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JapaneseLearners'SLAinResponsesto
EnglishNegativelmterrogativeSentences

TOSIIIHIKOKOBAYASIII

Thispaperattemptstoexploreoneof也eJapaneseESLlearners'Seemingly

unachievableskillsinEnglishspeechdiscourse:howtorespondtoanegative

interrogativesentence.Theimpetusforthisstudyderivedfrommylife-long

retrospectiononmyownL2developmentandthestmgglestoovercomethis

particulardifficulty.Itisbasedonmydirectobservationofanabundanceof

interlanguagedatafromJapaneselearnersofEnglishassecond/foreignユanguage

inbothclassroomandnaturalisticSLAsettings.Attemptsaremadetoexplore

thedifferencesinlinguisticstructuresbetweenJapaneseandEnglishaswellasthe

wayaninterlocutorrespondstoanegativeinterrogativesentenceinrespective

languages.Ⅰnaddition,tounveiltheL2errorsandotherpredictableinterlan-

guagedata,JapaneseandEnglishLIspeakers'Cognitivedomainarediscussed

withsomepedagogicalimplicationsforthefuture.

AmongthedifficultaspectsinlearningEnglishasasecondlanguageorESL(the

termincludesEFLinthispaper),evenanadvancedJapaneselearnerofEnglishoftenfails

torespondproperlytoanEnglish"negativeinterrogativesentence(hereinafterreferredto

asNIS)"or"negativequestion." Thisisespeciallytrueinspontaneousoral

communicationorunplannedspeech(SuzukiandWatanabe,1981;Okutsu,1990;Webb,

1987),ThisdifficultypertainsnotonlytoJapaneseESLlearnersbutalsotootherAsian

LIspeakinglearnersofEnglishsuchasKoreans,Chinese,MalaysianandVietnamese.

AnNIScouldbedefinedasasentenceoraphrasethatcontainsoneofthe

followinglexicalitems- not,never,no,nothing,nobody,noone,nowhere,none,neither,

etc.Furthermore,eachofthesewordsalonecouldalsoconstituteanNIS.Anexample

frequentlyobservedbetweenanativeandanonnativespeakerofEnglishorbetweena

nonnativespeakerandanothernonnativespeakerisasfollows:

1)AnEnglishnativespeaker:Aren'tyougoing?

2)AJapaneseESLlearner: Yes.

AnEnglishnativespeakerwithlittleknowledgeofJapaneseESLlearners'

interlanguagepragmaticswouldtaketheJapaneseresponseasaffirmativetothe

interrogativesentence,assumingthattheJapaneselearnerisgoingsomewhere.In

contrast,theonewithfrequentcontactswithJapaneseESLlearnersmayfeelit

reassuringorevenfeelcompelledtoreconfirmtheaffirmativebyadding,"Areyougoing

ornot?"inanattempttoinduceasubsequentstatementfromthespeakersuchas,"Oh,
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no.I'mnotgoing.I'mbusy." Thewisespeakermightprefertoavoidusinganegative

questionratherthanhavingtroubletoreadjusthis/herutterancestotheJapaneseESL

speaker.

Suchanativespeaker'sapproachtoJapanesespeakersofEnglishcanbelabeledan

"avoidance"strategy(FaerchandKasper,1983;Tarone,1977),Oneofthecommunicative

strategiesthatwereproposedandsupportedbyascoreoftheoristsofappliedlinguistics.

Toillustrateanotherexamplewithmorecontextprovided,lookatthefollowing

situation:

OneahotsummerdayinOtaru,YosbikoHayashi,aJapaneseuniversitystudent,

metherAmericanEnglishprofessor,Dr.BillKirkwold,oncampus.The

professorremindedhertoturninherlateassignmentimmediately.Yoshiko

reactedratherreluctantly,whichmadetheprofessoralittleupset.Theprofessor

saidinaratherlowandroughvoice,"Aren'tyouseriousaboutyourassignment?"

Yoshikowasfrozenbythetoughblow,but,inapanic,shemanagedtoanswer,

"No,Ⅰ'llwriteittonight!"

ThosefamiliarwithJapaneseESLspeakers'interlanguagecommunicationwould

needlessthanafewsecondstorecallseveralsimilarorevenmorefrustrating

experiences.

Similarly,AmericanstudentslearningJapaneseoftenencounterproblemssuchasin

thecasebelow:

3)AJapanesenativespeaker:Kyoowagetsuyoobijanatdesuka.

(Isn'ttodayMonday?)

4)AnAmericanJSLlearner:Iie,getsuyoobijanatdesu.

(No,itisn'tMonday.)

LookingattheliteralEnglishtranslationgivenfortheAmericanJSLlearner's

Japanesespeech,theLIEnglishspeakerswouldseenoconflictinthesemanticdomainof

thetwolanguages.ThosewithminimalknowledgeofLIJapanesespeakers'pragmatic

normssuchasinadialoguelikethiswouldberatherpuzzledtolearntheproperanswer

inthiscaseis:Hal(orEe),getsuyoobijanatdesu.(literaltranslationis"Yes,itisn't

Monday.") Theparenthesizedtranslation,whichseemsbothgrammaticallyand

semanticallyunacceptabletomostEnglishnativespeakers,exemplifiesthedifferences

betweenEnglishandJapanesenativespeakers.

LT∫nterferenceonM∫ss

WeseefromthelistthatinmostEuropeanlanguagesthewaynativespeakers

grammaticallyrespondisusuallynotaffectedbyhowtheirinterlocutorsaddressthem.

ExceptionscanbeseenintheFrenchsi,theGermandochandtheRussianvshotaki,

whichareusedtocontradictanegativestatement.
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TABLE

Compan-sonsofaffirmativeandnegativemorphemesinmaJ'OrAsianand
EuropeanlanguagesinresponsestoaffirmativeandnegativelS

ResponsestoAffirmativeIS ResponsestoNegativeIS

AsianLanguages Affirmative Negative Affirmative Negative

Japanese ha主

Koream nee/ye

CIlinese shi

Mongolian za

Indonesian ya

Turkish evet

iie iie ha主

anyo/animnida anyo/animnida nee/ye

bushi bushi shi

ugui ugui za

tidak/bukan tidak/bukan ya

hayir hayir evet

EuropeanLanguages Affirmative Negative Affirmative Negative

Englisll
German

French

ltalian

Spanish
Russian

SE～
.a;

oul
･S

･別

da

nO yes nO

nein doch nein

non si non

non si non

no si no

net vshotaki net

Errorsaregenerallydividedintotwocategories:interferenceerrors(errorsdueto

transferringrulesfromtheLl)anddevelopmentalerrors(errorsfromthespeaker's

processingtheL2initsownterm).BurtandDulay(1973,1974),pioneersinthefieldof

SLAmorphemestudies,identifiedfourtypesoferrorsaccordingtotheirpsychological

origins:1.interference-likeerrors;2.Lldevelopmentalerrors;3.ambigiouserrors;4.

uniqueerrors.TheidentificationoferrortypesforresponsestoEnglishNISsseemsto

beLl-basedsinceEuropeanlanguagenativespeakersusuallydonothavethissortof

problem.

ThepossiblecausesoftheJapaneseESLlearners'errorsinvolvingNISscanbe

explainedintwoterms.Thefirstisanapparentlyconvincingexplanationforthe

contrastofthetwolanguages.Itclaimsthatasemanticagreementtotheinterlocutor's

questionorstatementinJapaneseoralcommunicationworksasabasisforalmostany

interactionsinJapanesepragmatics.AJapaneseLIspeaker,inotherwords,isexpected

toreactaccordingtothewaytheinterlocutorexpresseshimself/herse比 Whetheritis

affirmativeornegativedetermineshowthelistenerisexpectedtorespondtoaquestion.

AnEnglishspeaker,onthecontrary,reactstoanNISinaccordancetogrammatical

agreementonthesurfacestructure.ThereasonIputsurfacestructurehereisthatthere

iscertainlyadifferenceinsentencessuchastheonesfollowing:

5)A:Doyoulikeit?(inasarcastictoneofvoice)

B:Yes,it'sfun.

6)A:Don'tyoulikeit?(inarathersurprisedtoneofvoice)
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B:Yes,butI'mnotfeelingsogreattoday,

Thespeakerinsentence5expresseshis/herdisbeliefabouthis/herinterlocutor's

idiosyncraticmannerorfavor,whichistakeninarathernegativecontextbythespeaker

inastatementbytheinterlocutorsuchas,"Icollectwingsofflieseverynight." The

sentencewouldbecategorizedasrhetoricalratherthaninterrogative.

Kuno(1988)statesthatmostNISsinEnglisharethosewhichpresuppose

affirmativeanswers,citingfiveexamplesbelow(p.274):

a.Didn'tyougotoschoolyesterday?(Youmusthave.)

b.Isn'titthecasethatyougaveitup?(Itmustbethecase.)

C.Doesn'thelooklikeahippie?(Helookslikeahippie.)

d.Aren'tyousick?(Youmustbesick.)

Insentence6,thespeakerpresupposesanaffirmativeanswerfromtheinterlocutor,

Soundingevenaccusatoryoftheinterlocutor'sundecisiveattitudesorevasivemanner.

Thesecondpossibleinterpretationismademoreintermsofthesemanticand

functionaldifferencesbetweentheJapanesewordshal/iieandtheEnglishwordsyes/no.

ItwouldbedifficulttosemanticallyidentifytheJapanesehal/tiewiththeEnglishyes/no.

Eachlexicalitemworksintheirownlinguisticnorm.Thus,Crosslinguisticsemantical

definitionsforhat-yesandtie-nohavelimitations.TheJapanesehatis,among

manyfunctionalandsemanticrepresentations,amarkertoexpressagreementwiththe

interlocutor'squestion.SomelinguistsdefinehalandtieandprovideEnglishequivalents.

Martin(1962)statesthathalisusedtomean"whatyousaidiscorrect"andlie"what

you'vesaidisincorrect." M.Nakano(1980)translateshalas"Yes,itisthecase."andlie

as"No,itisnotthecase." I.Nakano(1987)explainsthathalis"youareright,"whereas

lieimplies"Youarenotright." Iwoulddefinehalas"true"forthewiderrangeof

JapaneseESLlearners'futurepragmaiccommunication,andtieas"false."

Assumingmyposition,youmightwellexpectthefollowingresponsesfromthe

JapaneseESLleamers:

7)A:Doyoulikeit?(inasarcastictoneofvoice)

B:True,it'sfun.

8)A:Don'tyoulikeit?(inarathersurprizedtoneofvoice)

B:False,Ⅰ'mjustfeelingsogreattoday.

Theresponsespresentedinthisdialoguewouldhardlyoccurinnaturaldiscourse

andmayevensoundfunnytonativeears,butitcouldbemorewidelyacceptedintime.

ThisisinevitableasEnglishbecomesmoreinternationalizedwiththenonnativevariants

observedinthediscourseofinternationalcommunication.
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Morphemestud∫es

lnthe1970sandearly1980S,therewasasurgeofempiricalstudies,mostofwhich

werecross-sectionalanalysesonbothLlandL2morphemeacquisition(Brown,1973;

DulayandBurt,1974;Hakuta,1974,1976;Burt,DulayandHernandez-Chaves,1975;

Larsen-Freeman,1976;Makino,1980;Dulay,BurtandKrashen,1982;Pica,1983;Krashen,

1985).Thesemorphemestudies,however,limitedtheirfocusonthemorphemeor

sentence-levelunit.Theyfailedtoextendtheirresearchtothepragmaticlevel;few

attemptshavebeenmadetoexamineESLlearners'acquisitionoftheproperresponseto

anNIS.

Amajorreasonfortheresearchfocusisexplainedinthefollowingstatement

expressedbyoneoftheleadingSLAresearchers(Ellis,1997):

Languageissuchacomplexphenomenonthatresearchershave

generallypreferredtofocusonsomespecificaspectthanonthewholeof

it.(p.ll)

Thefindingsfromtheaforementionedstudiesnodoubtcontributedgreatlyto

syllabusdesignsofsecondandforeignlanguageteaching,especiallyintheorderofthe

grammaticalstructuresofEnglishtobepresentedintheclassroom.Theteachingorder

ofgrammaticalstructuresorparticularmorphemesisoftendeterminedbythemere

linguisticcomplexity.Thisisoftencalled"externalsyllabus,"designedbylinguists

interestedincontrastiveanalysis.SincethesehavebeenrecognizedamongESL

instructorsandtextbookwriters,theorderhasbeenviewednotonlyintermsof

structuralcomplexitybutalsothroughthepsychologicalfactorsinvolved.Inother

words,itisevidentthattheactuallearningsequenceinbothLlandL2acquisitionisnot

identicaltotheteachingsequence.

Despitesuchaparadigmshiftintheviewofthemorphemeacquisitionorder,few

attemptshavebeenmadetomodifythetraditionalEnglishgrammartextbookspresenting

structuresbasedonthelinguisticcomplexity.Thesetextstypicallypresentsimpler

structuresearlierthanmorecomplexones.Forinstance,regularverbsarestill

commonlypresentedpriortoirregularverbsinalmostallJapanesejuniorhighschool

EnglishtextbooksscreenedbytheMinistryofEducation.Oneofthepopularlyused

textbooks,"OneWorldEnglishCourse2"(1992:9-12),hasalessonentitledHASumo

WrestlerfromHawaii,"inwhicharriveasin"OnthefirstdayhearrivedatNarita."

precedescomeasin"TakanishikicametoJapanlastyear."

However,thegenuineacquisitionorderofthetwofeaturesappearinreverseorder

accordingtothefindingsKrashen'sproposedforthe"naturalorder"forL2acquisition

(Krashen,1977).TheactualorderofacquisitioninnaturalisticSLAsettingsthatwas

identifiedandclassifiedthroughaseriesofperformanceanalysesisalsocalled"internal

syllabus," Thisisincontrasttotheaforementionedexternalsyllabus(classroom

teachingorder).
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Whatdeterminestheinternalsyllabus? Steinberg(1993)suggeststhattheorderof

morphemeacquisitionbybothLlandL2speakersisdeterminedbytwofactors:

Communicativeneedsandsalience.IwouldliketoaddfylequenCyaSanessential

componentthataffectstheorder.Frequency,whichconcernshowoftenthelearnersare

exposedtoacertainmorphemeorstructure,isthemostimportantfactorofthethree.It

seemsthatNISsappearmoreoftenthantagquestionsinEnglishoraldiscoursealthough

weseenoempiricalstudytoproveit.Communicativeneedsreferstohowmeaningfula

certainmorphemeorstructureisregardedtomakethemeaningexpressedbythat

morphemedistinct.Salienceistheextentthatacertainmorphemeorstructureis

audiblyconspicuousinanaturalisticSLAsettings.Byapplyingthesethreecriteriatoan

NIS,WecanconcludethatanNISoccursfrequently,conspicuouslyandmeaningfullyin

naturalEnglishdiscourse.

CONCLUSIONS

Insummary,thisstudyhasshownthefollowing:

1)ThecauseforJapaneseESLlearners'difficultyinacquiringthisparticularaspectof

EnglishpragmaticsispurelyinterlinguisticandsharedbyotherAsianlanguage

speakers.Besides,thatnegativetransferseemsratherdifficulttoovercomeevenfor

advancedESLlearners.

2)AnNIShashighfrequencyandaudiblesalience.Itisalsocommunicatively

meaningfulinnaturalEnglishdiscourse.

3)AnimproperresponsetoanNIScouldcauseaseriouscommunicationinterruptions,

frustratingbothESLlearnersandtheirinterlocutors.

lmpJicationsforAppJiedLinguisticsandESL

CommunicationpredicamentsinvolvingNISshavebeenunderestimated.

InsufficientdescriptionsorexerciseshavebeenintroducedinESLtextbooksingeneral.

Thisisevidentinevenjuniorhighandseniorhighschooltextbooksapprovedbythe

JapaneseMinistryofEducation.UnderthecurrentEnglishcurriculumatjuniorhighand

seniorhighschoollevelsinJapan,anNISisnotovertlytaughtandonlypartially

addressedinaformoftagquestions.

OneofthepossiblepedagogicalapproachestoteachingproperreactionstoNISsis

toofferpracticedialoguesthatcontainNISsinhighschoolOralCommunicationAorB

textbooks.Thosedialoguesshouldappearinaspiralsyllabusratherthaninalinear

syllabus.Ⅰnotherwords,learnersshouldbecontinuallyexposedtoNISsoveran

extendedperiodoftimeratherthanatasingletime.Englishteacherswhointroduce

NISdialoguesshouldbeknowledgeableaboutthecrosslinguisticandpsychological

featuresbehindtheerroranalysisexplainedinthispaper.
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lnaddition,teachersshouldnotbeoverlyobsessedwithstudents'potential

pragmaticerrors.Excessiveinterruptionsorcorrectionsonthestudent'soralproduction

mayinhibitanddiscouragetheirfreeexpression.

lmplicationsforInterpersonalCommunicationinEnglish

TomaintainbetterinterpersonalcommunicationinEnglish,bothnativeand

nonnativespeakersofEnglishshouldobservethefollowing:

First,anyspeakersofEnglishareencouragedtominimizetheoutputofNISswhen

interactingwithnonnativespeakersofEnglish.Thisisparticularlythecasewith

JapaneseandotherAsianlanguageLIspeakersthatshareasimilargrammaticalsystem

andcognitiveprocessinreactiontoNISs.The"avoidance"shouldberecognizedasa

strategytofacilitateasmoothflowoforalcommunication.

Second,ifyoueventuallyacceptthefactthatEnglishdominatestheintemational

sceneasthemostfavoredinstrumentforinternationalcommunication,nativespeakersof

Englishornear一mativeoradvancedlearnersofESL,whocancoordinatetheiroral

productionmuchmoreeasily,Shouldbeawareofthecommonlinguisticproblemfoundin

Englishinterlanguagedataandpartiallyadjustthemselvestolessproficientspeakersor

falsebeginnersofthedefactoworldlanguage.Suchapartial"foreignertalk"

(Ferguson,1971),whichinvolvebothlanguageformandlanguagefunction,Shouldbe

permissiveinfavoroflessflawedinternationaloralcommunicationinEnglish.
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