedinto1:GeneralResults;2:

Background&Theories;3:LearningStrategies;4:TeachingMethods.

1:LISTENING

ト1:GENERALRESULTS

Listeningwasthemostcitedproblematicareaofskillsforthe

respondents(23.1%). Alargenumberofstudentspointedoutthatthey

cannothearEnglishwellandwanttolearnhowtoimprovelistening

comprehension.Thisresultdoesnotatallcontradictourexpectation;

listeningisthemostdifficultforeignlanguageskill.

Itshouldbenotedthatasmanyassevenstudentspointedoutthat

theyunderstandJapaneseEnglishbutnottheEnglish ofnative
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speakers.Theauthorregretsthatnoonemakesreferencetonon一

mativespeakers'English(otherthanJapanese)suchasthatspokenby

ChineseandRussians.Thissuggestthatmostoftheirintercultural

contactsareconfinedtoclassroomEnglishtaughteitherbyJapaneseor

Englishnativespeakers.

Someitemsreflecttherespondents'youthfulness.Somestudents

wishtounderstandmoviesandsongs.Thosetwoformsarepopular

artsandcannotbeseparatedfromtheirlives;and,mostimportantly,

thatistheEnglishwhichisclosetothemintheirdailylives.Itisquite

naturalforstudentstowishtounderstandwhatisbeingsaidinafilm

directly,notfrom thesubtitles,whichoftenomitoriginallinesand

provideinaccuratetranslations.Thesameistrueofmusic.Alotof

youngpeoplelistentoEnglishmusicwithoutunderstandingorcaring

whatthelyrlCSareabout.

1-2:BACKGROUND良THEORJES

ト2-1.Grammar-Translation

lnJapan,Classroomteachingcentersongrammar-translationwith

littleoraltraining;ifanythingelseitisonlytheintroductionofaudio-

visualmaterialssuchasaudiotapestoaccompanythetextbookand

someroutinereadingaloudbystudentsfollowingtheirtranslationsinto

theirLl.Oraltrainingisofsecondaryimportance.

ItisoftenthecasethatJapaneseEnglishteachersinjuniorand

seniorhighschoolsanduniversitiesandcollegesfailtofollow the

nativeconventionsofEnglishvowelsandconsonantsproduction,into-

nationorrhythm,bothinreadingaloudtheirtextbooksandinunplan-

nedspeeches.ThatiswhymanyJapaneselearnersofEnglishcannot

catchupwithfastEnglishspeech,althoughthisiscommonproblemfor

almostallL2learnersintheworld.
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FIGURE1 Listening

Translationsofresponsesmadebythestudents

♯1 HowcanIimprovemylisteningcomprehension?

♯2 IcannothearEnglishwell.

♯3 Mylisteningcomprehensiondoesnotimprove.

♯4 IcannothearEnglishwhenitisspokenfast.

♯5 IcanunderstandJapaneseEnglishbutnotthatofnativespeakers.

♯6 WhatkindoftapesshouldHistento?

♯7 IcannotunderstandEnglishsongs.

♯8 Ⅰ'dliketounderstandAmericanmovieswithoutlookingatthesubtitles.

♯9 WhenHistentoEnglishmusic,Ican'tdistinguishtheboundariesofwords.

‡10 HowcanImakeuseofmusictoimprovemyEnglish?

♯11 IstilldonotunderstandwhataforeignerissayingonTV.

‡12 日indforeigners'Englishtoofast.

辛13 WheneverIhearanynewword,Icannotcontinuelistening.

♯14 WhenHistentosomeonespeaking,Icannotpinpointthemainidea.

29

2l

l9

8

7

5

2

2

1

1

1

1

1

1

11212:WrongOrderofPresentingMaterials

TherearemanytheoriestoexplainthedifficultiesofSLA in

listeningcomprehension.Someattributeittoanemphasisonpeda-

goglCalstructures:whereasLlacquisitionproceedsinorderoflisten-

ing,speaking,readingandwritingasseeninchildren'sfirstacquisition,

thepedagoglCalorderofpresentingmaterialsinEnglishclassesin

Japanfollowsexactlytheoppositesequence.Thiswrongorderof

presentingteachingmaterialsleadslearnerstoadoptthehabitof

recognizingnew vocabularyitemsvisuallyfirst,thenaudibly.Thus

manyJapaneselearnersofEnglishfeeluneasyunlesstheylearnthe

spellingofanewwordassoonastheyhearit.

1-2-3:TheProcessesofListeningComprehension

Listeningcomprehensioninvolvesmanymorecomplexprocesses

thanaregenerallythought.Generaltipsoradviceoftengivenby
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teachersoradvancedlearnerstopoorlearnersofEnglish,suchasjust

keeplisteningtoEnglishnewsornaturalconversation,arefarfrom

sufficienL Listeningcomprehensionisviewedas"anactiveprocessin

whichindividualsfocusonselectedaspectsofauralinput,construct

meaningfrompassages,andrelatewhattheyheartoexistingknow-

ledge"(0'Malley,ChamotandKupper1989:418).A moredetailed

descriptionoftheprocessesinvolvedinlisteningcomprehensionwas

givenbyClarkandClark(1977:49)asfollows;

1.Thelistenertakesinrawspeechandholdsanimageofitinshort-

termmem ory.

2.Anattemptismadetoorganizewhatwasheardintoconstituents,

identifyingtheircontentandfunction.

3.Asconstituentsareidentified,theyareusedtoconstructproposi-

tions,groupingthepropositionstogethertoform acoherentmes-

Sage,

4.0mcethelistenerhasidentifiedandreconstructedthepropositional

meanings,theseareheldinlong-term memory,andtheform in

whichthemessagewasoriginallyreceivedisdeleted.

First,manyJapaneselearnersofEnglishhavefailedalreadyduring

theinitialstage.Theyfailtorecognizeawordbecausetheymiss

someofthesoundsthatcomposetheword.Therearesomanysounds,

bothvowelsandconsonants,thatdonotexistintheJapaneselanguage.

Japanesecannotrecognizeaconsonantthatisnotfollowedbyavowel.

ManyEnglishphonemesarejustallophonesinJapanese.Theseinter-

1inguisticdifferenceshinderinitialJapalleSeCOmprehensionofEnglish

speech.

Second,forlearnerstoidentifytheconstituentsofwhattheyhear,

theyhavetobeabletoidentifytheboundaryofwords:segmentation.
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AsRichardsclaims,"Wheresegmentationisdifficult,comprehensionis

alsodifficult."(1987:162)Richards(1987)explainsthatsegmentation

requiressyntacticknowledgethatenableslearnerstochunkincoming

discourseintosegmentsorconstituents.

Ifalearner'sneedtounderstandEnglishisconfinedtotherecogni-

tionofasinglewordormorphemerecognition,segmentationseemsto

playalessimportantroleandthelearnershouldspendmostofhis/her

timeonphonologlCalidentificationtasksorsimilarmechanicalprac-

tices.However,wecanhardlyfindsuchalearner.Mostlearnersof

Englishwouldliketounderstandastatementthatsatisfiestheircom-

prehension.Syntacticknowledgeisessentialifwehopetounderstand

therelationshipsofwordswehear,andsograspthemeaningofthe

messageaccurately.Thus,agreatnumberofstudentswhoclaimthat

theydonotunderstandEnglishmayhaveinsufficientknowledgeof

grammaraswellasfailingtorecognlZeSlnglewords.

AnothermajorstudyonthementalprocessesL2learnersusein

listeningcomprehensionwasconductedbyO'Malley,Chamotand

Kupper(1989).TheyinvestigatedthestrategiesHispaniclearnersof

Englishuseindifferentphasesofcomprehension,usingthink-aloud

procedures.TheirfindingsindicatedthateffectiveL2learnersused

bothbottom-upandtop-downprocessingstrategies,whileineffective

listenersbecameembeddedindeterminingthemeaningofindividual

words.Thismeansthattheeffectivelistenersseemedtobelistening

forlargerchunks,Shiftingtheirattentiontoindividualwordsonlywhen

therewasabreakdownincomprehension,whiletheineffectivelisteners

seemedtoapproachlisteningonaword-by-Wordbasis.Thisfinding

coincideswithoneoftheresponsescollectedinthiscurrentstudyas

showninFigure1,‡13:HWheneverIhearanynewword,Icannot

continuetolisten." Theirfindingsalsoindicatethatwhiletheeffec-
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tivelearnersfrequentlyrelatethenewinformationtotheirpersonal

experiencesandmakecriticaljudgementsaboutthevalueoftheinfor一

nation,theineffectivelearnersdonotmakeconnectionsbetweenthe

newinformationandtheirownexperience.

Itseemstomethatsuchdifferencesderive,toamuchlargerextent

thanthethreeresearchersexpected,fromthedifferencesofvocabulary

betweenthetwogroups.Althoughmanylearningstrategytheorists

urgeineffectivelearnerstoimitatewhateffectivecounterpartsdoin

learning,teachersshouldbecautiouswhentheydeterminewhatstrat-

egiestoadvisestudentstofollow,Thelearners'currentproficiency

mustalwaysbeconsideredwhendeterminingwhatstrategiesteachers

shouldtake.Theneedforstrategytrainingforlearnerswithdifferent

levelsofproficiencyisevidentbutrarelypracticedincollegeclass-

roomsinJapan.

1-2-4:SLAinListeningComprehension

Wh ileweunderstandthatJapaneselearnersfailtocomprehend

EnglishbecauseofinterlinguisticdifferencesbetweenEnglishand

Japanese,andthatJapaneselearnersexperiencedifficultyinsegmenta-

tion,Wehavetopayattentiontotheaspectofacquisitionprocessesof

listeningcomprehension.Analmostequalnumberofrespondents

pointouttheyhavedifficultiesimprovingtheirlisteningcomprehen-

sion.Thismeansthattheyhavealreadytriedsomemethodsto

improvetheirlisteningcomprehension.Theymayhavetakentips

from theirEnglishteachers,oradvicefrom booksonhow tolearn

English,orothersourcesavailable.

Manystudentsfindtheirrateofdevelopmentunsatisfactoryand

feelveryfrustrated.Itisnotbecauseoftheirlackofeffort,butit

couldbeduetobiologicalorneuroユinguisticconstraits.Larsen-
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FreemanandLong(1991)emphasizematurationalconstraints.They

concludethatamongthoseanumberoftheoriesonwhataffectsSLA,

ageormaturationalconstraintisthemostreliablefactorindetermin-

1ngthesuccessofSLA andonlychildrenstartersseem capableof

attainingnative-一ikesecondlanguageabilities,especiallyphonological

skills.

SomesuccessfulL2speakers,however,havevoicedoppositionto

thisview.Theyclaimthattheyacquiredfluencyofforeignlanguages

longaftermanyneurologistsorpsychologistsclaimtobecriticalperiod

(PenfieldandRoberts1959;Lenneberg1967).Anexampleisapersonal

viewheldbyClark(1996),whostartedtolearnJapanese,Chineseand

Russianinhistwentiesorthirties.Clarkholdsastrongbeliefthat

anyonecanlearnanyforeignlanguageevenaftertheyentercollege.

Heemphasizestheimportanceoflisteningoverwritingorreading,

whilepointingoutthatJapaneselearnersofEnglishcannotlearn

accurateEnglishpronunciationsincetheyheartheirJapaneseteachers'

faultypronunciationwhentheystartlearnlngEnglishintheirJunior

high schools.ItistruethatalotofJapanese一earnersofEnglishwiSh

toimprovetheirpronunciation,andthiswillbediscussedlaterinthe

sectiononpronunciation.

1-3:LEARNINGSTRATEGIES

1-3-1:GivingAdvicetoStudents

JapaneseleamersofEnglishwhohavereceivedinsufficientinput

oforalEnglishshouldbeawarethattheyhavetodoubletheirefforts

toimprovetheirlisteningcomprehension.Althoughthisdoesnot

appearinFigure1(butisshowninAppendix1),somestudentsasked

howtolistentoimprovetheirlisteningcomprehension.Ifyouhavea

studentwithsuchaquestion,whatwouldyousaytohim/her?
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Advicevariesfrom teachertoteacher,whilewhetheryouarea

nativespeakeroraJapaneseLIspeakerswithexperienceoflearning

Englishcounts,too.JapaneseteachersofEnglishoughttocompare

thestudent'Sproblemswiththeirownintheearlydays,reflectingon

whatworkedornot.Theywouldhaveanedgeovernative-speaking

counterpartsintheirdegreeofempathybecauseoftheidenticalLl

backgroundandcultureaswellasthelearningexperienceswhichthey

cansharewiththeirstudents.

Ontheotherhand,nativespeakersofEnglish,especiallythosewho

haveneverlearnedacertainforeignlanguageuptotheleveloftheir

students'English,mayhavedifficultyinprovidingaproperdiagnosis

forthestudent.Ontheotherhand,thoseJapaneseteachersofEnglish

wholearnedEnglishwithoutaudiovisualequipmentoranyoftheother

modernlearningaidsavailabletodaymayalsofailtomaximizethe

learner'SlearnlngOpportunitiesbecauseoftheirlack ofpractical

knowledgeofhowtomakeuseofthesesystemsasalearner.

11312.HowtoListentoAudiovisualTapes

Sincetheimprovementoflistening comprehension foradult

learnersistime-consuming,theirsuccessdependsmoreonindependent

learning activitiesoutsidetheclass.Themosteasily available

resourcesinthecontextofEFLisaudiovisualtapes.Thereareso

manyaudio-andvideotapematerialscommerciallyavailablethat

teacherscanhardlygraspwhatlearnerscandobyuslngtapes,In

additiontorecommendinggoodtapematerial,weshouldalsoshowour

studentstheproperwaystouslngtapestOmaximizetheirlearnlng

effects.ThewaytolistentotapesforindependentlearnlngSeemstO

fallintothefollowingfivestages(Kobayashi1996:14-15):
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7)Ll'steningandReadl'ngAloud

Lookatthetranscriptandlistentothetape.Repeatafterthetape

sentencebysentence,orlargerorsmallerchunks,unitbyunit.

2)Ll'stenllngandRepeatL'ng

Listentothetapewithoutlookingatthescript,Repeatafterthe

tapeinthesamemannerasthefirststep.Youcanskipthefirststep

andstartatthisstage.

3)Ll'stenl'ngandDJ'ctation

Listentothetapewithoutlookingatthescriptandstopthetape

atacertainpointtorehearsethepartyouhavejustheard.Listento

thesamepartagainandagainatleasttentimesbeforeyoutakealook

atthescripttocheckyourrecitation.

4)Shadowl'ng

Listentothetapewithoutlookingatthescriptandtrytorepeatit

immediatelyafteroralmostsimultaneouslywiththetape.Thisisa

commonlypracticedmethodtotrainsimultaneousinterpretersthrough-

outtheworld.Atfirst,youcanrepeatthetapesilently,andthenas

youbecomeusedtothepractice,aloud.Ifpossible,useaheadphone

withamicrophoneintowhichyoucantalkandmonitoryourown

speech.Youcanalsodothisexercisebysimplylisteningtothetape

throughaspeakerorbylisteningtoTVorradioEnglishbroadcasting

programsofanykind.

5)OverJearnJ'ng

Afteryouhaveusedatapeforacertainperiod,thenplayit

anytimeinyourroomasbackgroundmusicforyoutobecomecomfort-

ablewith.ThiswillallowyoutogrowaccustomedtoEnglishrhythms
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andintonationunconsciously.

113-3:EnglishConversationPrograms

Oneofthemostpopularindependentwaystoimprovelistening

comprehensionistowatchand/orlistentoTV andradioEnglish

conversationprogramssuchasNHKEnglishConversationII.This

adviceisalsothatmostcommonlygivenbyJapaneseteachersof

Englishtotheirstudents.Learnerscanchooseaprogramtostudythat

accordswiththeircurrentproficiency.Accompanyingtextsarecom一

merciallyavailableeverymonthandarebothinexpensiveandwell

designed.Watching orlistening to differentlevelsofprogram,

learnerscanfindtheircurrentlevelofEnglishproficiencyandthuscan

plantheirlearnlngaccordingtoeachprogram'sgradingsystem.They

shouldrecordprogramssoastowatchand/orlistentothemagainand

agaln.

1-3-4:Sate"iteBroadcasting

Nowadays,residentsinJapanhaveaccesstoavarietyofTV

showsfrom abroadthroughsatellitebroadcasting.TV newspro-

gramssuchasCNN,ABCandBBCcanbewatchedallday,mosteasily

inthemorning.Learnerscansitandwatchtheseprogramwhenever

theylike,ormoreperiodically,say,everymornlngOrOnceaWeek.

Theyshouldrecordtheprogramsoastowatchitagainandagain,if

necessary.TheycanrecordproblemsineithertheEnglishorJapanese

mode.TheycanalsowatchthereaLtimebroadcasting,Switching

betweenEnglishandJapanesemodesalternatively.NHKprogramsin

themornlnghoursincludeEnglishnewsfrom HongKongandthe

Phi】liphinesaswellasthewell-knownnewsstations.
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1-4:TEACHINGMETHODS

1-4-1:Japanesevs.EnglishNativeSpeakers

ThepedagoglCaldeficiencylnlisteningtrainingleadstosome

linguisticdefectsfoundamongJapanesecollegestudents'English

proficiency.Themostnotableobservationisthe3rdresponse"Ican

hearandunderstandwhataJapanesespeakerofEnglishsaysbutnot

whatanativespeakerofEnglishsays." Itapparentlysoundssofunny

thatwewillbetemptedtoconcludethatweshouldstoplisteningtoany

Japanesespeaker'sEnglish;itdoesnothingbutharmtoyounglearners

ofEnglish.

Englishteachers,particularlythosewhoteachlearnersintheearly

stages,Shouldrealizehowheavyarethereponsibilitiestheyshoulder,

Ifhe/sheisanativespeakerofEnglish,herearesomepiecesofadvice:

7)UnderstandJ'nterlingualphonology

YoushoulddefinitelytryunderstandtheJapaneseLIspeakers'

phonologicalproblemsintheprocessoflearningEnglishandadjustthe

wayyouspeaktothem.Youarediscouragedfromtalkingtothemas

theytalktotheirfriends.Althoughoverpronunciationoranexcessive

slowrateofspeechisundesirable,youshouldstilltrytomakeyour

speechcomprehensibletoyourstudentsbyarticulatingeverysingle

wordclearlyenoughfornonnativelearnerstounderstandwithoutfear

oruneasiness.Ifyouspeakinyourusualmannerontheassumption

thatlearnersshouldbeexposedtothe"natural"flowofspeech,you

needtochangeyourattitudecompletelyandtrytodevelopempathy

withyourstudents.

2)AvoidJ'diosyncracies

lfyouhavesomeidiosyncraciesinyourspeech,youshouldbealert
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totheseandtrytoavoidthem asmuchaspossible,consideringthe

influenceyourstudentswillreceivefromyou.

3)Usepropervocabu′ary

Youshouldknowtherangeofyourstudents'vocabulary.Since

mostJapaneselearnersofEnglishhavenotreceivedenoughlistening

instructionandoralproductiontraininginschool,theirvocabularyis

passive,andmoreexactlyreceptiveonlylnWrittenmedia.Theycan

readandunderstandaword,butnotnecessarilyrecognizeitwhenitis

heardinspeech.Theycramthousandsofwordsandphrasesinprepa-

rationforcollegeentranceexaminations,largenumbersofwhichthey

tendtoforgetaftertheyentercollegewhentheylosetheincentiveto

continuetheirvocabularyexpansion.

Thus,evenifyouhaveachancetotakealookatsomeEnglish

readingtextbooksapprovedbytheMinistryofEducationand/orat

Englishpassagesusedforentranceexaminations,youshouldnot

assumethatstudentspossessavocabularygoodenoughtounderstand

yourformalspeechorevencasualconversationinclass.

IfyouareaJapaneseteacherofEnglishandnotconfidentinyour

ownpronunciation,youcouldfollowtheseguidelines:

7AImproveyourownpronunciatI'on

lmproveyourpronunciationtomakeitamodelthatmaybeproper

enoughtobeimitatedbyyourstudents.Onewaytodothisisto

receiveformaltraining,suchashavingatutororbyattendingan

Englishconversationschoolsimplytoimproveyourpronunciation.

21Athoroughunderstandl'ngoftheEnglishartJ'culationsystem

Theteacherisalwaysexpectedtoexplainsomethingdifficultinan

-136-



ResponsetoJapaneseCollegeEELLeame77S'DiffkultiesinSEA(Tosh2-hikoKoBAYASHI)

easyway.EvenifyoucanyourselfpronounceEnglishwordsalmost

natively,youhavealsotobeabletoexplaintoyourstudentshowto

pronouncethemasaccuratelyasyoucan.Athoroughunderstanding

ofthearticulationsystemsofEnglishandJapaneseisthereforeessen-

tial.

3.Useauidovl'sualcorrectly

Youneedtoknow whentouserecordingsandwhentomake

yourselfthemodeltobeimitatedbyyourstudents.Overdependence

onaudiovisualsmayleadtoyourstudents'distrustinyourownEnglish

proficiency,andaboveallyouwillloseempathywithyourstudents.

1-4-2:TheUseofMusic

Englishclassesforwhateverskillsweareteachingshouldalways

startinEnglish.Forthepastseveralyears,theauthor'sEnglish

classesalwaysstartwithmusicdictation.Theauthordistributesa

packofsheetswithEnglishlyricswithsomeblanksandparenthesized

wordchoices.Anexampleofthesheetisofferedin AppendixII.

Studentsfillintheblanksorchoosethewordastheylistentoan

Englishsong.Thetapeisusuallyplayedonce.Theauthorsometimes

askssomestudentswhattheiranswersaresothathecanchecktheir

comprehensionandmakenecessarymodificationsonthesheetforthe

followingyear.Whilegivinganswers,theauthoroftenexplainshowa

wordsoundstoourJapaneseearsandgivesomerelatedvocabulary

words.Aftertheyhavegiventheiranswers,themembersoftheclass

standupandsingthesongtothetape.

Thepedagogicaleffectsexpectedfrom thisclassroom procedure

areabundant.First,musicwillmotivatestudentstolearnEnglish

sinceEnglishwillthenappeartobemuchclosertotheirlives.Listen-

-137-



STUDZESIN CULTURE No.7(October1996)

ingtoandsingingsongstogetherinclasswillmakeallthestudents

lively,vigorousandspiritedevenduringthefirstperiodoftheday.

Theauthorhashadverypositiveresponsestotheseactivitiesfromhis

studentssincehestartedusingthistechniqueinanintermediateEnglish

readingclassofaroundtwentyinternationalESLstudentsincluding

Japanese,Koreans,Chinese,Taiwanese,Vetnamese,andThai,when

workinginHonolulu,Hawai'i.

Students'interestinEnglishwillgrowsinceafterayearpasses

theywillbeabletosingovertwentysongs.Theycansinganyoftheir

favoritesongsamongthesongsusedintheclassinpotentialintercultur-

alsettings,bothpersollalandformal,or,morelikely,theycandemon-

stratetheirexpertisebeforetheirfriends.Thestudentsmayfeellike

addingmoresongstothosetheycansingandmaywishtounderstand

moreoftheEnglishsongstheyheararoundthem.Someofthemmay

trytolistentosongsandtranscribethem toimprovetheirlistening

comprehensionaswellastohavealargerrepertoire.

Second,Studentscanreceiveasystematicexplanationaboutsome

oftheimportantphonologlCalrulesofEnglishsuchasreduction,

unstressedvowelsandthealmost-unheardconsonantsattheendsof

words.Songs,ofcourse,differfrom dailyconversationsinmany

phonologicalrespectsandaremuchharderforbothESLandEFL

studentstocatch.Throughexposuretomoredifficultlinguistic

forms,however,studentswillbeconfidentandfindtheirlistening

comprehensioneasierwhentheyfacemorecommonspokenEnglish.

Third,StudentscanlearnconversationalEnglishphrasesand

expressionsthroughsongs.Althoughyoumaysaythattheywillbe

abletolearnbadexpressionsassociatedwithsex,violenceandcrime,

theinstuctorscanchoosemusictoplaylnClasswhichisapproprlatetO

theirstudents'levelofEnglishintermsofthevocabularyused,rateof
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speech,content,etc.TheauthorhasastockofsongssungbyThe

Beatles,TheCarpenters,andSimon& Garfunkle.Theirsongsare

clearly-pronounced,nottoofast,and,moreimportantly,containbeauti-

fullyrlCS.

2:SPEAKING

2-1:GENERALRESULTS

Theresultsindicatethestrongdemandfortheabilitytospeak

English.Sincepronunciationistreatedseparatelyfrom speaking,

speaking(18.6%)isinthesecondplaceafterlistening(23.1%)ina

numberofresponses.Whencombinedwithpronunciation(6.3%),

however,whichisarathermorecommoncategorizatiollandoften

calledoralproduction,itwouldaccountfor24.9percent,slightlymore

thanlistening.Althoughwhetherthisisstatisticallyslgnificantornot

remainsunproven,itseemsthatthelearnersfindoralproductionmore

difficultthanoralreception,asindicatedby#10:"Icanhearand

understandEnglishbutcannotspeakit."

2-2:BACKGROUND良THEORIES

2-2-1:ReceptionandProduction

ManylearnersofEnglishwouldliketospeakEnglishfluelltlyas

wellascomprehendspokenEnglish.Thisshowsthepopularityof

"Englishconversation,"whichisoftenidentifiedwith"speakillg."

MostlearnersofEnglishinJapanarenotlikelytodistinguishthetwo

termsinastrictsenseofthewords.Theformerisnotanacademic

termbutisgenerallyusedincontrasttoclassroomEllglishassociated

withgrammar-translationandintensivereadingactivities;thelatteris

alinguistictermconventionallyusedinthedivisionoflanguageskills.

ThetwelveresponsesglVenintheTable2containsomeintrigulng
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FLGURE2 Speaking

Translationsofresponsesmadebythestudents

♯1 HowcanIimprovemyspeakingability?

♯2 WhatshouldldotospeakEnglishfluently?

♯3 IcannotspeakEnglishwell.

♯4 1havefewchancestospeakEnglish,

♯5 1donotknowhowtoexpressmyselfinEnglish.

#6 lcannotcomeupwiththewordtoconveymymeaningswhenIspeak.

♯7 1havetothinkhardbeforeIspeak.

♯8 HowcanIgetmymeaningacrossinEnglish?

♯9 Icannotcommunicatewithforeigners.

♯10 IcanhearandunderstandEnglishbutcannotspeakit.

♯11 IwouldliketobeabletomakebasicEnglishconversation.

♯12 日eelnervouswhenItalktoaforeigner.

22

8
8

5

4

4

3

3

2

2

2

2

elementsforEFLteachers.

Theseventhanswerisacommonlyobservedstepamongallforeign

languagelearners.Anactofspeechorspeakingcanbedividedintoa

planningandaproductionsession.Theplanningsessionreferstoa

preparatoryperiodduringwhichaspeakerencodesamessageintothe

targetlanguage.Thelengthoftheperiodvariesaccordingtothe

proficiencyofthespeaker'STL Theproficientexpressionofa

messageinasecondlanguagedependsontheautomaticretrievalof

prefabricatedphrasesandthelearner'slinguisticcreativity.Thus,a

goodsecondlanguagespeakerneedslesstimefordecoding,whilea

novicetendstospendalongertimetotranslateLlintoL2,Oftenwith

poorformsintermsofstructure,Wordorder,collocation,pronuncia-

tion,intonation,etc.This,however,shouldbefullyunderstoodby

thoselearnersfrustratedwiththeirproblem.Thelearnersshouldbe

encouragedtokeepthinkingbeforetheystarttalking,keepinginmind

thatintheendtheywillbeabletothinkandtalkalmostsimultaneously.
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Manyofthelearner'sproblemsarethemselvesnotreallyproblems

butmerelystagesofthedevelopmentalprocesseveryL2speakergoes

through.TheyhavetounderstandwheretheyareintheSLA and

mustkeeppatientlyengaginginlearningactivitieswhichhaveasuffi-

cientamountofinput,outputandinteraction.Theinstructorneedsto

graspthelearner'scurrentstateofthetargetlanguagedevelopment

andtokeepthelearnersinterestedintheirlearning.

Thetenthresponse,althoughstressedbyonlytworespondents,

representsacommonphenomenonofSLA:comprehensionpreceeds

production.ⅠntheLlacquisition,theorderofthefourskillsacquisi-

tionfollowsthissequence:listening,speaking,readingandwriting.In

theorderofthegeneralmodelofsuccessfulJapaneseEnglishlearners'

acquisition,predominantlyaffectedbytheclassroom instructionand

theirexternalenvironment,readingcomesfirstfollowedbywriting,

listeningandspeaking.Werecognizethatlearnersaresayingthat

theycanhearbutcannotspeak;theycanreadbutcannotwrite.Itis

alsotruethatwrittenlanguagepreceedsspokenlanguage,aswemay

seeintheorderofthegeneralmodelofsuccessfulJapaneseEnglish

learners'acquisition:theycanreadandwritebutcannothearorspeak

English.

SomeoftheotherresponsesarecommoneventoLlbehavior.

FeelingnervouswithforeignersisnotnecessarilypeculiartoL2deve10-

ment.Manyofthelearnerswhocomplainoftheirpsychological

inhibitionininterculturalcommunicationhavethesameproblemwhen

theyspeaktheirnativelanguage.Whetherthiscanbecountedasa

majorinterferencefromLltoLZ,thelearnerneedstoreviewhis/her

wholelifepatternincludinghis/herhumanrelations,occasionsfor

interpersonalcommunication,etc.Itisimportantfortheinstructorto

letlearnersknowthattheirL2learningisprettymuchaffectedbytheir
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totallinguisticlifeandsocialcompetence.

2-2-2:DevelopmentinOralProduction

Toclarifytherelationshipsbetweengrammaticalityandsecond

languageproduction,theauthorwouldliketoofferthefollowingfigure

(Figure3),whichshowshowsecondlanguagelearnersproductiveoral

skillsdevelopthroughseveralstages.

MostL2learnersofEnglishneedtofollowthesedevelopmental

stagesalthoughmanyofthemarebetweenstages.Thenovicelearner'

soralproductionishardtounderstandbecauseofhis/herinaccurate

structuresandunnaturalwordusage.Theintermediatelearnersays

somethingcommunicativebutmakesalotofgrammaticalerrorsand

usesunnaturalexpressions.Theadvancedlearnerscanmakeaclear

andaccuratespeechbutitmaystillcontainsomelinguistictraitswhich

areunconventionalorviolatethenativenorm,Thesuperiorlearneror

near-nativespeakercanpassforanativespeakerofthetargetlan-

guage,satisfyingallthreelingulSticrequlrementS.

2-3:LEARNlNGSTRATEGIES

2-3-1:ActivelnvolvementinlnterculturalCommunications

Studentsshouldbeencouragedtoinvolvethemselvesactivelyin

interculturalcommunicationoutsidetheclassroom.Unlikethesitua-

FIGURE3 DevelopmentinOralProduction

linguistictraits communicative accurate natural
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Advanced

Superior
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tionencounteredbystudentsofESL,withitsabundanceofopportu-

nitiestouseEnglish,JapaneselearnersofEnglishshouldtrytofinda

chancetospeakandlistentoEnglish,nativeornonnative,andkeepup

personalrelationshipstofurtherinternationalfriendship.Anoccasion

touseEnglishinaconversationprovideslearnerswithtimetopractice

andincreasetheirknowledgeofdiscourseinconversation:howtostart

orfinishaconversation;howtoproposeorrejectanoffer;howto

rephraseapreviousincompletestatement,etc.Thecanalsorefine

theirlinguisticcompetenceinoralproductionandgainaknackof

receivinginformationinlisteningbyincludingsegmentationforcom-

prehensionandrecognitionofsoundsconsideredtobedifficultfor

JapaneselearnersofEnglish,suchasunstressedvowelsandconsonants

attheendsofwords.

214:TEACHJNGMETHODS

2-4-1:ResearchPresentation

Amongnumerousteachingtechniquessuggestedorpractised

widelybybothESLandEFLinstructorsaroundtheworld,research

presentationisoneofthemosteffectiveclassroomactivitesthatcanbe

easilyintroducedatanylevelofclasses;itisespeciallysuitablein

collegeEnglishclasseswheremostlearnersareintellectuallymature

enoughtoworkindependentlyupontheselectionoftopicandprepara-

tion.Inresearchpresentation,individualstudentsoragroupofstu-

dentsareglVententOfifteenminutestopresentanythingtheylikein

English.Theycanta一kabouttheirhometown,hobbies,clubactivities,

or,moreseriously,topicssuchastheAIDSepidemicandworldpeace,

etc.Theymayuseaudiovisualaidssuchasaudiotapes,videotapes,

CDs,MDs,boards,overheadprojectors,realiasorwhateverisavailable

intheroom.Kobayashi(1996)reportedonhisone-year-longobserva-
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tionofhisowncollegeEnglishclassesofresearchpresentationsand

pointedtoseveraleducationaleffectsthatcanbeexpectedfrom the

introductionofareaserchpresentationintothesyllabus:

7)ThestrengthenllngofresearchskJ'llsanddataanalysis

A researchpresentationconsistsofthreestages:preparation,

presentationandquestions&answers.Studentsareexpectedtomake

anextensivesurveyordatacollectionworkpriortotheirpresentation

day.Theywillhavetospendtimeusingthelibrarytocollectdata

relatedtotheirtopicorusecomputerstogetaccesstoInternethome

pagestosearchforrelevantdocuments,afterwhichthemustreadthe

collecteddataandselectwhattheyneedfortheirpresentations.

2)Theimprovingofthereadl'ngcomp｢ehenstonofEngII'shmaterJ'als

ThroughtheirreadingofthecollecteddatawritteninEnglish,their

chancestopractisereadingEnglishisguaranteed.Theprocessof

readinginvolvesbothintensiveandextensivereading,dependingupon

thepurposeofdatacollection.Thisworkcanbeconsideredatask

glVenbytheinstructorasanasslgnmentthatwillplayanimportant

roleatthestageofpresentation.

3)TheimprovI'ngofwritl'ngandtransaltllonskl'LIs

StudentsmayhavetotranslateJapanesematerialsintoEnglish.

ThosewhotrytopresentatopicrelatedtoJapanandJapaneseculture

orsomeJapanese-specifictopicsorthosewhoplantopresentsome-

thingpersonalmayhavedifficultiesfindingdataavailableinEnglish.

Thus,theyhavetotranslateanyJapanesedatatobeusedforthe

presentationintoEnglish.Thetaskoftranslationprovidesanumber

oflearningopportunitiesforstudentssincetheyhavetouseJapanese-

-144-



ResponseioJapaneseCollegeEFLLeamers'Diff:hltiesinSEA(ToshihikoKoBAYASHI)

Englishdictionariesandsometimestheymaygototheirinstructorfor

helpwiththetranslation.

4)TheimprovingofJ'mpromptuoralcompositJ'onskiIIs

lnthethirdstageofquestionsandanswers,thepresentershaveto

acceptquestionsfromthefloorandanswerthemproperlysincetheir

answerswillbecountedtowardtheirgrade.Incontrasttotheir

preparedandplannedspeechinpresentation,theyhavetorespondto

questionsandgiveimpromptuanswersinEnglish- unplannedEng-

lishspeech.Thepresenters,assumingthattheymayreceiveun-

expectedquestionsorcommentsaftertheirpresentation,shouldspend

extratimepreparingforsuchanimpromptuperformance.Theymay

trytopredictquestionsorcommentsfromthefloorandmayprepare

theiranswersaccordingly.Intheprocessofpeerfeedbackamong

presentersinthepreparationstage,theywillhavechancestogo

throughquestion-and-answerinteractionsthataresimilartowhatwill

happenafterthepresentation.

5)TheJ'mprovl'ngofll'stenl'ngcomprehensl'On

Thepresenterswillalsohavechances,althoughthesewillberather

limited,toimprovetheirlisteningcomprehensionthroughtheirdata

searchforaudiovisualmaterialssuchasTVandradioprogramsor

interviewswithforeignstudentsorinstructorsandvideotapedor

audiotapeddocuments.Besides,theywillhavetolistentoquestionsin

Englishfrom othersstudentsortheirinstructor,whichwillprovide

themlimitedexposuretooralEnglishinclass.

6)TheimprovingofinterpersonalcommunJ'cationskJ'lls

Studentsareexpectedtomakeapresentationthatiseasyforthe
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audiencetounderstand.Tomaketheirpresentationcomprehensible

andpersuasive,theyhavetolearneffectiveinterpersonalcommunica-

tionmethods:whatkindofattitude,posture,facialexpressions,ges-

tures,eye-contact,toneofvoiceandclothstheywearaswellas

preparingalinguisticallycomprehensiblescriptofthespeech.The

successofinterpersonalcommunicationseemstodepend,toagreat

extent,uponsuchextralinguisticelementsasbodylanguageandits

impressions,whichisanimportantsocialskillrequirednotonlyina

presentationclassbutalsointhesocietytheylivein.

7)ThedeepenJ'ngoftheknowledgeaboutacertaJ'ntopl-c

Aresearchpresentationwillincrease,improve,correctorclarify

students'knowledgeofacertaintopic.Duringtheirresearchor

preparationwork,theymayencounteranewpieceofinformationthat

couldconvincethemoforstrengthentheirideasaboutthetopic.Some

mayrunintomaterialthatcoulddrasticallyaltertheirprevioushypoth-

esesorpositionsonthetopic.

3:PRONUNCIATION

3-1:GENERALRESULTS

Althoughpronunciationisanintegralpartofspeaking,theauthor

wouldliketodiscussitseparatelysincepronunciationconstitutesa

relativelylargeproportionofthenumberofreponsesonthisissue(6.

3%).Thatmorethanhalfofthosepointedtospeakingastheir

problemareaindicatesthedifficultyofpronunciation.Theinteresting

pointisthatfourlearners,althoughthenumberisnotsolarge,

mentionedtheirlittleprogressinimprovingpronunciation,whilenoone

mentionedhis/herlittleprogressinspeaking.
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3-2:BACKGROUND皮THEORIES

3-2-1:Articulation

Pronunciation inevitably involvesthemuscledevelopmentof

articulatorssuchastheoralmusclesthatneedtobeadjustedto

articulateEnglishvowelsandconsonantsthatareabsentinJapanese.

Evenifyoulearnthemechanismofarticulationthroughvisualaidsand

somepractice,ittakesalongtimeforanyonetoproduceanaccurate

soundautomatically.Iflearnerspayagooddealofattentionandare

abletoproduceasoundorpronounceasingleword,theymayproduce

ana一mostperfectsound,oftenindistictfromthatofnativespeakers.'

Wh enitcomestoalongerunitsuchasasentenceorparagraph,they

arelikelytosucceedinproducingtarget-likesounds,asthefifth

responseremaks.Thisisespeciallytruewhenlearnersmakean

unplannedspeech,inwhichtheirattentionispaidmoretodeepstruc-

turethantosurfacestructure- whenfixedonsemanticsandstruc-

tureratherthanuponindividualsounds.

312-2:MaturationalConstraint

Thelastresponse,althoughmadebyonlyonestudent,Oughtto

attracttheattentionofinstructors,AccordingtoLong'smaturational

constrainttheory(1991),thesuccessrateofphoneticdevelopentinSLA

islargelydeterminedbyage.Oneofhispiecesofevidenceisthat

almostallreturneeswhohavespentyearsinEnglish-speakingnations

duringtheirearlyyearshavenative-likepronunciationandretainit

evenwhentheycomebackandspendtimeinJapan,whiletheirparents

stillpronounceEnglishwordswithstrongJapaneseaccents.

Intonationorsupersegmentalelementsaremoredifficultforadult

learnersofEnglishtoacquire.Evenwhenanadultlearnerpaysthe

utmostattentiontoindividualsounds,he/sheoftenfailstoproduce

-147-



STUDIESIN CULTURE No.7(October1996)

native-likeintonation.InthecaseofJapaneselearners,theyproduce

flatandmonotonousintonation,whichisdifficultfornativespeakersof

Englishtounderstand.Inconclusion,anadultlearnermaybeableto

acquiretheaccuratepronunciationofEnglish,he/shehasmuchmore

difficultyacquiringaccurateintonationthatsoundsnaturalenoughfor

LIEnglishspeakerstocomprehend,Itisnotalwaysappropriate,

however,forEELinstructorstotellthistotheirstudentswhoare

tryinghardtomasternative-likepronunciationandintonation.

3-2-3:ABottom-upApproach

lnpractisingEnglishpronunciationandintonation,wetendto

focusonabottom-upapproach.Thatis,weteachindividualsounds

first,thengoontolargerunitssuchaswords,phrases,sentencesand

paragraphs,Thistraditionalapproach,however,putsintonationina

secondaryplace.Research(Jones1996)showsthatachildfirstnotices

theintonationpatternsofthelanguagehe/shehearsaround,thenpays

attentiontoindividualsounds.Thisshowsthatintonationismore

salienttoallhumanbeings.JapaneselearnersofEnglishshouldlearn

atop-downapproachtothephoneticacquisitionofEnglish,paying

attentiontointonationratherthantoindividualsounds.

313:LEARNINGSTRATEGIES

3-3-1:ShadowingforRefiningPronunciation

lmitationisthemostbasicandimportantfactorinacquiring

properpronunciation.Shadowing,aspreviouslymentionedinthe

sectionoflistening,isoneofthemosteffectivemethodsforhelpingus

togetusedtotherhythmicpatternsofEnglishaswellasenablingus

tolearncorrectpronunciationandintonationcontours.Themethodis

widelyusedtotrainconferenceinterpreters.Ⅰnshadowing,learners
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listento ataped monologueand repeatthetapealoudalmost

simultanenouslyintoamicrophonesothattheycanhearandmonitor

theirownspeech,

313-2:OccasionafSelf-Monitoring

L2learnersshouldoccasionallytakeacloselookattheirown

pronunciation.Theyshouldmonitortheirownpronunciation,before

theyspeak,whiletheyarespeaking,Oraftertheyhavefinishedspeak-

ing.

L2learnersshouldpreparetoarticulatecarefullyduringtheplan-

ningsessionorbeforetheyspeak.Theymayneedtostoptothinkof

theaccuratedescriptionofhowtoarticulateacertainsound.The

commondescriptionofhowtoarticulatetheEnglish/1/,whichissaid

tobedifficultforJapaneselearnersofEnglish,is"Raisethetipofyour

tongueandrestitatthebackofyourupperfrontteeth." Thisiseasy

tosaybuthardtodo.Constantremembranceofsuchadescription

wheneverlearners'speechinvolvesthesoundmightmakethemobses-

siveandinhibitthem from speakingthetargetlanguagefreely.

However,theauthorbelievesthatthisshouldbedoneoccasionallyif

thelearnersareeithernovicesorattheintermediatelevel.

FIGURE4 Pronunciation

Translationsofresponsesmadebythestudents No.

♯1 MyEnglishpronunciationisbad,
♯2 HowcanIimprovemypronunciation?
♯3 MyEnglishpronunciationhasmadelittleprogress.
♯4 ∫findEnglishpronunciationdifficult.
♯5 Iunderstandthephoneticalphabetandcanuseit,Buticannot

pronounceEnglishwordsproperlywhentheyappearinasentence.
♯6 Isitpossibleevenformetomasterperfectpronunciation?

11
6
4

2

1
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While一earnersarespeakingtheTL,theyshouldoccasionally

moderatetheirrateofspeechandcloselymonitoritimmediatelyafter

itisutteredoralmostsimultaneously.Thismightberecommended

evenforsomeadvancedlearnersofEnglishwhosespeechonceina

whileproducesinappropriatesounds.

Aftertheyfinishspeaking,whichshouldbedifferentiatedfromthe

timespentspeakingwhichincludes"immediatelyafteritisuttered,"

theycanoccasionallyasktheirinterlocutor(S)Orsomeoneelsestanding

nearbyiftheirutteranceshavecontainedanyInaccuracies.Iftheir

utteranceisamonologuesuchasaspeechoranoralpresentation,they

cantaperecorditsothattheycancheckitthemselves.Thetaperecor-

dedspeechcanbemonitoredbysomeoneelsewithbetterpronunciation

suchasmoreadvancedlearnersofEnglishornativespeakersof

English,ThelearnerscanasksuchmonitorstoglVethem some

correctivefeedbacktohelpthemrealizeanyerrorsthatconstantlyor

frequentlyappear.Foradetaileddescriptionofthistypeofretrospec-

tivecorrectionofone'slinguisticforms,seeKobayashi'semplrlCal

studyentitled"CanRetrospectiveFeedbackImproveESLSpeech?"

(1995)

3-4:TEACHINGMETHODS

3-411:GuidelinesandTechniques

Carruthers(1987:195-196)suggestedthefollowingguidelinesforthe

plannlngOflessonsinpronunciation:

1.Baseyourlessonsonmaterialcol一ectedbyconstantandcareful

observationofyourstudents'pronunciation.Rememberthatyou

mustteachyourstudentstoovercometheirindividualproblems.

Realdatafromstudentswillhelpyoutomakeeverylessonmeaning-

fu1.
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2.Correctonlyonethingatatime.Ifyoutrytocorrecteverything

atonce,studentswillbecomediscouraged.Studentsconcentrating

ononespecificproblem,inandoutofclassforaweek,willmake

realprogress.

3.Thethreemainpointsofapronunciationlessonareimitation,

explanation,anddrill.Youmayuseyourself,recordings,orother

speakersasthemodeltobeimitated.Usediagrams,Wordsandany

otherresourcesathandtoexplainhow soundsaremadeand

contrastedwithothersounds.Adultsstudentsinparticularwill

findthataclearexplanationwillhelpthem notonlytomakea

sound,butalsotorememberhowtomakeitagain.

4.Alwaysusereallanguageintheclassroom.Manyteacherstendto

overpronounceandtospeakfartooslowlywiththeresultthat

studentsareseldomexposedtooneofthemostdifficultfeaturesof

Englishpronunciation,namelythereductionofunstressedvowels.

5.Movefromtheknowntotheunknown,usingthestudents'abilities

tohelpthemovertheirdifficulties.

Thefirstguidlineputsemphasisonrealdatafrom students.In

teachingEnglishtoJapanesestudents,enoughsuchdatahavebeen

alreadyaccumulatedtoindicatethepedagogicalemphasisonparticular

featuresofEnglishphonology,e.g.specificminimalpairssuchas/1//

r/and/b//v/.JapaneseEnglishteacherscouldeasilycomparestu-

dent'sproblemswiththeirownphonologicalproblems.

Thesecondisimportantnotonlyforteachingpronunciationbut

alsoforotherpedagogicalsituationswherecorrectivefeedbackisgiven

byteacherstotheirstudents.Thesmallerthecorrectiontobemade

bytheteacherofastudent'sL2output,themorecertailllythestudents

concentratesonandislikelytoremedytheproblem.Itis,however,

practicallyimpossibletoprovidesuchasteadyapproachtoerror
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CorrectioninregularEnglishclassesinJapaninlightofthetypical

classsizeofover40atjuniorandseniorhighschoollevels,andeven

moreatcollegesanduniversities.

Whatshouldbeparticularlynotedinthethirdsuggestionisthe

pointitmakesabouttheimportanceofexplanationasatoolfor

rememberinghowtomakesounds.Noonewouldobjecttomysaying

thatoneofspeaking'spracticalskillsconcernstheunconsciousand

automaticmovementsoforalorganslikethetongueandteethwhich

arenecessaryintheproductionofcertainsounds.Suchanuncon-

sciousandautomaticutilizationofphysicalactivitieshasgenerallyto

beprecededbytheconsciousexplanationattheinitialstageofSLA.

Thefourthguidelinestressestheneedfornaturalinputofthe

targetlanguagedatainclass.Althoughthepassagediscourages

over-articulationandfarslowed-downspeech,therestillisroom to

justifysuchunnaturaluseoftheTLinawaytomaketheinputmore

comprehensibletothestudents.Krashen(1985)recommendedteachers

toinputlanguagewhichcontainslinguisticitemsthatareslightly

beyondthelearner'spresentlinguisticcompetence(i+1).Itisgener-

allynoteasyfortheinstructortomeasurethecurrentlinguisticcompe-

tenceofeachstudentinclasssincecompetencecanonlybemeasured

throughsuchperformanceasresponsestotheteacher'squestionsand

theresultsofquizesandexaminations.

Thefifthisageneralprinciplethatcanbeappliedtoanyhuman

activityofinformationprocessingbetweeninterlocutors.Oneofthe

examplesofinterpersonalcommunicationobservedinclassisthe

interactionbetweentheteacherandindividualstudents.Theteacher

isalwaysexpectedtogradethelevelofhis/herquestionsandcom一

mentsinanattempttoinsurestudents'comprehensionandintakeof

knowledge.
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4:READING

4-1:GENERALRESULTS

Theresultsindicatethatthelearnersareinterestedinhowtoread

Englishquicklyratherthanhowtoreaditaccurate一yorinterestingly.

Ofthesevencategoriescitedfordiscussioninthispaper,reading

attractedthelowestrateofresponses(5.2%).

Someofthesubjectsaskedwhattheyshouldreadtoimprovetheir

readingcomprehension,Thefifthquestionseemstofocusononeof

thelearningdilemmasthateveryESL/EFLlearnerwillexperience.

Thesixthquestionisacommoninstructionthatinstructorstendtogive

totheirstudents.

4-2:BACKGROUND良THEORIES

4-211:ReadingWhileTranslatingIntoLI

AnassumptionthatprevailsamongJapaneselearnersofEnglishis

thattheycanreadEnglish,whichisoftenthroughtranslationintotheir

Ll.Thepracticalskillofreadingininterculturalsettingsenablesthe

learnertoreadandgainneccessaryinformationinalimitedtime,

readingalabelondrugs,say,oranewspapercolumn.MostJapanese

learnersofEnglish,welトーrainedintranslatinganEnglishsentenceinto

Japaneseinordertograspwhatismeantintheoriginalsentence,

transferthisclassroomroutineintotheiractualuse,andasaresultthey

identifyreadingwithtranslation.FormanyJapanesecollegestudents,

spendinghalfanhourtranslatingasinglepageintoperfectJapaneseis

seenasasufficientskillrequiredforinternationalcommunication.

Thisassumptionisreflectedintheresultsofthissurvey,ascanbeseen

from therelativelysmallnumberofresponsesregardingreadingin

comparisontothoserelatingtolistening,speakingandpronunciation.
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FIGURE5 Reading

Translationsofresponsesmadebythestudents

♯ 1 HowcanIreadEnglishfast?
♯2 HowcanIimprovemyreading?

‡ 3 WhichmagazineswritteninEnglishshouldlread?
♯ 4 WhatisthemosteffectivewaytoreadEnglishpapers?
♯ 5 Whenlrunintoanewword,Shouldlstoptoconsult

dictionaryorjustkeeponreading?

4

3

2

1

1
a

♯6 IwasoncetoldtothinkinEnglishwhilereadingEnglish.Howisitpossible?

4-2-2:ReadingFast

Themostpopularanswerinthiscategoryconcernshowtoread

Englishfast.ReadingfastorrapidreadingbecamepopularinJapan

severalyearsagowhenself-teachingmaterialsbecamecommercially

availableingreatvariety.Itisdoubtful,however,ifalltheirtheories

andexplanationsareapplicabletoJapaneselearners.Apparently

someofthematerialsarecommericallyexaggeratedandmerelyeye-

catching.

Whenyoudiscussrapidreading,youneedtoredefine"reading"in

relationtocomprehensionofthematerial,Canyoustillsayyouhave

readsomethingwithlessthan50percentcomprehension?IntheEFL

classroom,itisoftenconvenienttosortreadingintointensivereading

andextensivereading,morepracticallyintoscanning(toobtaina

specificpieceofinformation)andskimming(toobtainthegeneralidea).

"Rapidreading"or"speedreading"islikelytobecategorizedinto

scanningforextensivereading.Whatisactuallyrequiredinreal

interculturalcommunicationis,however,theintegrativeskillsofthose

foursubdividedskillsreadytobeutilizedonthebasisoftheneeds

peculiartothesituation.Classroom readingactivitiesshouldthus

containalloftheseelements.Learnershavetorealizethepurposeof
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readingacertaintext,howtheyshouldread,whattheyshouldfocuson,

etc.

4-2-3:SchemaTheory

Comprehendingatextisaninteractiveprocessbetweenthe

reader'sbackgroundknowledgeandthetext(CarrellandEisterhold

1987:220).Thereader'sknowledgeoftheworld,otherwiseknownas

the"contentschema"alongsidethe"formalschema,"whichisthe

reader'sknowledgeofthetextstructureanddiscourse,Shouldbe

expandedatthestageofpre-readingactivities.Schemaraisingactiv-

itiesinvolveoralintroductionorthegivingofsummariesofthecontent,

presentingsomevisualaidssuchasvideosorpictures.Whileunder-

standing theimportance ofralSlng SChema,particularly content

schema,beforethestudentsstartreadingthetext,theauthoroften

wondersifitisreallyrealistic.

Inreality,itisrarelythecasethatL2usersaregivensuchachance

createdbytheinstructoratthepre-readingstage.L2learnersusually

havetoreadanymaterialwithouttakingstepssuchaspre-orpost-

reading.Theyaremorelikelytotakea"bottom-up"approachthana

"top-down"approach.Itseems,therefore,themoreaninstructordoes

somethingforhis/herstudentsinclass,thelessrealistictheiractivities

become.

4-3:LEARNINGSTRATEGIES

4-3-1:ReadingMagazinesandNewspapers

Collegestudentsshouldbeabletomakeuseofthelibrarytoread

magazines,newspapersandothermaterialswritteninEnglish.Ifthey

canaffordto,theycansubscribetooneortwoweeklymagazinesor

newspaperstoinsureregularorconstantcontactswithreadingmate一
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rialsathome.Theauthorhasadvisedseveralstudentstosubscribeto

anEnglishpaperpublishedbyoneofthethreemajorJapanesenews-

papers,muchofwhichistranslatedfrom theJapaneseedition,and

foundthatonlyafewcontinuetoreadit;manyofthemleaveitunread

andcoveredwithdust.Thepilingupofnewspapersdiscourages

learnersandtheytendtobestucksincetheyfeeltheymustreadtheold

unreadonesfirstbeforereadingthecurrentday'snewspaper.

Suchlearnersareinaviciouscircleandneedaspecialist'sadvice

beforetheycanceltheirsubscriptions.Theauthoralwaysadvises

them tobeginbyreadinganyfavoriteparts,suchasthesportsor

entertainmentpages,andthentakeinotherpageslittlebylittle.The

authoralsotellsthemtothrowawaythepaperwhentheycannotread

itthatdayandwaitforthefollowingday'Seditionsothattheyonly

needtokeeponecopyeveryday.Thisishowtheycanovercomethe

pilingupofnewspapersandfeelfreshwhenreadingnewmaterialevery

day.

413-2:ReadingInternetMaterials

TodaystudentscanenjoyreadingEnglishmaterialsthroughInter-

nethomepagesorWWW (WorldWideWeb).Thenumberofpeople

whohaveacomputerathomethatisconnectedtotheInternetis

increasingandmorecollegesanduniversitieshaveafacilitythat

enablesstudentstousetheepoch-makinginvention.

Manyinternationalorganizationsorgovernmentagencieshave

theirownWWW sitesorhomepagestoprovideinformationfreeof

charge.OneofthemostpopularWWW sitesamongbeginningInter-

netusersistheWhiteHouseHomePage.Thesiteprovidesmany

preciousmaterialssuchasfullscriptsofthepresident'sspeechesor

importantpoliticaldocuments,manyofwhichcannotbeobtainedin
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otherplacesorareneveravailable,eveninmagazinesornewspapers.

LearnersofEnglishcandownroadanydocumentandmakeahardcopy

forreadingindetailorkeepingastheirself-Studymaterialforfuture

use.

TherearealsomanyTESOL(TeachingEnglishtoSpeakersof

OtherLanguages)-relatedhomepagesforvocabularybuilding,rapid

reading,evenlisteningcomprehension.Learnerscanbuymagazines

orbooksthatintroducethelatestinformationonsuchhomepagesto

improveEnglishskills.Instructorsshouldkeepintouchwithrecent

technologicaldevelopmentsasseenontheInternetandprovideuseful

informationsothattheirstudentsmayhavemanylearnlngOpportu-

nitiesnotavailableintheclassroom.

4_4:TEACHINGMETHODS

EFLinstructorsshouldsetthreebasicreadingactivities- pre-

reading,readingandpost-readingactivities- tonurturelearners'

practicalreadingskills.Ⅰnparticular,pre-readingactivitiesshouldbe

integratedintotheirdailyreadinginstructiontoraisetheircontent

shemaforinteractivereading.

Unlikewritingandspeaking,inwhichtheinstructorsareactively

involvedascorrectorsand/orfaciユitators,readingseemstorequire

moreofthelearner'sownindependenteffort.Inotherword,the

readingactivityitselfinvolvesonlythereaderhim/herse比 Students

lleedtobeisolatedfrom anyoneelse,Sothatthecanconcentrateon

readingtheirmaterial.Thus,inregularreadingclasses,thestudents

areexpectedtoreadthetextbeforetheycometoclassandtheinstruc-

torsmustcheckovertheircomprehensionandgiveanswerstothe

exercisesthatcomewiththetext.
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5:WRITING

5-1:GENERALRESULTS

Writingattractedthethirdlowestrateofresponsesoftheseven

categories(5.8%).Ofthe23subjectsintheeightresponses,llsubjects

arebotheredabout"translation,"whichisapartofwritingbutan

unpracticalprocedureanddoesnotconstitutewritingproficiency.It

isalsointerestingthattwosubjectsanswered"Icanreadbutcannot

write."(♯6),whichcanbecomparedto"Icanhearandunderstandbut

cannotspeak." Thisreponseindicatesagainthatproductionismore

difficultthanreception.

5-2:BACKGROUND良THEORIES

5-2-1:MisconceptionsaboutWriting

Writingisnotidenticaltotranslation;translationisapartof

writing.AconceptassumedbyJapaneselearnersofEnglishisthat

theycanwriteEnglish,whichisoftenthroughtranslationfromLlinto

L2.Forthem,writingmeanstranslatingashortJapanesesentence

intoanEnglishsentence,oftenwithdictionariesandotheraids.In

almostalljuniorandseniorhighschoolclassesinJapan,teachersteach

studentshowtotranslateaJapanesesentenceoroccasionallyalonger

unitsuchasaparagraphintoanEnglishequivalent,oftendonewiththe

introductionofanewgrammaritem.Theyarenottrainedtoexpress

directlywhattheyhaveinmindinEnglish,butmerelytotranslatea

sentencewrittenbysomeoneelseorwritefirstinJapaneseandthento

translateitwordbywordintoEnglish.Thisshowshow littlethe

importanceofwritinghasbeenrecognizedinJapan.

5-2-2:RevisedCourseofStudy

ltis,however,notablethatthenewcourseofstudyforthehigh
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FLGURE6 Writing

Translationsofresponsesmadebythestudents No.

♯1 HowcanIimprovemywriting?

♯ 2 IcannottranslateJapaneseintoEnglish.

♯ 3 IcannotwritegoodEnglish.

♯ 4 IcannottranslatelongEnglishsentences,

♯ 5 IcannottranslateJapaneseintonaturalEnglish.
♯ 6 Icanreadbutcannotwrite.

♯7 IhearwritingimprovesEnglishproficiency.However,Ⅰdo
notknowwhattowrite.

♯8 HowcanItranslateEnglishintoJapanesefast?

schoolcurriculum,revisedandimplementedin1994,introducedan

independentcourse:Writing,alongwithReading,OralCommunication

A,B,CandEnglishIandII.However,theMinistry10f-Education-

approvedtextbookssuchas"NewHorizonEnglishWriting"published

byTokyoShoseki,"NewAccesstoEnglishWriting"byKaitakusha,

"MainstreamWritingCourse"byZoshindo,and"TheCrownEnglish

Writing"bySanseido,allofwhichcontainalotofvisualaidssuchas

photos,maps,andillustrations,consistpredominantlyoftraditional

mechanicalgrammarexercises- multiple-choice,fill-in-the-blanks,

wordcombination- alldsomeJapanese-Englishtranslationexer-

cises.Andthecoursestatusisstillelective.

512-3:LnterferenceofTranslationinOralProduction

Thehabitofinterlingualinteractionorofexpressingoneselfby

overlydependinguponone'snativelanguageoftentransferstothe

medium oforalproduction.Thelearnersthinkandprepareafull

messageintheirmindsfirstandthentranslateitasaccuratelyas

possibleintoEnglish,oftenonlytofail.
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Itshouldbenotedthattranslationisactuallyamoredifficulttask

thanmerelyexpresslngWhateveronelikesinEnglish.Ifalearneris

aHowedtowriteanything,he/shecanavoidanythinghe/shecannnot

manage,andhastousesimplerwordorstructureinstead(Faerch&

Kasper1983;Schachter1974).Avoidanceisanimportantcommuncia-

tionstrategydesignedtoenableafluentflow ofspeechorwriting,

althoughoveruseblockstheuser'ssoundSLAintheend.

5-2-4:ProcessWriting

Wecanobservetodayapedagogicalshiftfrom thetraditional

approachtowriting,namely,aproduct-orientedview withwriting

instructions,toamoreprocess-orientedapproachorprocesswriting.

Thisshiftfromaproduct-centeredtoaprocess-centeredorientationhas

beenadvocatedbyanumberofresearchersandeducatorsinthisfield,

suggestingthatthewritinginstructorshouldenterintotheprocessof

writingwithstudentstowhateverextentthephysicalandadministra-

tiveconditionsallow(Buckingham 1979;Carnicelli1980;Taylor1981;

Hillocks1982;Cohen1983;Raimes1983;Sanaou1984;Sommers1984;

Zamel1985,1987;Chaudron1987;Allwright,Woodley,andAllwright

1988;InoueandPennington1989;Kobayashi1992).

5-3:LEARNINGSTRATEGIES

5-311:KeeplngaDiary

Studentsshouldbeencouragedtokeepadiary.Diarykeepingwill

provideanyonewithwritingopportunitiesanytime.Itcanbetime-

consumingandsometimespainful.Thesuccessofdiarykeepingis,to

agreatextent,dependentonthepowerofwillofthelearner.Formost

learners,keeplngadiaryforalongperiodoftimeseemstorequlre

morethanintegrativemotivation.Theinstructorscouldinstrumen-
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tallymotivatetheirstudentstokeepadiarybymakingthecustoma

partofgradingoratleastbygivingtheirwritingsomefeedback,

includingcorrectionoranyotherformofassistance.

5-3-2:WritingtoEditors

StudentsshouldbeencouragedtowritealetterinEnglishperiodi-

callytotheeditorofmazaginesorEnglishnewspapers.Theirletters

couldbeprintedwithinafewweeksafterbeingedited.Thestudent

cancomparetheoriginalletter,whichshouldalwaysbephotocopiedor

savedonafloppydisc,totheeditedletter.Seeingtheirwritingprinted

inamagazineornewspaper,whileassumingthatthelettermayberead

byhundredsofthousandsnationwideorworldwide,willmotivatethe

studentsmorethananything.Theinstructorsshouldleadtheirstu-

dentstowritetoeditors.

5-3-3:lnternationalCorrespondence

RecentInternationalcorrespondenceisoftencarriedonthrough

E-mailOnInternet.Therearesomehomepageswhichintroducepen

palsorplaceanyone'sbriefbiographicaldataandintroduction.Corre･

spondence,whetheritisdonebytraditionalmailexchangeormodern

E-mailexchange,hasanumberofimplicationsforlanguagelearnlng.

Learnerswillbehighlymotivatedtokeepwritingtolearnmoreabout

theirpenfriendsortointroducemoreaboutthemselves.Theauthor

himselfstartedinternationalcorrespondencewithseveralboysand

girlsincountriessuchasFrance,Sweden,theUnitedStates,Mexico

andArgentina.Thedrivetomaintaincontactwithinternational

friendsplayedadeterminantroleincausinghimtodevotehimselfto

learningEnglish.

Instructors,especiallyEFLteachersfromabroad,couldgainalist
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ofstudentsoftheiralmamatersoroflocalschoolsintheirhometowns

andsendtheirownvolunteers'listtothem.Theinstructorscould

promotesuchinternationalexchangeandmighthelpoccasionally

correctingtheirstudents'writing,

5-4:TEACHINGMETHODS

5-4-1:Journa一Writing

Journalwritinggivestudentsmuchtimetoexpressthemselves

freelyinEnglish.A journaladvocatesuchasHubbard(1988)char-

acterizedthejournalas"storageforfreewriting"(p.83). Inatypical

journalwritinginstruction,Studentswritesomethingandturnitinto

theirinstructor,whochecksthewritingandmakescommentsoreven

respondstoanyquestionsthestudentsmightask.Usually,thestu-

dentswriteinanotebookthatgoesbackandforthbetweenthestudent

andtheinstructor,

Journalwritingmotivatesstudentstowritemoreanddevotemore

efforttotheimprovementoftheirwritingproficiency.Studentscan

askanyquestionoforexplaintheirproblemstotheinstructor,which

willcreatehumanisticinterpersonalcommunicationbetweenthem.

Theinstructorcaneithercorrectanyerrorsandinadequateusageof

vocabularyitemsorminimizesuchcorrectivefeedbacktoencourage

fluencyinwritingratherthanaccuracy.

5-4-2:EditI'ngbyThreeColors

EditingimprovestheL21earner'swritingproficiency,Learners

canimprovetheirwritingbyrevisingcompositionscorrectedbytheir

instructororevenbytheirpeers.Thateditingsomeone'Scomposition

willreallylmprOVetheeditor'swritingskillitself,howeverisusually

underestimatedoralmostignored,Editinginvolvesavarietyofele-
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meれtsthatconstituteswritingproficiency:grammaticaljudgement,

vocabulary,knowledgeoftheworld,etc.

Theauthorusuallyintegrateswritingintohisreadingclassoreven

intohisoralclassesandprovidesampleopportunitiesforstudentsto

edittheirpeers'writing.Themethodtheauthorpracticesinhis

classesis"editingbythreecolors." InsomeofhisEnglishclasses,

studentshavetotranslatefiveJapanesesentencesintoEnglishbefore

theycometoclass.Thestudentsareinstructedtoimitatemodel

sentencesunderlinedinareadingtextbook.Theauthorchoosesfive

studentsrandomlyandasksthemtocometotheboardtowritedown

theircompositionsontheboard,usingawhitechalk.Eachsentenceis

assignedtoonestudent.Atthesametimelpickupfive"editors"from

theclasstocorrecteachsentencewithayellowchalk.

Eacheditorcomestotheboardandstandsclosetooneofthe

"writers"writingdownhis/hercomposition.Afterthewritersfinish

writingandgobacktotheirseats,theeditorsstartcorrectingeachof

theirassignedsentences.Theyareinstructednottoeraseanypartof

thesentencebuttoaddwordsorphrasesoverit.

hafewminutesorso,whentheauthorjudgesthattheeditorscan

nolongercorrectthesentence,heletstheeditorsgobacktotheirseats.

Theauthorthencheckseachofthesentenceswithcorrectedmarks,

lookingatandconfirmingthetwostudentsinclass.Theauthorthis

timepicksuparedchalktodistinguishhiscorrectionsfrom the

originalandeditorialwork.Hechecksboththeoriginalsentenceand

theaddedmarks,evaluatingandcommentingonthem.

Itisoftenthecasethattheeditorhasleftapparenterrorsuncor-

rectedorinsteadhas'Corrected'partsthatwerecorrect.Theauthor

glVeSdetailedexplanationsofgrammaticality,naturalness,frequency

ofparticularwordsandphrases,etc.hthisway,boththewritingand
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editingstudentscanlearnhowtocompose,howtochooseappropriate

structuresandvocabularywords,andsoforth.

6:VOCABUI｣ARY

6-1:GENERALRESULTS

Thenumberofproblemsanddifficultiesrelatedtovocabulary

expressedbythesubjects(13.4%)exceededthoseofreading(5.2%)and

writing(5.8%).Thegeneralresultsinthiscategorysuggestthat

studentsarenotsatisfiedwiththeircurrentvocabularyandhavemuch

difficultyincreasingit.Thestatementssuchasthe8thandthe9th

seemtocomefromrelativelysuccessfullearners.

6-2:BACKGROUND良THEORIES

6-211:PassiveaActiveVocabulary

Collegeapplicants,includinghighschoolsstudents,workhardto

cram thousandsofEnglishwordsandphrasesbythetimetheytake

entranceexaminations.Theirvocabularyisusuallypassiveandis

usedsimplytounderstandEnglishprose.Theopportunitiesforwrit-

ingarelimitedandthereislittleopportunityfortestinglistening

comprehensionandoralproductionskill.Themomentthosewithan

abundantpassivevocabularyentercollege,theystarttoforgetalarge

partofthevocabularyinwhichtheyhadinvestedagreatdealofenergy

andtime.ItishighlyregrettablethataJapaneseEFL learner'S

vocabularyreachesitspeakatthetimeofcollegeentranceentrance

examinationsandthencanoftengraduallyorrapidlydeclinealmostto

nothing.

CollegeEnglishteachersthushaveastrongresponsiblityfor

helpingstudentstoretaintheirvocabularyortochangetheirpassive

vocabularyintoactiveandmoreimportantlyorallyproductivetermsas
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FJGURE7 Vocabulary

Translationsofresponsesmadebythestudents No.

♯1 Ihavedifficultylearningwords.

♯2 HowcanIincreasemyvocabulary?
♯3 HowcanImemorizewords?

♯4 IeasilyforgetwordsthatIhavelearned.

♯5 Myvocabularyispoor.

‡6 HowcanIlearnwordsandidioms?

#7 ItendtousethesamevocabularywordssinceIcannotlearnnewwords.

♯8 Don'twehavetoknowthedialectsofEnglish?

♯9 Iwouldliketolearnmoredailyslang.

12

11

10

8

6

2

1

1

1

wellastoincreasetheirreceptivevocabularytoreadmaterialswritten

inEnglish.

6-2-2:HowVocabularyisAcquired

VocabularyisacquiredbytheprocessshowninFigure8:

Manystudentsinthesurveyseemtobestuckeitheratthe3rdor

4thstageofvocabularyacquisition.Studentswhoclaim thatthey

easilyforgetthewordstheylearnhaveproblemssomewherearoundthe

2ndor3rdstage.Thosewhoaskhow toincreasevocabularyare

unabletoencounterandimprintnewvocabularyitemsproperly.

Methodologiesofhowtoexpandvocabularyareabundant.Some

ofthemostpopu一armethodsare:root-memorization,learningthrough

context,learningthroughmorphemes,learningbygroups,etc.The

pointisthatmostlearnerstodayshouldbeawareofthesemethods,but

therearenotmanywhowillactuallytrysomeandseeiftheyare

compatible.

Questionssuchas"HowmanywordsshouldImemorize?"Show

thatthequestionerhasnoknowledgeofvocabularybuildingotherthan
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root-memorization.Root-memorization,exceptinthecaseofsome

geniuses,doesnotensureretention.Memorydependstoagreatextent

moreupon"whatyoudowiththeinformationthanonhowyoursenses

perceiveit"(Seleskovitch1978:37).

6-2-3:PreviousStudiesofVocabularyAcquisition

Manystudieshaveinthepastbeencarriedoutonvocabulary,both

LlandL2.Mostofthestudieshavetriedtoinvestigatewhatindepen-

dentvariablesarelikelytoaffectvocabularyacquisition.Bahrick

(1984,1987)foundthatEnglishspeakinglearnersofSpanishretained

longerthewordspresentedjustonceortwiceandthenlearnedthan

thosepresentedseveraltimesandthenlearned.Theresultssupport

"depthsofprocessing"theory(Craik& Lockhart'S1972)thatthe

retentionofvocabularydependsgreatlyupontheleve一atwhichinfor-

mationisprocessed.

BrownandPerry,Jr(1991),conductedanexperimentalstudyin

ESLvocabularyacquisitionwithsubjectswithtwolevelsofEnglish

proficiencytocomparethreelearningstrategies:keyword,semantic

andkeyword-semantic.Thestudyfoundthatthekeywordstrategy

facilitatedvocabularyacquisitionforlower-proficiencystudentsand

thatthekeyword-semanticstrategy,whichcombineskeywordand

semanticstrategies,increasedretentionabovetheotherstrategies.

Theyarguethatusingthecombinedmethodmakesstudentswith

differentlevelsofproficiencyHmoreversatileinhandlingwordswith

FIGURE8 Vocabula｢yAcquisition

encountering imprinting retention recal1 production
一 一一ゝ --◆ →

1 2 3 4 5
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differinglevelsofconcreteness"(p.667).

Inusingthekeywordstrategy,accordingtoAtkinson(1975),the

learnerchoosesakeywordwhichisacousticallysimilartothenew

word,yethasameaningofitsownindependentofthenewword's

meaning.Avisualassociationthroughanimageisthenmadebetween

thekeywordandthenewword'smeaning.Toremembertheword

"evidence,"aJapaneselearnerofEnglishmaydividethewordintotwo

separateunits,evianddence,whichareacousticallysimilartothe

Japanesewordsebi(-shrimp)anddansu(-dance).Thenthelearner

mayimaginethatashrimpisdancingtodevelopthenotionintoamore

logicalsaying,"Ebigadansushiteirushookoomise710"(-Showmethe

evidencethatashrimpisdancing.)Thisstrategyhasattractedhigh

schoolstudentsinJapanandisconsideredamongexamineestobeone

oftheeffectivewaysofmemorlZlngWOrds.

Thesemanticstrategyrefersto"anyproceduresthatcausethe

learnertoactonthemeaningofanewwordbytyingitintoexisting

knowledgestructures"(BrownandPerry,Jr.1991:658).Thisloosely

definedstrategycouldincludegroupingwordsaccordingtotheircom-

monnaturesuchasthenamesofvegetables,animalsandplants.

Perry(1982)arguedthatthesemanticstrategyshouldbebetteraidto

retentionthanthekeywordstrategy.Previousstudies(Hall,Wilson,

& Patterson,1981;Crow & Quigley,1985;Eeds& Cockrum,1985;

McKeown,Beck,Omanson,&Pople,1985;Pressleyeta1.,1987)found

thatthekeywordmethodhasmainlybeeneffectivewithindividual

presentation,whilesemanticstrategyhasbeenmoresuccessfulwith

grouppresentation.
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6-3:LEARN】NGSTRATEGIES

6-3-1:CombiningDifferentStrategies

Learnersshouldmakemoreuseofthebenefitsofkeywordstrat-

egy.Theyshouldcheckbookscommerciallyavailabletocollect

exampleslike"evidence"ormaketheirownassociations.Itisthe

author'Sexperiencethatafterhisvocabularyhadreachedacertain

level,hedidnothavetotakethetroubleofmakinganassociationevery

timehetriedtomemorizeanewwordandhewasabletomemorize

wordseasilywithoutanyparticularimprintingwork.

Anexampleofthecombinationofkeywordstrategyandsemantic

strategyisthatyoufirstgroupwordsaccordingtoacertaincriterion

suchasthenature,figure,Orcontextinwhichthewordsareused,and

thenmakekeywordassociationsforawordwhichyoufinddifficultto

memOrlZe.

Thereareseveralmorevocabularymemorizingmethodsavai一able.

Themostimportantthing,however,istofindthestrategiesorthe

combinationofstrategiesthatsuitthelearnerbest.Thelearner

shouldnothesitatetotrydifferentkindsofstrategyoveranextented

periodoftime.He/Sheshouldmakeascientificapproachtohis/her

vocabularybuilding:useseveralstrategies,recordtheeffectivenessof

eachstrategy,comparethem,andfindthebest,Thelearnershould

keepinmindthateffectivenessshouldnotbetheonlycriteriausedto

selectthemethod.Theyshouldconsiderhowlongthelearningactiv-

itytakes,iftheactivityisdemandingenoughtoaffectsubsequentdaily

activities,andsoforth.

6-3_2:EffectiveUseofDictionaries

Learnersneedtobeinstructedintheproperuseofdictionaries.

Collegestudents,oftenassumedbycollegeinstructorstohavelearned
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howtodothisbeforetheyareadmittedtocollege,Shouldreceivemore

extensiveinstructiononthisstrategy.CollegelearnersofEnglish

shouldkeepbothbilingualandmonolingualdictionaries,

Ingeneral,bilingualdictionaries,namelyanEnglish-Japanese

dictionary,arethemostcommonlyuseddictionariesamongJapanese

learnersofEnglishsincetheycarrydetailedandcleardescriptionsof

eachentryinJapanese.SincethedictionarymarketinJapanishuge

andcompetitive,wecanfindagreatvarietyinthebookstores.In

choosingwhichdictionarytobuy,learnershavetoconsiderwhatthey

needtolearnfromthedictionarytheyarelookingfor.

Learnersareoftenrecommendedbytheirinstructorstousea

monolingualdictionaryorEnglish-Englishdictionaryfromearlyinthe

stageoflearning,say,highschool.Weoftenseehighschoolstudents,

encouragedbytheirEnglishteachertouseamonolingualdictionaryto

improvetheirEnglish,stuckinamazeofworddefinitions.Oncethey

findawordandreadthedefinitionwithsomenewwordsused,they

havetocheckthenewwordsimmediately.Andthenthesamething

happensagainandagain.Thisoftendiscouragesthem andpushes

thembacktothebilingualdictionarytheyusedtoconsult.Thelower

thelevelofthelearners,theeasierandsimplerthedefinitionsthe

dictionarysuitedtothemhastocarry.

TheyshouldkeeptwotypeofmonolingualEnglishdictionary:one

isalargedictionarywithdetaileddescriptionofeachentrysuchasthe

WebsterWorldNewDictionary;anotherisapocket-sizeonewithmuch

simplerdescriptionsbuteasytocarrysuchastheLongmanHandy

Learner'sDictionary.Manyprestigiousdictionaries,bothBritishand

American,areavailableinpaperbackwithsmallercoverandfewer

entries.

Theauthoroftentellshisstudentstocheckfourthingswhenthey
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consultadictionary:themeanlng,thepronunciation,thespellingand

thecontext.Thelastcheckisoftenneglectedbylearners,especially

ineffectivelearnersorpoorlearners.Thecontextdeterminesthe

word'smeanlng.Theinstructorshavetomaketheirstudentskeep

discourseinmind;inotherwords,theymustensureashiftfrom the

morphologlCaltothepragmaticunitoflanguageuse.

6-4:TEACHINGMETHODS

6-4-1:JmpressiveVocabularyPresentation

AsCraikandLockhart'S"depthsofprocessingH(1974)suggest,the

instructorshavetomaketheirpresentatioll0fnew vocabularyas

impressiveaspossibleforthestudent'sbetterretention.Toraisethe

levelatwhichinformationisprocessed,newvocabularyitemsshouldbe

introducedinameaningfulcontextandideallyrepeatedseveraltimes

indifferentcontextsinalesson.

6-4-2:VocabularyQuiz

Theauthorgivesavocabularyquizatthebeginningofeachofhis

regularEnglishreadingclasses.Vocabularyitemstobetestedare

selectedfromthereadingtextbookandthestudentsareinformedof

them duringthepreviouslesson.Eachvocabularyquizincludesten

JapanesewordstobetranslatedintoEnglish.Thestudentsaregiven

onlyfiveminutesattheoutsetoftheclass.Thusstudentshaveto

cometoclassintimeforthequiz.

Theadministrationofavocabularyquizatthebeginningofevery

classhasthefollowingpedagoglCaleffects:

First,thestudentscanreviewthetextbookcoveredintheclass,

sinceitisgenerallytruethattheinstructorswanttheirstudentstolearn

asmuchaspossiblefromthetextbooktheyselectanduseintheclass.
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The commonly-held firstand second semester examinations in

Japanesecollegesencouragestudentstoreviewthetextonlybefore

eachexam andtheytendtomakearotememorizationofcertain

materialsortheJapanesetranslationofEnglishtextbooksthatcircles

amongtheirfriends.Insteadofplacingthedominantweightofgrad-

ingonthetwoexaminations,theinstructorscandirecttheirstudents'

attentionmoretoeachlessonbygivingqulZeSeverytime.

Second,vocabularyquizesgivestudentsopportunitiestomaintain

themomentum ofvocabularyexpansion.Weoftenhearitsaidthat

Japaneselearners'Vocabularyreachesitsprimelevelatthetimeof

couegeentranceexaminations,andthenstartstodeclineoncethey

entercollege.Thisissimplybecausethemajorityofcollegestudents,

whousedtobeinstrumentallymotivatedbeforetheexams,loseany

chancesorreasonsforvocabularybuildingorshow nointerestin

improvlngtheirEnglish.TheauthorassumesthatnotmanyEFL

instructorsatcollegeillJapangivesuchavocabularyquizashisand

almostnoJapaneseEnglishteachercarriesoutsuchademanding

procedure.By motivating college students instrumentally again

throughvocabularyquizes,instructorscanhelptheirstudents'vocabu-

1aryexpansion.

Third,thestudents'attendanceratecanbelTlaintainedatan

extremelyhighlevel.KnowlngthatthequlZisglVenattheoutsetof

eachlessonandtheresultsofvocabularyquizesarecountedtoward

theirgradeasmuchastheseasonalexaminations,thestudelltSare

seriousenoughtocometoclassontime.Ifaninstructorfeelsrespon-

sibleforhis/herstudentslearning,he/Sheshouldtrytokeeptheir

attendanceashigh aspossiblethroughoutthesemester.Thetradi-

tionalJapanesecollegeinstructors'attitudetowardstudents'atten-

dancemayoftenlooktoEFL instructorswhocomefrom North
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AmericanortheUnitedKingsom andwhoexpectalotfrom their

students,asnegative,and couldbecharacterized asindifferent,

irresponsibleandevenlazy.

7:GRAMMAR

7-1:GENERALRESULTS

ProblemsofquestionsrelatedtoEnglishgrammarconstitutes5.4

percentofthetotalresponses,whichisthesecondlowestpercentago

amongthesevenskillsdiscussedinthispaper.TheresultsinFigure

9indicatethatthemostcommonproblem isthatlearnersdonot

understandgrammar,followedbythequestionastohowtoimproveit.

The4thproblemisoneofthemostcommonproblems,whichisoften

pointedoutbyadvancedL2learnersofEnglishwhoseLllacksthe

English-typearticlesystem.Theauthor'Sownexperiencesofteaching

ESLtoAsianstudentsinHawai'iverifiesthis.ChineseandKorean

studentsalsospeakorwritewithquiteafew articledeletionsor

redundancy.

7-2:BACKGROUND良THEORIES

71211:TheGrammar-TranslationMethod

JapanesejuniorandhighschoolEnglishclassesaregenerallybased

onagrammarsyllabus.Grammaticalitemsarewellarranged,from

formsthatlinguistsassumetobesimplerandthuseasierforstudents

tolearntoformsthataremorecomplex.Thegrammar-translation

methodorGTM haslongplayedadominantroleinEnglishclassesat

ordinaryschoolsinJapan,althoughvariousattemptshavealsobeen

madetomodifyitbyintegratingmoreoraltraining.Theterm

"grammar-translationmethod,"whichisoftencitedbytheoriststobe

incontrastwithamethodwhichtheybelieveismoreeffectiveandthus
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appropriate,indicateshow deeplyJapaneseEnglishclassesarecon-

cernedwithgrammar.

TheoveremphasisongrammarhasledcriticstosaythatJapanese

learnersofEnglishknowalotofgrammaticalrulesbuttheyareunable

tospeakEnglish.Onepieceofevidencetosupportthisobservation

canbefoundintheaverageTOEFLscores.Ofthethreesections,

listeningcomprehension,structureandwrittenexpression,andreading

comprehension,theaverageJapaneseexamineestakethehighestscore

inthesecolldsectionandthelowestinthefirstsection.Ofspeaking,

WeoftenhearnativespeakersofEnglishsaythatJapanesespeak

Englishwithaccuracyratherthanwithfluency,andusethewritten

modeinthespokenmedium.Thatistosay,Japanesespeechsounds

bookishtotheearsofnativespeakers.

712-2:GrammarasanEssentialComponent

Theterm"grammar"isoftenmisunderstoodbygenerallearnersof

English.Itisoftenseenthatwhentwoparticipantsdiscusswhether

grammarisnecessaryforspeakingEnglish,theyseemtohavedifferent

definitionsofgrammarinmind.Grammarisactuallyessentialinany

FJGURE9 Grammar

Translationsofresponsesmadebythestudents No.

♯1 IdonotunderstandEnglishgrammarwell, 9

♯2 HowcanIimprovemygrammar? 6

♯3 Canwestillmakeourselvesunderstoodbyforeignerseven 2

ifwemakeafewgrammaticalmistakes?

♯4 Ihavedifficultyjudgingifanarticleisrequiredornot 1

beforeacertainword,orifitshouldbesingularorplural,

♯5 EnglishstructuresaredifficultformetOunderstand. 1

♯6 IdonotremembergrammarorstructureswhenIlistentoEnglish. 1
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phaseofinterpersonalcommunicationsinceitistheminimum know-

ledgethatthetwopartiesshouldsharetounderstandeachother.

SomemaymaintainthatbrokenEnglish,whichisgenerallymeant

toconsistofungrammaticalpidginizedforms,issufficientformutual

communication.Thesepeopleforgetthatcommunicationinvolves

impressionsofthecommunicatoraswellasthemeaningshe/shetries

toconvey.Ungrammaticalspeechwithinaccuratepronunciations

soundstomostordinarynativespeakersofEnglish- whohave

muchlesspatiencetowardsandunderstandingofsecondlanguage

learnersthanhavelanguageeducators- uneducational,unintelligent

andevenoffensivetotheirears.Inthisrespect,Japaneselearnersof

Englishwiththeirinternationalcontactsconfinedtothosepatientand

friendlyEnglishspeakingresidentsinJapan,tendtoindulgeintheir

currentproficiencyandfindthattheirEnglishhasbecomefossilized.

Selinker(1972)saidfossilizationoccurswhenthelearnerrealizesthat

theerrordoesnothinderhim/herinsatisfyinghis/hercommunicative

needs.

712-3:DeclarativeaProceduralKnowledge

Whenyousaygrammaticalknowledge,youhavetoredefinethe

word"knowledge"forthediscussiontobeconsistent.Accordingto

Anderson(1985),knowledge,incognitivepsychologyandlearningthe-

ory,canbedividedintotwotypesニdeclarativeandproceduralknow-

ledge.Declarativeknowledgereferstoinformationofknownfacts,

conceptsorideas,whileproceduralknowledgeconcernsthingswe

know how todobutwhicharenotconsciouslyknown.Itisthe

proceduralknowledgeofthegrammarwhichESL/EFLlearnersneed

tohaveinordertogainthepracticalskillsnecessarytocodeordecode

messagesininterculturalcommunication.
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Nativespeakersofanylanguagesintheworldhaveprocedural

knowledgeoftheirLIwithlittledeclarativeknowledgeaboutthe

grammaticalrulesoftheirownlanguagesincetheyuseitunconscious-

ly.Non-nativespeakersatnoviceorintermediatelevel,ontheother

hand,areabletoincreasedeclarativeknowledgeofTLgrammarbut

areunabletobreakfreeoftheconsciousprocessingofthatgrammati-

calknowledge,whichrequlreStimeandconcentrationandthusmakes

theirreal-timecommunicationalmostimpossible.Proceduralknow-

ledgeissaidtobeacquiredonlygraduallyandthroughpractice.Itis

thusalmostimpossibleforL2learnerstolearnhowtospeakorwrite

thetargetlanguageunconsciouslyoverashortperiodoftime.

Thisbinarydistinctioncanbeappliedtootheraspectsoflanguage

learning:pronunciation aspreviously discussed isone ofthem.

JapaneseadultlearnersofEnglishmayknow how tomakean

articulatorydistinctionbetween/1/and/r/butoftenconfusethetwo

soundsoraremorelikelytodifferentiatethem inauralperception,

Thisisalsotheareawhichrequiresconsiderablepracticeonthepartof

learners.

7-2-4ニConscious良UnconsciousKnow一edge

lfthelearner'sgrammaticalknowledgeneedstobeunconsciously

drawnuponinoralcommunication,eitherreceptiveorproductive,does

itmeanthatstudentswillneverbedeclarativelyawareofgrammatical

ruleswhentheyareengaglnglnreal-timecommunicationP Inthis

respect,the6thproblem citedbyonestudentinFigure9:"Idonot

remembergrammarorstructureswhenllistentoEnglish"wouldevoke

bothteachers'andresearchers'interestindetermlnlngthecurrent

proficiencyandgrammaticalknowledgeofthisstudent.

Kraschen(1976)separatedknowledgesystemsintotheacquired
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systemandthelearnedsystem.Heclaimedthattheacquiredsystem,

whichconsistsofunconsciousknowledgeoftheTLgrammar,wasthe

onlyknowledgesourcethatspeakerscoulduseinreaLtimecommunica-

tion,whilethelearnedsystemservedtoinspectormonitortheoutput

oftheacquiredsystem.However,Schmidt(1990)maintainedthatthe

roleofunconsciouslearninghasbeenexaggeratedandthatsome

degreeofconsciousnessisnecessaryforlanguagelearnlng.What

happenstothesubjectwiththe6thproblemcanbeguessedonlywith

moreinformationofthestudent'sEnglishproficiencyandwithsome

data-basedresearchdoneonhim.

Schmidt'sclaim (1990)fortheroleofconsciousprocessinSLA

wouldanswerthequestionsraisedbysomesubjects(seeAppendix1:

8-3:Self-studymaterials)thatcastdoubtontheeffectivenessofsubcon-

sciouslisteningactivitiesasleadingtotheoutburstoforalproduction

sowidelyandfrequentlyadvertizedforyearsinmajorJapanesenews-

papersbyaudiotapemanufacturers.Thosecompaniesareofcourse

muchconcernedwiththealトoutpromotionofthesalesoftheirmiracu-

lousself-taughtaudiotapematerials,Itseemsthatlearnersfrustrated

intheirslowdevelopmentofEnglishoralskillsarevulnerabletosuch

temptingillusions.CollegeEnglishteachersmaysometimesneedto

expresstheirownstanceandacademicanalysis,positiveornegative,of

thecommercialismofEnglishteachingandlearningthattheirstudents

maycomeacross.

7-3:LEARNINGSTRATEGIES

7-3-1:GrammarBooks良MechanicalExercises

Collegestudentsshouldoccasionallystudygrammarinexplicit

ways.Theauthoroftenadviseshisstudentstoreadsomegrammar

booksordosomemechanicalgrammarexercisessuchasfilLin-the-
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blanksanderrorcorrections,whicharefamiliartothem incollege

entranceexaminations.Whattheauthoralwaystellsthemisthatthey

shouldnotdosuchexercisesinthesamewaytheyusedtoinhigh

schools.Theyshouldusethoseexerciseswhilespeakingaloudwhat-

evercomestotheirmindssothattheycanrefinetheirdeclarative

knowledgeandraiseconsciousnessaboutgrammar.Itistheauthor's

positionthatdevelopinggrammaticalknowledgeuptotheprocedural

orunconsciouslevelrequiresfirmlyestablishedinitialground,namely

accurateandexplicitdeclarativeknowledgethatcanbeverballyrepor-

tedagainandagain,almostautomatically.

7-3-2:TeachhlgisLearnlng

lntheauthor'sfirm belief,explicitdeclarativeknowledgeof

Englishgrammarcanbeacquiredthroughteachingtojuniorandhigh

schoolstudentseitherasatutororasacramschoolinstructor,orin

anyotherpositionofteaching.Theprocessofpreparation,elaborat-

ingofthewordingtoexplaincomplicatedgrammarrulesinaclear,

systematicwayinanattempttomaximaizeteenagers'understanding,

willsurelyimprovethatknowledge.

7-4:TEACHINGMETHODS

FewcollegeclassesinJapanseem tobededicatedtogrammar

instruction.Thisisbecausecollegestudentsareassumedtohave

alreadylearnedallthegrammarorgrammaticalrulesnecessaryto

readandwriteEnglishatcollege,Orgrammarisregardedasan

integratedpartoflinguisticskillssuchasspeaking,listening,writing

andreading.Therefore,collegeEnglishteachersseem nottouse

grammaticaltermsasoftenastheirjuniorandhighschoolcounter-

parts,
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Grammarinstructionormoreexplicitconscious-raisingactivities

forgrammarcanberealizedasintegratedinwritinginstructionwhere

theinstructorcorrectsstudentcompositions.Inparticular,theediting

orcorrectionofstudents'writingwillbeparticularlyeffectiveasa

meanstohelpthemtolearntheusageofEnglisharticlesystems,which

isreallycomplicatedandhardforJapaneseESL/EFLlearnersto

aCqulre.

CONCLtTSION

Insum,thedatacollectedsuggestthatamajorityofthestudents

whorespondedfeellessconfidentinoralthaninotherskills:listening,

speakingandpronunciation- Orthattheyhaveahardtimeimprov-

ingtheseskills.Theresultsalsoindicatethatmostoftherespondents

havenoideahowtoimprovetheskillstheyassumetobeundeveloped,

whichimpliestheneedformoreexplicitandsystematiclearnertrain-

ingtohelpourstudentstobemoreindependentandresponsiblefor

theirownL2development.

Withalltheresultsofthisstudyinmind,theauthorwouldliketo

offerthreesuggestionsforbothLIJapaneseandEnglishEFLinstruc-

torsinthehopethattheywillbemoreawareoftheirstudents'real

needsandthelongitudinaldevelopmentofEnglishasaforeignlan-

guage･

Suggestion1

EFLteachers,whetherEnglishnativespeakersornot,Shouldbe

concernedwithlearningstrategiesthatbothempiricallyandpersonally

havebeenprovedtobeeffectiveandthatwouldhelptheirstudentswith

variedlevelsofproficiencytobemoreactivelyandindependently

involvedininput,Outputandinteractionoutsidetheclassroomaswell
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astoengagemorewillinglyandenthusiasticallyinclassroomactivities.

Suggestion2

Thepresentationofsuchskillsshouldbemoredenotatively

broughttotheattentionofstudentsthroughoccasionalintroductions

anddemonstrationsinclass,Orpossiblyintheformoftasksorassign-

ments.Anycomments,positiveornegative,Willbeausefulsourcefor

studentlearnersiftheyareempatheticandencouragingenough.

Suggestion3

EFLteachersshou一dreconsidertheprocessandmechanism of

learningEnglishasaforeignlanguageandgetridofafalseconceptof

"teaching"asplayingapredominantpartinSLA.Teachinggreatly

helpsacquisitionwithproperteachingmethodsunderidealcircum-

stances,butwillnotnecessarilyproducesuccessfulEFL/ESLspeakers

orthosewhouseEnglishquitesatisfactorilyfortheirneedsintheir

interculturalcommunications,eitherofthespokenorthewritten

medium.
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APPENDIXI
TheCompleteListofResponses

1:LIStenlng

1-1:Hardtolistento

[]IcannothearEnglishwell.(citedby21subjects)

[]Mylisteningcomprehensiondoesnotimprove.(19)

[]IcannothearEnglishwhenitisspokenfast.(18)

[]IcanunderstandJapaneseEnglishbutnotnativespeaker'sEnglish.(7)

[]IcannothearEnglishatall.(1)

[]IcannotcompehendwhatotherssaytomewhileIamspeakingEnglish.(1)

[]Ⅰfindforeigners'Englishtoofast,(1)

[]WheneverIhearanynewword,Icannotlistenanymore.(1)

[]IgetconfusedwhenIhearEnglish.(1)

[]Idonotknowhowtoansweraquestiongiventome.(1)

[]IcannothearandunderstandEnglishwithoutlookingatthewrittenscript.(1)

[]WhenIlistentosomeonespeaking,Icannotpinpointthemainidea.(1)

1-2:Howtoimprovelisteningcomprehension

[]HowcanIimprovemylisteningcomprehension?(29)

[]IsthereanyknackforimprovinglisteningcomprehensionP(1)

[]IsthereanygoodwaytotelldifferencesamongsimilarwordsP(1)

[]CanIimprovemylisteningcomprehensionifIstudyabroadonlyforthree

months?(1)

1-3:Audiomaterials

[]Whatkindoftapesshouldllistento?(5)

[]Islisteningtotapesuseful?(1)

[]IcanhearandunderstandEnglishnarrationsonthetapewhilelookingatthe

text,butnotwithoutlookingatit.(1)

[]WhenIlistentotapes,Icannothearshortwords.Whatshouldldo?(1)

[]Idonotunderstandwhatissaidontapes.(1)

1-4:Movies

[]Iwouldliketounderstandforeignmovieswithoutlookingatsubtitles.(2)

[]IwouldliketostarttolearnEnglishwithmovies.Whichmoviesshouldlsee?

り1

[]Howmanyfilmsdowehavetoseetounderstandthemwithoutlookingattheir

subtitles?(1)

[]CanlimprovemyEnglishthroughmovieswithsubtitles?(1)

1-5:News

[]IwouldliketobeabletocomprehendnewsEnglish.(1)
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1-6:Songs

[]IcannotunderstandEnglishsongs.(1)

[]WbenIlistentoEnglishmusic,Icannotdistinguishtheboundariesofwords.(1)

[]Ioftenlistentowestern(English)songs.Aretheirpronunciationscorrect?(1)

[]HowcanImakeuseofmusictoimprovemyEnglish?(1)

[]Ⅰlikehardrockmusic.IsitusefultoimprovemyEnglish?(1)

[]Canweimproveourlisteningcomprehensionthroughwesternmusic?(1)

1-7:Others

[]Ithinklisteningcomprehensionwillimprovewithvisualaids.(1)

[]IcaneasilyunderstandEnglishinconversationbutnotinpresentation.(1)

[]Whyisnon-Japanesenon-nativespeaker'sEnglishsofastP(1)

[]IstilldonotunderstandwhataforeignerissayingonTV.(1)

2:SPEAK】NG

2-1:Can'tspeakEnglishwell

[]IcannotspeakEnglishwell.(13)

[]IcannotcomeupwiththewordtoconveymymeaningswhenIspeak.(4)

[]IhavetothinkhardbeforeIspeak.(3)

[]Icannotcommunicatewithforeigners.(2)

[]IcannotexpressmymeallingswellevenineasyEnglish.(1)

[]IcannotspeakEnglishwellwithforeigners.(1)

[]IcannotspeakEnglishfast.(1)

[]IcanspeakonlybrokenEnglish.(1)

[]Myspeechisnotsmooth.(1)

[]WhyisitthatweareunabletospeakEnglisheventhoughwehavememorized

alotofstructuresforentranceexaminations?(1)

[]WhenlspeakEnglish,IcannotmakeuseofthegrammarandstructuresI

know.(1)

[]WhenIspeakEnglish,IoftenforgetEnglishgrammarandvocabularywordsI

learnedatjuniorhighschool.(1)

[]IcanreadEnglishsentencesbutcannotcomeupwiththeminspeech.(1)

[]WhenIspeakEnglish,Icannotaskevenaneasyquestion.(1)

[]IamworriedwhetherIcanmakemyselfunderstoodinEnglish.(1)

[]Isn'tittoolateforme(18yearsold)tobecomeagoodspeakerofEnglish?(1)

[]HowcanImakewordscomeoutofmymouthsmoothly?(1)

[]Ifinditdifficulttoconnectsentences.(1)

[]WhatkindofmethodsareavailableforustoimproveourEnglishconversation?

(n

[]Ithinkmywritinghasimprovedalot,butIstillhavedifficultyspeaking.(1)
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[]WhatshouldIdotocommunicateonequaltermsWithforeigners?(1)

[]HowcanImasterEnglishconversationinashortperiodoftime?(1)

[]IcannotformaquestionwhenIwanttoaskmyEnglishteacheraquestion.(1)

[]Icannotparticipateinaconversationvoluntarily.(1)

2-2二Hardtoimprovespeaking

[]Myspeechdoesnotimprove.(1)

2-3:Canhearbutnotspeak

[]icanhearandunderstandEnglishbutcannotspeakit.(2)

2-4:Howtoimprovespeaking

[]HowcanIimprovemyspeaking?(21)

[]WhatshouldIdotospeakEnglishfluently?(8)

HHowcanIgetmymeaningacrossinEnglish?(3)

[]IwouldliketobeabletotakepartinbasicEnglishconversation.(2)

[]WillwereallybeabletospeakEnglish?(1)

[]HowcanitranslateJapanesecomingupinmymindintoEnglishquickly?(1)

[]IwouldliketobeabletospeakEnglishfast.(1)

[]Isitpossibleforanu JapanesespeakertobeabletospeakEnglishaswellas

anativespeakerofEnglish?(i)

[]HowcanIengageinEnglishconversation?(1)

[]CanIimprovemyconversationalskillthroughmovies?(1)

HHowcanIrespondtoaquestionquicklyandappropriately?(1)

[]Howcaniconnectsentenceswell?(1)

2･5:Translation

[]IcannottranslateJapaneseintoEnglishwhenIactuallyspeakEnglish.(1)

2-6:Affectivefilter

[]IfeelnervouswhenItalktoaforeigner.(2)

[]Iam unabletounderstandhowtomakeasentencewhenIactuallyspeak

Englishtosomeone.(1)

217:FewchancestospeakEnglish

[]IhavefewchancestospeakEnglish.(5)

2-8:Pronunciation

[]MyEnglishpronunciationisbad.(ll)

[]HowcanIimprovemypronunciation?(6)

[]MyEnglishpronunciationhasmadelittleprogress,(4)

[]IfindEnglishpronunciationdifficult.(2)

[]IcanreadEnglish,butIcanhardlyimprovemypronunciationandlistening

comprebension.(1)

[]IfinditdifficulttouseHa""anHHthe"properlyinaccordancewiththecontext

theyappearinsuchas"havea."(1)
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[]ShouldItalktoforeignersoftentobeabletospeakEnglishwithgood

pronunciation?

[]Isitpossibleformeevertomasterperfectpronunciation?(1)

[]Icannotdistinguish"1"and"rHinpronouncing.(1)

[]Idonotunderstandthephoneticalphabet.(1)

[]Iunderstandthephoneticalphabetsandcanusethem.ButIcannotpronounce

Englishwordsproperlywhentheyappearinasentence.(1)

[]HowshouldIpracticetopronouncewordsthatmayhaveslightlydifferent

pronunciations?(1)

[]IsittruethatJapaneselearnersofEnglisharehandicappedbecauseofsome

problemsrelatedtothevowelsoftheJapaneselanguage?(1)

3:READING

3-1:HardtoreadEnglish

[]IamnotgoodatreadingalongEnglishpassage.(1)

[]IttakesmelongerthananyotherpersontoreadandunderstandEnglish.(1)

[]Ⅰam notgoodatreading.DoyouthinkIwillbeabletoreadEnglishifI

practice?(1)

3-2:Howtoimprovereading

[]HowcanIimprovemyreading?(3)

[]WhatshouldIreadtoimprovemyreading?(1)

[]WhatshouldIdotoreadEnglishsmoothly?(1)

[]WhatshouldIdotosummarizealongpassagewell?(1)

3-3:Englishpapers,magazinesandbooks

[]WhichmagazineswritteninEnglishshouldIread?(2)

[]ShouldIreadEnglishpapers?(1)

[]WhatistheeffectivewaytoreadEnglishpapers?(1)

[]DowehavetoreadfromcovertocoverofanEnglishpaper?(1)

[]Arethereanybookseasyenoughtounderstand?(1)

[]WhatkindofbookshouldIread?(1)

3-4:Rapidreading

[]HowcanIreadEnglishfast?(4)

[]IcannotreadandcomprehendEnglishquickly.(1)

[]IwouldliketobeabletoreadEnglishmaterialsfasterandmoreaccurately.(1)

3-5:Others

[]WhenIrunintoanewword,Shouldistoptoconsultadictionaryorjustkeep

onreading?(1)

[]WhydowehavetoreadaloudaJapanesewordrelatingtogeographyorfood

withanEnglishaccentwhentheyappearinEnglishpassage?(1)
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[]IwasoncetoldtothinkinEnglishwhilereadingEnglish.Howisitpossible?

(1)

[]IamnotgoodatreadingandsummarizinganEnglishpassage.(1)

[]Iwouldliketobeabletograspthecontextaccuratelywhilereading.(1)

4:WRITING

4-1:Hardtowrite

[]IcannotwriteEnglishwell.(4)

[]Icanreadbutcannotwrite.(2)

[]When1writeEnglishJ cannotcomeupwithproperwordsimmediate一y.(1)

[]InwritingEnglish,icanwriteonlywithjtlniorhighschoollevelEnglish.Iuse

poorexpressions.(1)

[]IhearwritingimprovesEnglishproficiency.However,Idonotknowwhatto

write.(1)

[]IhavedifficultyspellingEnglishwords.(1)

4-2:Howtowrite

[]HowcanIimprovemywriting?(5)

4-3:Translation

l二]IcannottranslateJapaneseintoEnglish.(5)

[]IcannottranslatelongEnglishsentences.(3)

l:]IcannottranslateJapaneseintonaturalEnglish.(2)

I:]IcannottranslateEnglishintoJapanese.(1)

[]IhavemoredifficultytranslatingEnglishintoJapanesethanviceversa.(1)

[]IsthereanyeasywaytotranslateJapaneseintoEnglish?(1)

[]HowcanItranslateEnglishintoJapanesefast?(1)

[]IwouldliketoimprovemytranslatingofJapaneseintoEnglish.(1)

5:VOCABULARY

5-1:Poorvocabulary

l]Myvocabularyispoor.(6)

l:]ItendtousethesamevocabularywordssinceIcannotlearnnewwords.(1)

[]Ⅰ'mafraidthatmypresentvocabularyissmallerthaninmyhighschooldays.

(1)

[]Becauseofmypoorvocabulary,Icannotmakemyselfunderstoodwell.(1)

5-2:Hardtolearn

[]Ihavedifficultylearningwords.(12)

5-3:Easytoforget

l]IeasilyforgetwordsIlearned.(8)

[]Whydoweeasilyforgetawordwelearned?(1)
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5-4:Howtoincreasevocabulary

l:]Howcanlincreasemyvocabulary?(ll)

[]HowcanImemorizewords?(10)

[]IiowcanIlearnwordsandidioms?(2)

[]Whatistheknackoflearningwordsandidioms?(1)

[]Isthereanywaytolearnwordseasily?(1)

[]ShouldIlearnawordwhilereadingthesentenceorlearnitindependently?(1)

[]HowcanIcheckthemeaningoftechnicaltermsonacomputer?(1)

l二]Pleaseletmeknowhowtomemorizemanywordsinashortperiodoftime.(1)

[]HowmanyidiomsshouldIlearnfordailyEnglishconversation?(1)

5-5:Dictionaries

l二]CouldyourecommendagoodEnglishJapanesedictionary?(1)

5-6:Spellings

l二]whenIhearanewwordinthenews,Icannotpickupthewordinadictionary

becauseIdonotknowitsspelling?(1)

l二]Icannotdistinguishwordswithsimilarspellingsquickly.(1)

[]Ihaveahardtimedistinguishing"-1er"and"-1ar."(1)

5-7:Others

l二]Don'twehavetoknowthedialectsofEnglish?(1)

[]IwouldliketoknowaboutEnglishhonorificexpressions.(1)

l二]Idonotunderstandthenuancesofeachauxiliaryverb.(1)

[]ShouldIlearnsynonyms?(1)

[]Iknowonlyformalandroutinizedexpressions.(1)

l二]Iwouldliketolearnmoredailyslang.(1)

[]Iwouldliketolearnproverbs.(1)

6:GRAMMAR

6-1:Notgoodatgrammar

[]IdonotunderstandEnglishgrammarwell.(9)

[]Ihavedifficultyusingprepositions-whetheroneisrequired,whichonetouse,

etc?(1)

[]Icannotuse5WIHquestions.(1)

[]Ihavedifficultyjudgingifanarticleisrequiredornotbeforeacertainword,

orifthewordshouldbesingularorplural.(1)

[]MyknowledgeaboutEnglishisnotclear.HowcanImakeitclear?(1)

[]Idonotunderstandprepositionsandarticles.(1)

[]Englishstructuresaredifficultformetounderstand.(1)

[]IdonotremembergrammarorstructureswhenIlistentoEnglish.(1)

6-2:Howtoimprovegrammar
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HHowcanIimprovemygrammar?(6)

HHowcanIlearnexceptionsinEnglishgrammar?(1)

6-3:Others

[]Canwestillmakeourselvesunderstoodbyforeignersevenifwemakeafew

grammaticalmistakes?(2)

[]Howcanlimprovemyknowledgeofgrammarinordertoteachit?(1)

[]IdonotliketostudyEnglishgrammar.(1)

[]ShouldIlearnstructuresP(1)

7:QUALIF.CATlONTESTS

7-1:STEPtests

I:]ShouldIholdaSTEPgrade?(3)

[]HowshouldIpreparefora2ndgradeSTEPtest?(3)

[]WhatisthemeritofholdingaSTEPgrade?(2)

HHowshouldIlearnEnglishtopassthelstgradeSTEP?(2)

[]IstheSTEPIst-gradetestdifficult?(1)

HHowshouldIprepareforSTEPtests?(1)

[]IamwonderingifIshouldtakeaSTEPtest.ShouldItakeit?(1)

[]Whatshouldldotopassthepre-1stgradeSTEP?(1)

[]WhatshouldIprimarilydotopassthepre-1stgradeSTEP?(1)

[]Ititpossibletopassthepre-1stgradeSTEPjustthroughself-study?(1)

l二]ShouldItakeTOEFLaswellasaSTEPtest?(1)

[]HowmuchshouldIstudyEnglishtopassthepre-1stgradeSTEPatmypresent

ability.(1)

[]HowshouldIprepareforthe2ndexamofthepre-1stgradeSTEPtest?(1)

[]Ipassedthe2ndgradeSTEPtestalthough Ididnotcomprehendwhatthe

examineratthe2ndexamsaidtomeatall.Isitstillokayatthepre-1stgrade

test?(1)

[]IdonotknowhowtoprepareforSTEPtests.(1)

[]whichgradeofSTEPisnecessarytoenjoydailyconversationswithAmer-

icans?(1)

[]Isitdifficultforthosewhohaveneverstudiedabroadtotakeapre-1stgrade

STEP?(i)

[]iwouldliketolearntheformsofSTEPtestssinceIhavenevertakenthem.(1)

7-2:TOEFL

[]HowshouldIprepareforTOEFL?(3)

[]IwouldliketotakeaTOEFL WhatscoreshouldIaimatthefirsttime?(1)

[]ShouldItakeTOEFL?(1)

[]MyTOEFLscoredoesnotreach550.(1)
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[]InwhichtestshouldIpourmoreofmyenergy,STEPorTOEFL?(1)

l二]WhatistheU.N.Englishtest?(1)

8:MEDIA&SCHOOLS

8-1:Englishconversationprograms

[]WhichTVEngiishconversationprogramsaregood?(2)

[]IsitpossibleforustoimproveourEnglishthroughNHKEnglishprograms?(1)

[]HowlongshouldIcontinuetowatchTVorlisteningtoradioEnglishconversa-

tionprogramstobeabletocommunicateinforeigncountries?(1)

[]IboughtanNHKEnglishconversationtextbook.ButIwasnotabletokeep

listeningtotheprogramforlong.Whatshouldldo?(1)

8-2:Englishconversationschools

[]ShouldIattendanEnglishconversationschool?(4)

l二]CanIbecomeagoodspeakerofEnglishifIattendanEnglishconversation

school?(1)

[]Idon'tknowhowmuchit'llbehelpfulformetoattendanEnglishconversation

scbool.(1)

[]CanIreallyimprovemyspeakingataNOVA?(1)

[]IwouldliketolearnEnglishconversation.WhatkindsofplaceshouldIgoto?

り1

1二]1wouldliketolearnwhichschoolisgoodformetoattendtoimprovemy

conversationalskillinEnglish.(1)

8-3:Self-studymaterials

l二]IwonderifwewillbecomegoodspeakersOfEnglishbylisteningtothosetapes

advertizedinnewspaperswhichemphasizethatthelistenerswillbeableto

speakEnglishjustbylisteningtothetapes,(2)

[]Isthe"ListeningMarathon"and"HearingMarathon"effectiveforusto

improveourEnglish?(1)

[]HowcanImakedistinctlOnSbetweengoodandbadlearningmaterials?(1)

[]Pleaserecommendanymaterialsforself-study.(1)

9:STUDYlNGABROAD

9-1:Necessity

[]ShouldIstudyabroadtoimprovemyEnglish?(2)

[]IsthereanywayoflearningnecessarytostudyabroadP(1)

[]Isitworthstudyingabroadbytakingayear'sleavefromcollege?(1)

9-2:Effect

l:]Can'twebecomeagoodEnglishspeakerunlesswestudyabroad?(1)

[]IsitreallytruethatanyonewillbecomeafluentspeakerofEnglishoncehe/
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shestudiesabroadP(1)

9-3:Place

[]IfIgoabroad,whereshouldlgo?(2)

[]WhichcountryshouldIgoto,BritainortheU.S.,toimprovemyEnglish?(1)

9-4:Cost

[]Howmuchdoesitcosttostudyabroad?(1)

[]HowmuchdoesitcosttogettotheUnitedStatesalone?(1)

[]Howmuchdoesitcostintotaltostudyabroad?(1)

[]HowcanIstudyabroadatalowcost?(1)

[]HowcanIgoandstudyabroadatalowcost.(1)

9-5:Duration

HForhowlongshouldIstudyabroad?(1)

[]HowmanyyearsshouldIstudyabroadtobecomefluentinEnglish?(1)

9-6:Others

[]Idonotknowhowtostudyabroad.(1)

[]IwouldliketoimprovemyEnglishenoughtocommunicateinforeigncoun-

tries.(1)

[]DoIhavetoleavemyschooltostudyabroad?(1)

10:SCHOOLEDUCAT10N

10-1:CurrentEnglishclass

[]IhavedifficultycatchingupwithEnglishclasses.(1)

[]IhaveanEnglishconversationclass.ButIdonothavemanyopportunitiesto

speakEnglishthere.Iwanttospeakmore.(1)

[]IamworriedaboutlearningEnglishfromforeignteachersnextyear.(1)

10-2:Englishforentranceexaminations

[]IwouldliketolearnpracticalEnglishusefulfortravelling,notclassroom

English.(1)

[]Inhighschool,istucktoformalEnglish.(1)

[]IamgoodatEnglishforentranceexaminationsbutIcannotspeakEnglish.(1)

[]WhatarethedifferencesbetweenlearningEnglishtocommunicatewithfor-

eignersandtoprepareforexams?(1)

[]WhyititthatIcanspeakonlyalittlealthoughIhavebeenlearningEnglish

forsuchalongtime?(1)

[]IhavebeenlearningEnglishforeightyearsbutIcannotspeakit.Whynot?

(1)

10-3:DecliningEnglishproficiency

[]MyEnglishproficiencyhasbecomeworsesinceIenteredcollege.Whatdoes

thismeanP(1)
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[]IthinkourEnglishabilityreachesitsprimeatthe3rdyearinhighschool.

Howcanwemaintainourability.(1)

HMyEnglishhasbecomeworsesinceIenteredcollege.(1)

10-4:ContinuationofleaningEnglish

[]HowcanIcontinuetolean English?(2)

[]HowcanIretainmyinterestintheEnglishlanguage?(1)

l:]MyexposuretoEnglishhasdiminishedsinceIenteredcollege.WhatshouldI

do?(1)

[]HowcanIcontinuetolearnEnglisheveryday?(1)

10-5:Others

l二]SinceIenteredcollege,Ihavehadnochancetopracticevocabulary.Should

ldoso?(1)

[]HowcanIretainmyinterestintheEnglishlanguage?(1)

ll:OTHERS

[]whichdialectofEnglishshouldIlearn,BritishorAmerican?(2)

[]HowcanIbecomeanAmerican?(1)

[]IwouldliketomakefriendslivinginEnglish-speakingcountries.(1)

[]IdonotunderstandEnglishatallevenwhenlstudy.(1)

[]IamlookingforwardtotheHalloweenparty.Whatwillwedo?(1)

[]IamconvincedthatIamnotgoodatEnglish.(1)

[]IdonotliketheEnglishlanguage.(1)

[]IdonotdisliketheEnglishlanguage.ButIdonotfeellikelearningit.(1)

[]WhatlevelofEnglishisrequiredtostudyatagraduateschool? Andhow

shouldlprepareforit?(1)

[]hwhatwaywillEnglishbeusefulinthefuture?(1)

[]IstheUnitedStatesdangerous?(1)

[]HowcanIlearnEnglishwithoutspendingtimeatit?(1)

[]Tellmehowtogetgoodgradesintests.(1)

[]IcannotthinkinEnglish.(1)

[]IsitpossibleforaJapanesenationaltoworkforanorganizationliketheFBI

orthesecretservice? Howshouldlprepareforit?(1)

[]HowcanIovercomemyxenophobia?(1)

[]Thereareupaanddownsinmymotivation.(1)

[]IwouldliketoknowifthereareanyvolunteerEnglishconversationcircles.(1)

[]IcannotgetusedtotherhythmpeculiartoEnglish.(1)

[]MyEnglishdoesnotimprovethoughIhavebeenstudyingEnglishforalong

time.(1)

[]Iwanttobecomeaforeigner.(1)
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[]HowmanyyearsdoesitgenerallytaketoacquireEnglish?(1)

[]Whydoes"Ⅰ"asin"Ⅰ'm"alwayshavetobewritteninacapitalletter?(1)

[]HowcanIfeelattachedtotheEnglishlanguage?(1)

[]Idon'tunderstandpracticalEnglish.(1)

[]Isittruethatwecanimproveourspeakingbyimprovingourlisteningcompre-

hension?(1)

[]Willwecometoadeadlockoncewehavereachedacertainlevelofprofi-

ciency?(1)
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APPENDIXII

YESTERDAYONCEMORE

WhenIwasyoung,(1: )listentotheradio

Waitin'formyfavorite(2:song/songs/thesongs)

Whentheyplayed,Ⅰ'dsing(3:alone/along/long).

Itmademesmile

Thoseweresuchhappytimesandnotsolongago

HowIwonderedwherethey'dgone

Butthey'rebackagain,justlikealonglostfriend

AllthesongsIlovedsowell

EverySha-1a-1a-1aEveryW0-0-W0-0Stillshines

Everyshing-aling-alingThatthey'restartin'tosing So(4: )

Whentheygettothe(5:part/park/pearl)

Wherehe'sbreakin'her(6:hard/heart/hurt)

Itcanreallymakemecry,Justlikebefore

lt'syesterdayoncemore.

Lookin'backonhowitwasinyearsgoneby

AndthegoodtimesthatIhadmakestodayseemrather(7: )

Somuchhaschanged

ltwassongsoflovethatIwouldsingto(8:them/then/there)

Andrdmemorizeeachword

Thoseoldmemoriesstillsoundsogoodtome

Asthey(9: )theyearsaway

EverySha-1a-1a-1aEveryW0-0-W0-0Stillshines

Everyshing-aling-alingThatthey'restartin,tosingSo(10: )

Allmybestmemoriescomeback(ll:clearly/really/freely)tome

SomecanevenmakemecryJustlikebefore

lt'syesterdayoncemore.

EverySha-1a-1a-1aEveryW0-0-W0-0Stillshines

Everyshing-aling-alingThatthey'restartin,tosingSofine
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