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Thiscasestudyinvestigatestheeffectivenessofretrospectivefeedback

onESLspeechthatthespeakerhimself(SAP)orsomeoneelse(OAF)

gives.Twoexchangestudentsfrom Japan,whoweretakingELI

(EnglishLanguagelnstitute)CoursesattheUniversityofHawai'iat

Manoa(UHM),wereaskedtomakeatwo-minlitespontaneousspeech

onaglVentopic.Immediatelyaftereachspeech,aretrospectiveinter-

viewwasconductedinJapanesetoprobetheirutterancesandprovide

necessarycorrectionsandsuggestions.Thesubjects'threesubsequent

speecheswerecomparedintermsofexpressions,grammaticality,and

temporalvariables.ThemetalinguisticjudgementsoftwoAmerican

Englishnativespeakerswerealsoutilizedintermsofthreecriteria:

clarityofmeaning,naturalness,andirritationlevels.Theresultsshow

thattheOAFsubjectsignificantlydecreasedthenumberofgrammati-

calerrorsinthesecondandthirdspeeches.However,therewasno

systematicdevelopmentofeithersubject'sdatainanyvariablesfrom

thefirstexperimenttothelastexperiment.Inthispaper,Somesugges-

tionsaremadeastothepossibledevelopmentofthisexperimental

procedureintoanew systematicclassroom techniquetoimprove

learners'SLAinoralproduction.

keywords.Ayetyv申eciivefeedback/metalinguisticjudgements

INTRODUCTl0N

MostadultESLlearnerswishtospeakEnglishnotonlyasfluently

- 1-



STUDIESIN CULTURE No.4(Much1995)

butasaccuratelyasadultEnglishnativespeakers.Itiscommonly

conceivedthatESLteachersshouldbemoretolerantoftheirstudents'

oralerrorsthanwrittenerrors.Thereasonissimplythatteachers'

errorcorrectionstakeplacewhilealearnerisstillengagedinspeaking,

whereasawrittencompositioniscorrectedafterthelearner'sactof

writing.Thustheteacher'sinterruptiveoralcorrectionsveryoften

inhibitspeakersandsometimesevenscarethem intosilence.Adult

ESLlearners,inparticular,fearpubliclossoffaceandreacttocorrec-

tionbychoosingnottospeak.Chastain(1971)Stressedtheneedto

createanatmosphereinwhichthestudentsfeelliketalking.Nonethe-

less,nomatterhowsupportiveornon-threateninganatmospherewe

maycreate,thelearnerstillremainsmonitoredbyothers.Howcan

weovercomesuchseeminglyinevitablepedagogicalconstraints?

Aftertheaudiolinguaiapproachlostpopularityintheearly70'S,

the"communicativemovement"hasreorganizedthepedagogicalpara-

digm offoreignlanguageinstruction.Throughthistransition,peda-

gogicalemphaishasbeenshiftedfrom accuracytofluency.Lantolf

(1977)argues"insistenceoncommunicationdoesnotimplythatgram-

marandvocabularyaretobeignored"(p.248).Hemaintainsthatthe

goalofalanguageprogram ismasteryofproficiency,notgrammar.

Littlewood(1981)arguesthattheconceptofsuccessinspeakinga

foreignlanguageisdeterminedbythenatureoffeedbackfrom the

purposeofanactivity.Ifthepurposeistoproducecertainpre-

determinedlinguisticstructures,successwillbemeasuredaccordingto

how accuratelythestructuresareproduced.Ifthepurposeisto

conveyorcomprehendmeanings,successwillbemeasuredbyhow

effectivelycommunicationtakesplace.Thenhow cantheteacher

nurturethelearners'fluencyinspeechwhilekeepingtheiraccuracy
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guaranteed?

Lookingonceagainatthewayfeedbackisconventionallygivento

asecondlanguagespokenandwrittenproduct,Onewillnoticethatthe

writerisquitefreeoffearofmakingmistakes,whilethespeakeris

monitoredbyothersatthetimeofproduction.Inrecentcomposition

theories,someresearcherssuggestthatinteractionbetweenawriter

andareadertakeplaceregularly(Chaudron1987;Zamel1988)sothat

thecorrectororeditorcanunderstandthetruemeaningsintendedby

thewriter.Theprocedureforteachingcompositionhasbeenshifted

fromaproduct-orientedgoaltoaprocess-orientedgoal.Thecorrec-

tor'sactiveandpositiveinvolvementintheprocessofwritingmakesit

possibleforhim/hertogiveaccuratefeedbackonthewriter'spaper.

Eveninthisprocedure,thefactremainsthatthewriter'sinitialwriting

takesplacebyhim/herself.Thewriterbringshis/herpapertohis/her

teacherorcorrector,havinganinterviewtoprobeintomeanlngSinthe

composition.Baseduponthefeedbackthewriterreceivesfromthe

corrector,he/sherewritesthepaperandsubmitsitagain.Itshouldbe

noted,however,thatthestudent'sinitialdesignorideascouldbe

drasticallyalteredbythesuggestionsfromtheteacherasthestudent'

sideasbecomeclearerandbetterdescribed.Thatiswhythestudent

doesnotnecessarilyremembereverythinghe/shehadinmindwhenhe/

shestartedwritingthecomposition.He/shehasonlytoreporthis/her

presentideas,whichmightbe,toacertainextent,differentfromwhat

he/shehadoriginallyintendedatthetimeoftheinitialwritingconfer-

ence.Thisisbecausethereissufficienttimeforthewritertoreview

his/herwriting.

Ⅰnoralproduction,ontheotherhand,therearetimeandpsycholog-

icalconstraintssuchaslossoffaceonthepartofstudent.Thisis

particularlytrueofsociallyself-consciousadultL2learners.Forthis
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reason,theteachermustbemuchmoreconcernedwiththeprocessof

speechthatthestudentgoesthrough,andhemustcapturetheparticu-

larmomentofutteranceatwhichthespeakerhasaproblem,eitherin

planningorproductionsessions.Then,how canwedealwithour

students'moment-tO-momentparticularproblemsinspeech? Isit

recommendabletomakestudentspauseintheirspeecheverytimethey

haveproblemsormakeerrors? Theanswerisno.Foritcould

seriouslydeterioratetheirspeechfluency.

Lookingbackattheconference-stylewritinginstruction,Wenotice

thattheprocedurestrikinglyguranteesbothaccuracyandfluencyin

writingbecauseoftheseparationbeweenthetimeforproduction

(writing)andthetimeforfeedback(writingconferencewiththe

teacher).Hendrikson(1978)discussesfiveissuesinerrorcorrection.1)

Amongthem,hediscussestheissueastowhenlearnererrorsshouldbe

corrected.Hepointsoutthattherehasbeenlittleempiricalevidence

toindicatewhentocorrectL2errors.Littlewood(1981)suggeststhat

theteachershouldoftenwithholdstructuralcorrection(grammar

correction),Orpostponeituntilaftertheactivity(speech).Lantof

(1977)proposesthatstudentconversationsshouldbetapeィecordedso

thateachstudentcanedithis/herowntapeforerrors.Hearguesthat

ifthestudentfailstodetecthis/herownerrors,theteacherhasto

"probemoredeeplyintotheprobleminordertodiscoveritssourceand

formulateappropriatetechniques"(p.248).

Theauthorofthispaperwouldliketoproposethefollowing

procedurestosolvethisdilemma.First,thespeakertalksonacertain

topicintoataperecorder,thentheteacherplaysbackthetapetohave

aretrospectivereviewoftheutterancesandgivefeedback(including

errorcorrections)ifnecessary.Second,thespeakermakestwomore

speechesonthebasisofthefeedbackhe/shereceived.Onepossible
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flawinthisdesign,however,Wouldbetheaccuracyandreliabilityof

theretrospectiveinterview.Thisflawseemstobecorrectedbyapply-

ingrecenttheoreticaldevelopmentsofretrospectivemethodsinL2

researchinspiredbyEricssonandSimon(1980).Theyclaim that

"verbalreports,elicitedwithcareandinterpretedwithfullunderstand-

ingofthecircumstancesunderwhichtheywereobtained,areavaluable

andthoroughlyreliablesourceofinformationaboutcognitiveproces-

ses"(p.247).Sincethen,retrospectivemethodshavebeenwidelydis-

cussedandemployedinL2research(Cavalcanti1987;Ihyesand

Flower1983;FaerchandKasper1987;Grotjahn1987;Dechert1987;

Holscher1987;Krings1987;Zimmerman&Schneider1987;Haastrup

1987;Poulisse,Bongarts&Kellerman1987;Gillette1987).Theauthor

followedthisresearchtrendandadoptedverbalreportsfortheresearch

design.

Researchquestions

Lantoff(1977)suggeststhatteacherassistanceshouldbeextended

onlyafterthestudentfailstorecognizehis/herownerrors.What

differencesmaybeobservedinthedataoftherevisedspeechescorrect-

edbytheteacherandbythestudenthim/herself? Inotherwords,to

whatextentcanthelearnergiveeffectivefeedbacktohis/herown

speechincomparisonwithfeedbackfrom another? Canthelearner

him/herselfpayfullattentiontobothfluencyandaccuracy,togram-

maticaland/orlexicalerrors? Likewise,canwesaytheteacher's

feedbackalsoleadstoimprovementofthestudent'sspeechintermsof

everyaspect?
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METHODOLOGY

Subjects

ThisstudyinvolvedtwosubjectsKenjiandKazuyafromJapan.

Kenjiwasgivenfeedbackfromtheexperimenter,other･assistedfeed-

back(OAF);Kazuyagavefeedbacktohisownspeeches,self-assisted

feedback(SAF).Atthetimeofdatacollection(spring1992),bothof

themwere22-year-oldJapanesemaleESLlearnersattheELI(English

LanguageInstitute)attheUniversityofHawai'iatManoa(UHM).

TheyarrivedinHawai'iaboutthreeweeksbeforethefirstexperiment

wascarriedout.BothsubjectsstartedlearningEnglish,asisthecase

withmostJapaneselearnersofEnglish,whentheyenteredjuniorhigh

school(attheageof13).TheirexposuretoEnglishhad,ingeneral,

beenconfinedtoformalschoolinstructionwhentheywereinJapan.

TheOAFsubject'sandtheSAPsubject'smostrecentTOEFLscore

were533and530,respectively.Theywereclosefriendsfromthesame

JapaneseuniversityandroommatesinadormitoryneartheUHM.

Dataelicitation2)

Theprocessusedtoelicitutterancesfrom bothOAFandSAF

subjectswasthatforthePublicSpeakingconductedinthelstGrade

ExaminationoftheSTEP(standardTestofEnglishProficiency)

approvedbytheJapaneseMinistryofEducation Inthattest,the

examineechoosesonetopicfromtwogiventopics(oneissocial,andthe

otherpersonal)andthinksaboutitforaminutetoplanaspeech.

Then,he/shespeaksfreelyfortwominutesonthetopic.Afterthe

two一minutespeech,theexaminers(oneisanativespeakerofEnglish

andtheotheraJapaneseLIspeaker)asktheexamineeafewquestions,

Inthisstudy,theprocedurewassimplifiedandthesubjectswere
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givenonlypersonaltopicseachtimedatawascollectedsincepersonal

topicsshouldbeeasierthansocialtopicsforL2learners.Thetopics

selectedfortheelicitationareshowninFigure1.Eachexperiment

wasconductedatregularintervalsofoneweek.Thewholeprocess

lastedfortenweeksintheauthor'sapartment.Thephysicalenviron一

mentfortheexperimentswasheldasinvariableaspossiblebyusingthe

samerecordingequipmentinthesameroomatalmostthesametime(8:

00p.m.)throughoutthedatacollection.

Figure1 Thetopicsselectedfortheelicitation

Experimens Topics Experiments Topics

♯

♯

♯
♯

♯

Mydormitory ♯6 MywaysoflearningEnglish
Cafeteriafood ♯7 WhatIlikeaboutHawai'i

Myroommate ♯8 Myfuture

Myhometown ♯9 WhatIlikeaboutUHM

Myhobbies ♯10 HowlwillteachEnglish

Procedures

Figure2presentstheprocedurefollowedineachexperiment.

Figure2 Procedu｢es
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(1)A topicpresentatI'on&(2)lstplanning

Bothofthesubjectswereshownapaperonwhichagiventopic

waswritten.Thesubjectsweregivenaminutetothinkaboutthe

topicbeforestartingtheirspeech.

(3)1stspeech&recording

Thesubjectswerethenaskedtotalkaboutthetopicfreelyintoa

microphonefortwominutesforrecording.Whilemakingaspeech,

theywerefreetowatchastopwatchsothattheycouldfinishtheir

speechontime.Theexperimenterwentoutoftheroomatthetimeof

datacollectiontoavoidanyunnecessarythreatorembarassment.

(4)lstretrospectI-On

lmmediatelyafterthesubjectsfinishedtheirtwo一minutespeech,

thetapewasplayedbackforretrospectionandfeedbackonthespeech.

(Kenjiandtheexperimenterlistenedtothewholespeechonce,whileno

conversationtookplaceatthisstage.)Thesubjectswereaskedto

recountwhattheyhadactuallywantedtosay,whatmessagestheyhad

failedtoconvey,etc.Next,thetapewasplayedbackagain,butthis

timesentencebysentence,andstoppedwhenevertheexperimenterfelt

necessarytogivefeedback.Feedbackwasgivenintermsofcorrec-

tions,suggestions,andpraise.

CorrectI'Ons

Theexperimentergavegrammatical,semantic,andphonological

corrections.Thegrammarwasstrictlymonitoredbecauseerrorcor-

rectionatthisstagewouldnothinderanyfluencyofspeech.Semantic

errorsoftenoccurredwhenthesubjectsliterallytranslatedsomeideas

fromJapanese.Phonologicalerrorswereleastmonitoredamongthe

threecorrections.Sincethetargetwascomprehensiblespeech,Only

majorerrorsthatmightaffectthecomprehensibilitywerecorrected.
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SuggestJ'ons

Besideserrorcorrections,Somesuggestionsweremadeastoword

choice,orexpressions.Wh enthetapewasstopped,theexperimenter

verifiedinJapanesetheactualmeaningthatthesubjectsdesiredto

convey.Thequestiontookthefollowingexampleforms(translated

fromJapanese):

i)Whatdidyouwanttosayatthispoint?

ii)Whatdidyoumeanby ?

iii)Doyouwanttoaddsomethingnewthatyoumissedatthispoint?

Afterreceivinganswersfromthesubject,ifnecessary,theexperi一

mentermadesomesuggestionsinarathersupportivemanner,butdid

notforcethesubjectstofolloweverysuggestion.Thesuggestiontook

thefollowingforms,forinstance:

iv)Iflwereyou,Iwouldsay

v)Itwouldbemuchclearerifyouusedthisword

vi)Yourmeaningwouldbebetterunderstoodifyougavesome

examples.

Forimprovementofdiscourseorganization,useofsometransi-

tionalwordssuchas"firstofall,""then,""therefore,""ontheother

hand"weresuggested.

PraI'se

Feedbackintheformofpraiseorencouragementisunequivocally

oneofthemostimportantelementinL2teaching.Thesubjectswere

encouragedtomaintaingoodexpressionsintheirsubsequentspeeches

ratherthandisusethem.Thisinteractionlastedapproximatelyfifteen

totwentyminutes,duringwhichperiodthesubjectswereonlyallowed

tomakementalnotes.
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(5)2ndplannI'ng

Aftertheretrospectiveinterview,thesubjectswereglVenOne

minutetopreparefortheirsecondspeech.Theywereagainnot

allowedtotakeanynotes,butonlythinkaboutpossiblechange.

(6)2ndspeech&recording

Baseduponthefeedbackprovidedbytheretrospectivesession,the

subjects,madeasecondspeechonthesametopic.Theywerefreeto

addwhateverrelevantitemstotheirpreviousspeechbutdiscouraged

fromchangingthewholecontent.

(7)2ndretrospectI'veinterview

Uponfinishingthesecondspeech,thetapewasplayedbackonce

againtoprobeintotheirutterances.Almostthesameprocedureswere

followedasinthefirstretrospectiveinterview.Theexperimenteralso

pointedoutsomepartsthatthesubjectsdidnotcorrectorchange

accordingtothefeedbackinthefirstretrospection.

(8)3rdplanning

Thisisalmostthesameasthefirstplanning.Thistimeagainnote

takingwasnotallowed.

(9)3rdspeech&recording

Basedonallthefeedbackhereceivedsofar,hemadeanother

speechonthesametopic.

(10)Overa//retrospection

Thetapeofthethirdspeechwasplayedbackwithonlybrief

feedback.Thenthetapewasrewoundtothefirstpartofspeechand

playedbackwithoutstoppingforinteraction.whilelisteningtothe

tape,thesubjectswereaskedtopayattentiontotheprogressioninthe

threespeeches.Whenthetapecametotheendofthethirdspeech,the

subjectswereinvitedtofreelycommentonanythingabouttheirexperi-

enceswithemphasisontheimpovementintheirspeeches.Here,they
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haveafreeface-to-faceconversationforafewminute.

Analyses

ldentifyI'ngvariables

lnthisstudy,theamountoffeedbackwastheindependentvariable

thatwasexpectedtoeffecttheimprovementoforalproduction.The

improvementswerejudgedintermsofvariouscriteria,whichwerethe

dependentvariablesinthisstudy.Thefocusofthisstudywasthuson

therelationshipbetweentheindependentvariablesandthedependent

variables.Someindepedentvariablesweresubjectivelyanalyzedby

theexperimenter,aswillbeexplainedbelow.

Nativejudgement

Toimpovetheinter-一aterreliability,twonativespeakersof

AmericanEnglish(Onefrom Oregonandtheotherfrom California)

wereaskedtolistentoallofthespeeches(sixty)andtomakemetalin-

guisticjudgements,speechbyspeech.Three10-pointscales,which

movesfrompositivetonegative(thus,thelowerthenumber,themore

positivetherating,andviceversa)Wereusedtorateeachspeechin

termsofthefollowlngCriteria:

(1)clarityofmeaning

(2)naturalness

(3)irritation

Clarityofmeaningisthedegreetowhichthelistenersunderstand

whatthespeakersays,Natuylalnessisthedegreetowhichthenative

speakersfeelthespeechas"approximatingthetargetlanguagenorms"

(Santos1988:70).Irritationisthenegativecounterparttonatuylalness.

ItreferstotheextenttowhichnativespeakersofEnglishfeelirritated
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fromnon-nativespeakers'speech.Asaninstructiontotheraters,both

ofthem wereemphaticallyinstructedtobasetheirjudgementupon

theirowndialectofAmericanEnglish,Foreachexperiment,the

nativespeakerslistenedtothethreespeechesinrandomordersothat

prejudgementwouldbeavoided(prejudgementscomingfromtheexpec-

tationthatthesecondandthethirdspeecheswouldnaturallydisplay

improvementsoverthefirst).

Eachnativespeaker'sscalevaluesfor60speecheswereaddedup

fromthefirstexperimenttothetenthexperimenttogainmeanscores

forthefirst,thesecond,andthethirdspeechineachcriterion.One

three-wayANOVA(analysisofvariance)wasutilizedtoseewhether

thereweresignificantdifferencesbetweenthemeansforthreedifferent

variables:thethreecriteriaforrating,thespeechorder,andthe

speakers.Sinceitisreasonaletoexpectthattheirspeecheswould

improveafterrepetition,thealphalevelwassetat.05,directional.

DI'ScourseAnalysIS

Thetotalofsixtyspeecheswerealltranscribed(seetheAppendix)

inordertofacilitateaccurateevaluationofthefollowingvariables:1)

articles;2)prepositions;3)Verbchoice;4)verbagreement;5)tense;6)

aspect;7)nounchoice;8)relativenouns;9)adjectivechoice;10)adverb

oradverbialchoice;ll)conjunctions;12)infinitives.Grammatical

errorswerepointedoutbytheabove一mentionedratersseparately,and

onlythoseuniformlyjudgedtobeungrammaticalwereidentifiedas

clearerrors.Thenumberofcleargrammaticalerrorsidentifiedinall

thespeechdatawereaddedseparatelyfromthefirst,second,andthird

speeches.Thethreetotalsofgrammaticalerrorsineachspeaker's

datawereanalyzedbytwoone-waychi-squarestodetectanydecrease

inerrorfrequency.Thenumberofeachtemporalvariable:1)number
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ofwords;2)filledpauses;3)unfilledpauses;4)repeatsofawordora

phrase,whichwereidentifiedinallthespeechdata,werealsoadded

separately for each speech.The numericalrelationships were

examinedbyeightone-waychi-squares.

RESULTSANDDISCUSSION

Table1showstheerrorcategoriesconsistingofthetwelveitems

thesubjectsmadeintheirspeeches.Thelargestandthesecondlargest

numbersoferrorswerefoundintheuseofarticlesandprepositions,

whichisoftenthecasewithJapaneseLIspeakers'Englishinterlan-

guage.TheOAFsubjectmadefewererrorsprogressivelyfrom the

firsttothesecondandthirdspeechesineverygrammaritem except

verbagreementandconjunctions.ContrarytotheOAF subject's

Table1 Grammaticalerrors

subjects OAFsubject SAPsubject

speechorder lst 2nd 3rd lst 2nd

errorcategory 12

1)articles

2)prepositions
3)verbchoice

4)verbagreement

5)tense

6)aspect

7)nounchoice

8)relativepronouns

9)adjectivechoice

10)adverbchoice

11)conjunctions

12)infinitives

1

2

2

3

2

1

2

0

日
リ

tota1 46
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reductionoferrorfrequency,theSAPsubjectlessenedgrammarerrors

progressivelyinonlyfouritems.

Table2presentsfrequenciesoferrorsineachspeechoccasion.

First,thereisnosteadychronologicalreductionfromthefirstexperi一

menttothetenthexperiment.Thismaybebecausetheperiodforthe

experiment(twomonths)wasnotlongenoughforthesubjectsto

improvetheirEnglishspeechintermsofgrammaticalaccuracy.

Second,unliketheerrorreductionaccordingtotheerrorcategory,both

speakersshowedsteadyreductionofthenumberoferrorsonlyinfive

occasionsoutofthetenexperimentaloccasions.TheSAPsubject

madealmosttwotimesasmanygrammaticalerrorsastheOAFin

totalfrequenciesfromthefirsttothetenthexperiment.Thisexplains

thesubstantialerrorreductionthatwasobservednotbetweenthefirst

andsecondspeechbutbetweenthesecondandthirdspeech.

Table3indicatestheresultsofratingbytwonativespeakersin

termsofthethreecriteria.Thefiguresshownarethemeanscomput-

Table2 TheNumbers0fGrammaticalErrors

subjects OAFsubject SAPsubject

speechorder 1 2 3 total 1 2 3 total

1

2

3

4

5

6

7

8

9

Sj

♯

♯

♯

♯

♯

♯

♯

♯

♯

♯

5

6

5

8

0

2

0

6

2

4

1

1

0

3

4

5

5

3

3

2

5

6

1

1

1

3

3

6

4

6

6

.4

6

3

8

1

1

1⊥

1

0

8

9

0

8

6

0

8

6

5

1

1

1

1

tota1 58 32 28 118 90 89 66 30
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edfromthetenexperimentdata.WecanseefromTable3thatRater

2ratedmorestrictlythanRater1inclarityofmeaningandinimLia-

tion. Forthesakeofstatisticalconvenience,thetworaters'values

wereaddedtogethertogainagrandmean.Theeighteengrandmeans

wereinvestigatedbyusingathree-wayANOVAtodemonstratetheir

significantdifferencesasseeninTable4.

Table3 Nativejudgement

subjects OAFsubject SAFsubject

Clarityofmeanlng

thelstspeech

the2ndspeech

the3rdspeech
naturalness

thelstspeech

the2ndspeech

the3rdspeech
irritation

thelstspeech

the2ndspeech

the3rdspeech

R1 R2 Grand RI R2 Grand

5

1

9

3

3

2

9

0

0

1

2

2

7

4
6

2
2

2

4

8

2

5.1 4.4 4.8 4.1 4.1 4.1

5.0 4.2 4.6 3.9 3.6 3.8

4,8 4.2 4.5 3.9 3.5 3.7

4.4 5.8 5.1 4.1 4.8 4.5

4.5 5.4 5.0 3.8 4.4 4.1

4.2 5.0 4,6 3.9 4.3 4.1

Table4showsthattherearesignificantdifferencesbetweenmeans

forspeakers,criteria,andorderatp-.05.Therewasalsoaninter-

activeeffectbetweenspeakersandcriteria.Thismeansthatone

mightcautiouslyinterpretthatanysignificantdifferencesapparentin

themeansforspeakersandcriteriacouldhaveoccurredbychance

alone.Wethereforecanreliablysayonlythatthereweresiginificant

differencesbetweenmeansonlyforthespeechorder.Thegrand

meansinTable3representtheraters'morepositiveevaluationofeach

criterionfromthefirsttothethirdspeech,exceptfortheOAFsubject'

sclarityofmeaning.
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Table4 Th｢ee-WayUnivariateANOVA

SOURCE SS df MS F

BetweenSubjectsEffects
A(SPEAKERS)
Subjectswithingroups

WithinSubjectsEffects
B(CRITERIA)
ABInteraction

B+Subjectswithingroups

C(ORDER)
ACInteraction
C十Subjectswithingroups

BCInteraction
ABCInteraction

BC十Subjectswithingroups

39.200 1 39.200 6.849日*
103.022 18 5.723

554.711 2 277.356 137.322*
22,800 2 11,400 5.644**
72.711 36 2.020

13.378 2 6.689 1.165
0.133 2 0.067 0,012

206.711 36 5.742

1.356 4 0.339 0.382
2.467 4 0.617 0.694
63.956 72 0.888

'p<,001 日p<.01*Hp<.05

Table5tellsthefrequenciesofthefourvariables.Thetotal

numbersofthefrequencieswereexaminedbyeightone-waychi-

squares.Theresultsshowthattheobservederrorfrequencyrelation-

shipsamongthethreespeechesweresignificantintheOAFsubjectand

theSA『subject'stotalnumbersofwords,andintheSAFsubject'stotal

numberoffilledpauses.Therestoftherelationshipswerestatisti-

callyinsiginificant.However,theyshowsystematicnumericreduction

from thefirsttothethirdspeechexceptfortheOAFsubject'stotal

numberofunfilledpauses.

Itshouldbenotedthatthesefourvariablesarecloselyrelatedto

fluencyofspeech.ItshouldbealsonotedthattheSAF subject

producedfarmorewordsthantheOAFsubjectwithfarmorefilled

pauses.TheOAFsubjectshowedmuchmoreunfilledpauses,inother

words,becamesilentmoreofteninhisspeech.Accordingly,thenative
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speaker'sreactionsinTable3show thattheSAFsubject'sspeeches

soundmorenaturalandlessirritablethanthoseoftheOAFsubject.

TabJe5 Temporalvariables

Experimentoccasions ♯1♯2♯3♯4♯5♯6♯7♯8♯9♯10 total

Words OAF
l 116105 99 120 79 1031161141131131078*

2 120101112110128134132121115 861159*

3 154 82 961551111341331371441261272*

SAF
l 1621401431441571381381381201261406日

2 1631391701621651341391521381261488H

3 1481661661681621521591661551521594日

F-pauses OAF
1

2

3

SAF
1

2

3

U-pauses OAF
1

2

3

SAF
1

2

3

repeats OAF
1

2

3

SAF
1

2

3

5 5 5 3 1 0 1 2 2 2 26

0 1 4 2 1 2 0 1 2 1 14

3 1 2 1 0 2 1 1 1 3 13

■

■
●

1

3

9

5

4

2

0

6

8

12
5

2

5

3

1

9

7

1

5

5

6

5

3

1

4

6

4

2

3

nU

4

5

3

5
2

3

6

6

8

4

1

1

1

1

1

1

6

4

2

1

2

1

9

1

1

1

6

8

11

4

7

3

1

1

1

7

5

4

1

1
1

9

2

0

･-
1
1

1

5

Q

U

6

日

H9
5

5

=

H
U

H
H

6

9

7

18

7

7

16 16 15 16 11 7 18 12 10 7 128

6 14 1 1 10 15 5 4 7 8 11 91

10 9 9 5 8 4 7 6 8 9 75

6 5 3 6 0 0 0 3 1 3 27

4 1 3 1 0 2 2 4 5 2 24

4 0 1 2 0 2 1 1 3 3 17

+P<.001 Hp<,005 8H p<.05
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CONCLUS10N

Insum,theresultsshowedthatthemorewordsandlesspauses/

repeatsused,theclearerandmorenatural,hencelessirritable,speech

soundstonativespeakersofEnglish.Theresultssoundquitepredict-

able.Comparingthetwosubjects,theOAFsubjectreducedgrammati-

calerrorsatagreaterratethantheSAFsubject.Thisanswers

researchquestionspresentedearlier:Canthelearnerhimselfpayfull

attentiontobothfluencyandaccuracy,togrammaticaland/Orlexical

errorP Theresultsshowthatthereisalimitofthespeakers'judge一

mentandthattheSAFsubjectwasviewedmorepositivelythanthe

OAFsubject.Thisseemstodenythequestion:Canwesaytheteacher'

sfeedbackalsoleadstoimprovementofthestudent'sspeechinterms

ofeveryaspect? Itseemsalmostimpossibletohavespeakerswith

exactlythesameprofiencylevelinvolvedinthistypeofresearch.To

makethestudymorereliable,moresubjectsmustbeinvolvedtocreat

largertestpools.

Inconclusion,retrospectivefeedbackimprovesbothfrequencyand

accuracyofESLspeech.Itisexpected,however,thatESLlearners'

oralproficiencyshouldimprovesubstantiallynotjusttemporarily.In

otherwords,justasthespeechesimprovedfromthefirsttothesecond

andthethirdinthisstudy,theiroverallproficiencyshouldimprove

graduallyastimegoes.Toseethelong-termimprovementoflearner

proficency,moretimemustbespentfortheresearch.

PedagogicaII'mplicatI'ons

Onevaluablefindinginthisstudyisthatthereisalimittothe

learner'sabilitytomonitorhisowngrammaticalerrors.Ⅰnother

words,itistheteacherthatplaysanimportantroleinguaranteeingthe
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accuracyofthestudent'sspeech.Fluencyseemstobelessteachable

becauseitrequlreSthespeakerstoexposethemselvesmoretonatural

interactionoutsidetheclassroom.Thestudylastedonlytwomonths,

whichisnotlongenoughtodemonstrateoptimaldevelopmentoforal

proficiency.

Oneimplicationfrom thisstudyisthatthistechniquecouldbe

revisedformorefeasiblityinpedagogicalsettings.Theteachermay

taperecordstudents'in-classspeeches,andthenlettheclasslistenwhile

hegivesfeedback.Itmayalsobeusefultohavestudentsgiveself-

feedbacktotheirspeechesonacertaintopicashomework.The

studentswouldthenbeaskedtosubmittheirrecordedtapeandreceive

furtherfeedbackfromtheteacher.

NOTES

1)Hediscussesthefollowingfiveissues:1)Shouldlearnererrorsbe

corrected?;2)Ifso,whenshouldlearnererrorsbecorrected?;3)

Whichlearnererrorsshouldbecorrected?;4)Howlearnererrorsbe

corrected?;5)Whoshouldcorrectlearnererrors?

2)Thisexperimentwasconductedinspring1990inHonolulu,Hawaii.

TheearlyversionofthisstudywaspresentedattheJACET29th

AnnualConventionatKandaUniversityofForeignStudyin1990.
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APPENDJX:TRANSCRIPTION

Note:Oneslashshowsa.5-secondunfilledpause

THEOAFSUBJECT:KENJl

Experiment1:Mydorm

FI'rstSpeech

MydormisterribleノThereisnowindinmyroom.And/icancook

justalittle,butthereisnokitcheninmydorm,soIcannotcookatall.

OnFridaynight,especially,uh,the,Someoftheresidentsplaymusic

withfullvolume.SoIcan'tstudyatallノBut////Thereisonegood,

uh,thereisonegoodaspectofmydorm.It'sveryneartothe

University.So,uh,Ican,cangoon,gobacktomydormveryquickly.

Uh,anotherbad,anotherbadaspectis/dirtinessinmydorm.Uh,

especiallyinthe/restroomorshowerroom,thereisvery,verydirt,

and///spoil.So,Ⅰ/can,Ifeel/uncomfortable.

SecondSpeech

Mydormisterrible.Myroomisonthethirdfloor,butnowindcome

tomyroom.ThesecondreasonwhyIdislikemydorm isdirtiness,

especially,inthe/restroomorshowerroom.∫canfindamanystains

and/Iwant,Iwantto,Iwantthemtochangethecurtain.Thethird

reasonisthatthereisnokitcheninmydorm.Icancook/justlittle

athomeinJapan.ButhereIcannotcookatall.However,/thereis

onegoodpointinmydorm,aboutmydorm.Uh,mydormisveryclose

tomyUniversity.So/Icanattend/myclassand/////without,

withoutgettingupsoearlyノ//WhenHeftsomething,uh,
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ThirdSpeech

Mydorm isterrible.Myroom isonthethirdfloor.Butnowind

comestomyroom.ThesecondreasonwhyIdislikemydormisthat,

uh,thereisnokitcheninmydorm.IusedtocookinJapan.Buthere

∫can'tcook(LAUGHT),Icannotcookjust,uh,atall.Thirdreason

is,uh,itsdirtiness,especially,intherestroomorshowerroom,there

aremanystainseverywhere.Uh,theforthreasonis//itsnoisiness,

especially,onthe,especially,onFridaynights,manyresidents/havea

party.So,theyplaymusicinfullvolume.Butthereisonegoodpoint

aboutmydorm.It'sveryclosetomyuniversity.So,Idon'thaveto

getupearlyノ/WhenIleftsomethinginmydorm,Icouldpickitupand

get/couldgetbacktoaclass/classes.ThatiswhyIdislikemy

dorm.Iwouldliketochangetheapartment.

ExperI'ment10:How l'//teachEng/I'shinthefuture

FirstSpeech

lhavestudied/the/communicativelanguageteaching/inJapanese

highschooleducationsofar.So,Ⅰ'dliketousethismethod/to

Japanesehigh schoolstudentsinmyclass.First,Iusethe/Iuse/

especially//thedialogue//and///Iwanttousedialogue,and/and/

fromthebeginning/fromthebeginningto/totheendingofclass.I

wanttousealmostEnglish/and/ofcourseIwilluseclassroom

English,then,uh,Iwantto,Iwanttoutilize/the//languageteaching

thatmyES/ELIteachersareusing,or/Ⅰ'11usetheESLmethodwhich

lwillstudyfrom nowノ//Then,uh,//Iwannausethe//usemy

experienceinHawaiiandwhatever.

SecondSpeech

IhavestudiedEnglishteachingin/atmy/universityinJapanandhere
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inHawaiisofar.And,IreallythinkthaりapanesehighschoolEnglish

teachersmustmakeuseofthe/Communicativelanguageteaching.

So,Icame,IcameherethroughthescholarshipofJapanese/Japanese

ministryofeducation.So,uh,////iwannause/themethod.First,

Ireally,Ireallywannausethedialogue/whichIcanproduce//real

conversation/or/////theIcanusesome/English/////English

words/Orphrase//veryeffectively.

ThirdSpeech

IhavestudiedEnglishlanguageteaching/and///at/atmyuniversity

inJapanandhereinHawaiisofar,AndI'mveryinterestedinthe/

communicativelanguageteachingmethod,soIwanttousethis

method/inmyclassroom.Intheclassroom /uh,Iwannausejust

Englishasmuchaspossible/and////畠1soIwannause/myexperi-

enceshereinHawaiiand/////Ofcourse,Iwannamakeuseofsome,

Sometechniqueswhichnow myELIteachersareusing//////uh.

NowI'mveryinterestedinthe//effectivenessofthedialogueand//

actually/Ⅰ'mstudyingthatI'mactuallystudyingdialogueandso/I

thinkdialogueis/a/oneofthebestkindofthelanguageteaching/

techniqueswhichlcanprovidethe/therealEnglishsituation.

So,/////

THESAPSUBJECT:KAZUYA

Experiment1:Mydorm

FirstSpeech

Mydorm,theAthertonYMCAisquiteainterestingdorm.Uh,itis

locatedinUniversityAvenue,andneartotheUH,thecampus.Itcosts

only756dollarsforonesemester.Andtheroomis//theroomiswide
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andquiet.So,itisveryconvenientforme.Butmydorm isthe

warmestone/inthisdorm.Uh,inthisdorm,especiallyinthethird

floor,therearemanyinterestingguys,uh,oneofthemisthe/the///

theguyswholoves/Only/theorientalgirls.Sonowtherearemany

Japanesegirlsonthethirdfloor.So,everynighthewandersthe/the

thirdfloorandtrytogetgirls.Oneofthegirlsin/fromHiroshima

is,uh,ShealsotriestoattracttheCaucasianSo,maybeshecanbehis

girlfriend.So,uh,anotherguyisfromButan.Maybehecomesfrom

awealthyfamily,soinThanksgiving,he/he'llgoptothe/uh/Kawaii

islandwithtwoJapanesegirls.Ha主.

SecondSpeech

MydormAthertonYMCAis,isnotinterestingplace.Itislocatedin

UniversityAvenue,soitisveryneartotheUni,UHcampus.So,itis

veryconvenienttogototheclass.But,and/therearemanybreeze

inmanyroomsbutmyroomfacestotheparkinglot,sothereareno

breeze,so,myroom isthewarmest,warmestroom inthisdorm.

Sometimesmanyguys/uh/playthestereoloudlyso,verynoisy,so

that'swhy/Icanstudyinthenighttime.Buttherearemanyinterest-

ingguysonthe,especially,onthethirdfloor.Oneofthemis//theguy

from California.andhelikesonlyorientalgirls.Nowonthethird

floortherearemanyJapanesegirls.So,everynighthewandersthe

thirdfloorandtrytogetoneofthem.Luckilythe/Oneofthegirls

trytoattractcauccasianboys,sosometimes,uh,Shewenttohisroom

anddosomething.

ThirdSpeech

Mydorm AthertonYMCA isnotagoodplacetolive.Butvery

interesting.Almosttheroom/uh /inalmosttheroom,breathfrom
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Manoavalleycameintotherooms.Butmydorm,uh,inmyroomno

breathcomesbecauseitfacestoparkinglot.So,myroom isthe

warmerstone/inthisdorm.Andinthemidnight,especially,onthe

thirdfloor,///Somepeopleplaythestereoveryloudlyeveninthe

midnight.That'swhynobodycanstudyノ/Butonthethirdfloorthere

aremanyinterestingpeople.Oneisamanfrom California.He

likes/Onlytheorientalgirl,sohe,everynighthewandersthe3rdfloor

andtry,triestoget//uh/Japanesegirl.LuckilyoneoftheJapanese

girlsalsotrytogettheCauccasianandboys.So,sometimesshewent

to/shegoestohisroom.

Experiment10.･How/wI'l/teachEnglI'shinthefuture

FI'rstSpeech

lnthefuture,IwannateachEnglishincomunicativeway.Uh,at

thebeginningoftheclass,asanicebreaker,uh,Imakestudentssinga

song,oruh,playgames.So,throughsuchactivities,uh,theywillget

readyfortheclass.Andintheclass,Ⅰ'llspeakEnglishasmuchas

possible.InJapan,manrecently,uh,//theteacherexplains,exp一ain

aboutgrammarinEng.inJapanese.Uh,itisnotgoodforthe

students'Englishproficiency(CLEARTHROUGHTTWICE),souh,at

first,uh,Ⅰ'llintroducenew structuresoverly,andmakestudents-

repeatmyspeech.Andthen,///Ⅰ'11makestudentspracticesuch/the

structuresmoreandpresentstructuresontheblackboard.Ah,so,and

afterthatIuseapairworkorroleplay,uh,soithelpsthestudents,the

thecomunicativeability,

SecondSpeech

lnthefuture,Iwannateachincommunicativeway.Uh,atthebegin-

ningoftheclass,asaicebreaker,ubJwantstudentssingasongorum,
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I,I'llgivethemagame.Ah,through these,through theseactivities,

theywillgetreadyforEnglishclass.And,andintheclass,Ⅰ'llspeak

Englishasmuchaspossible.Uh,inJapantheteachershave,have

explainednewstructuresinJapanese.Itdoes,itisn'titdoes,itdoesn'

thelpthe,thestudents'communicativecompetentatall.So,iwill

introducethenewstructure,uh,orally,andthen,uh,thestudentswill

repeatafterme.Afterthat,/the/using/usingsuchastructure/

uh/the/Some/studentswill/the/speakitandmanytimes..And

thenI'llpresentthestructuresontheblackboard.

Th/'rdSpeech

lnthefuture,Ⅰ'llteachEnglishinacommunicativeway.Atthe

beginningoftheclass,asanicebreaker,uh,Iwantstudentstoteachto

singasongordosomegames.Uh,throughthisactivitiestheywill,

theywillgetreadyfortheclass.Andintheclass,uh,Iwanttospeak

Englishasmuchaspossible.Uh,inJapan,teache,teachersexplain

grammarsinJapaneseintheclass.Itdoesnothelpthestudents'

¥comunicativecompetenceatall.So,uh,forexample,whenIintro-

ducesomestructure,uh,atfirstI'llintroduceitorallyandthen,

studentswillrepeataftetme.Andafterthat,thestudentswillpractice

suchastructureorally.Sometimes,asapairworkorroilplay,and

afterthatI'llpresentthestructurefromtheblackboard,so,uh,itisnot

perfectbut,uhm itisnearertothe/natural,naturalsituationthan,

the/method/whichwasusedbefore.
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