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Unassisted English Language Learning by
A Native Japanese-Speaker

Kyoko Saito

LI. Introduction]

The purpose of this project was to observe a native Japanese-speaking adult’s English
language perception, production, and development. I focused on how the perception and
production of English sounds were improved by unassisted practice. 1 carefully observed
categorical perception which is after second language learners have mastered their native
language sounds, they may not be able to perceive the sounds of the target language
accurately because some of the sounds of the target language do not exist in their native
language.

From my previous observations for “A Native Japanese-Speaking Adult’'s Second
Language Acquisition and Learning” (Language Studies Otaru University of Commerce,
2003), I found out that I have had trouble to perceive and produce [1],[ze], [o], [u], [a], [3],
(o, [a], [f], [¥], [6], [8], [1], and [r] because these sounds are not in the Japanese language;
therefore, I had difficulty perceiving the distinctions between [a] and [z], [2], [a], [3], [&],
and [o]; [o] and [o] ; [r] and [1]; [r] and [r]; [8] and [s]; [8] and [z]; and between [v] and
[b]. Therefore, I substituted [a] for [a] (e.g. “van” [veen]—[van)); [a] for[a] (e.g. “bus”
[bas]—[bas]); [a] for [a] (e.g. “that” [8ot]—[8at]); [a:] for[z] and [o] (e.g. “early”[31i]—
[acli]; “faster” [foste] = [fasta:]); [o] for [o] (e.g“hobby” [hobi]—[hobi]); [o:]for[o] (e.g.
“law” [Io]—[lo:]); [r] for [1] and [r] (e.g.“rule” [rull—[rurul); [s] for [0] (e.g. “think”
[Omk]—[sipk]); [z ] for [8] (e.g. “they” [8e]—1[zel); [b] for [v] (e.g. “very” [veri]— [beril);
and [@] for [f] (e.g. “surf” [sorf]—[sor®]).(Saito p.22)

Japanese syllables consist of a consonant plus a vowel. All words end with a vowel
except the words ending with [n]. Therefore, I added an extra vowel sound following a
consonant in some English words; for example, “save” [sev]—[sevul, “bottle” [botal]—
[botorul, and “fish” [fi{]—[fifu]. On the other hand, when I tried to produce [v] without
adding an extra vowel [u] following [v], [v] was deleted: for example, “love” [lav]— [la-]
and “leave” [liv]—[li-]. I had learned how to articulate the [v] sound but my exhalation
was not strong enough to produce this sound audibly. (Saito p.22)

I observed my own phonological development by imitating a cassette tape pronounced by
a native English speaker and by observing my own spontaneous speech. I also observed how
well my perception and production of English sounds were improved by unassisted practice

for a year.

[N. Participant]

When I, as a learner of English as a second language, started living in the United States,
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I was 32 years old and was far beyond the critical period of natural language learning, and
fossilized meaning that my speech characteristics were permanently fixed. Littlewood cites
“For many people, it is almost axiomatic that childven can learn a second language better than
adults.  They refer especially to immigrant families where children have learnt the language
of their mew communilty with native or near-native proficiency, whereas the adults always
show traces of foreignwess. —— The most common explanation for these obsevvations is that
theve is a ‘critical period’, during which the brain is flexible and language learning can occur
naturally and easily. Since this period ends avound puberty, adolescents and adults can no
longer call upon these natural learning capacities. The vesult is that language learning
becomes an artificial, laborious process.” (Littlewood p. 65) Littlewood also cites “Normally, we
expect a learner to progress further along the learning continuuwm, so that his ‘interlanguage’
moves closer and closer to the targel language system and contains fewer and fewer errors.
Howeuver, some errors will probably never disappear entively. Such errvors ave often described
as fossilised, meaning that they have become permanent featuves of the learner’s speech.
Obvious examples ave the pronunciation ervors which from part of foreign accent’ relained by
most adolescent and adult learners.” (Littlewood p. 33 & 34) Until I had gone to the United
States, I had few opportunities to listen to English spoken by native English speakers or to
communicate with native English speakers. [ majored in linguistics at California State
University at Long Beach and took both phonology courses and speech courses and learned
how to pronounce English sounds.

[lll. Result of practicing the words and sentences for a year]

I focused on the sounds I had trouble with:[1],[e],[o],[u],[a],[5],[=],[5],[f],[v],[6],[5],
(1], and [r]. I listened to a word and imitated it and listened to a sentence and imitated it.
I practiced this way from the tape eight hours a week for a year.

I compared the troublesome sounds [1],lz],[0],[ul,[a],[3],[=], [o],[f],[v],[6],[5],[1],
and [r] in both words and sentencés before practicing and after practicing. I taped my
production of English and audited it.

(1) The sound of [1]

I produced the sound [1] correctly in [dina] “dinner” before practicing but when there
was [1) sound in a final position, I substituted [i] for [1] both before practicing and after
practicing. For example, [bizi] instead of [bizi] “busy,” [mapki] instead of [mapki]
“monkey,” [priti] instead of [pritr] “pretty,” and [foni] instead of [foni] “phony.” Perhaps
it was hard for me to pronounce two vowels in a word because I focused my attention only
on the first vowel and forgot the second one.

When I listened to the sentences and imitated them, I could not perceive prepositions and
articles; therefore, I did not produce them before practicing. After I had practiced, I could
perceive them and I could produce the sentences correctly. 1 also could perceive and produce

[1] in [wimen] “women” after practice.
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(1] tape before practice after practice
busy [bizt) [bizi] [bizi]

dinner [dmar] [diner] [dine]

monky [mapki] [mapki] [manki]
pretty [priti] [priti] (priti]

phony [foni] [foni] [foni]

1. /dzmm hid 8o liker from 8o wimen/(Jim hid the liquor from the women.) (tape)
/dzmm hid liker from wumen/(before practice)
/dzim hid 39 like: from 8o wimen/(after practice)
(2) The sound of [e]
I could perceive and produce the sound [z] better by practicing. Before practicing,
when I imitated the sentences, I did not produce the article “the,” the tense marker “-ed,” or
the plural marker “-es,” and I put an extra article “the” in the sentence /dzmmnest ask for ds

apl/(-Gymnast ask- for the apple-) but after practicing, I produced the sentence correctly.

ES tape before practice after practice
ant [zent] [ont] [zent]

drag [draeg] [drag] [dreeg]

sack [saek] [sak] [saek]

1. /8o dzimnost aeskt for aepalz/(The gymnast asked for apples.)(tape)
/dzmnost ask for 8o @epal/ (before practice)
/8o dzmmnost aeskt for zepolz/(after practice)
(3) The sound of [o]
Before practicing, I substituted [a:] or [au]for [o] but after practicing, I could produce
the sounds well except that I substituted [au] for [o] in [bokoz] “because” to [bakauz].
In the sentence, I perceived [o:l] “all” for [bol] “ball” and [po:l] for [pol] “Paul.” I
perceive only a part of the preposition “in” instead of “into.” I did not perceive the
preposition “for” or the infinitive marker “to” in the second sentence before practicing.
After practicing, I could perceive and produce the sentences correctly.

(o] tape before practice after praceice
inaugurate [mogjuret ] linogjuret] [mogjuret]
law [Io] [lau] (o]

because [bakoz] [bakauz] [bokauz]

1. /po:l Bru 8o bol intu do pak/(Paul threw the ball into the park.)(tape)
/po:l Bru 2 o:] m 89 pak/(before practice)
/po:l Bru 8o bol mtu do pak/(after practice)
2. /1t waz normol for korn te gro mn ogast/(It was normal for corn to grow in August.)
(tape)
/1t woz normal korn gro I o:gast/(before practice)

/1t woz normal for korn to gro In 2:gest/(after practice)
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(4) The sound of [u]

I perceived and produced [u] correctly both before practicing and after practicing.
When I imitated the sentences, I did not perceive the article “the” and the preposition “on”
in/da kuk stud bufel baesket/(The cook stood — bushel basket) before practicing. I per-

ceived and produced the sentence correctly after practicing.

(u] tape before practice after practice
foot [fut] [fut] [fut]

could [kud] [kud] [kud]

bush [bus] [buf] [bui]

1. /85 kuk stud on o bufel baesket/(The cook stood on the bushel basket.)(tape)
/8 kuk stud bufel baesket/(before practice)
/8o kuk stud on 8a bufsl baesket/ (after practice)

(5) The sound of [a]

I substituted [o] or [a] for [a] before practicing but I produced [a] well after practicing.
I perceived and produced /sami dami/ instead of /fani raba/before practicing but I perceived
and produced the sentence correctly as /8o mankt hod o fani raber dak/ (The monkey had a
funny rubber duck) after practicing. On the other hand, I substituted [r] for [r] in /ma

brada latks anjenz/(My brother likes onions) even after practice.

(a] tape before practice after practice
utter [atar] [ota:] [atod]

under [andar] [ander] [ anda:]

mush [maf] [mas] [maf]

1. /80 manki hod o fani rabe dak/(The monkey had a funny rubber duck.)(tape)
/8 mapki hod o sami dami dak/(before practice)
/8 mapki had o fani raba dak/(after practice)
2. /mai brader laiks anjonz/(My brother likes onions.)(tape)
/mat brade: latks anjenz/ (beforé practice)
/mar brader latks anjonz/(after practice)

(6) The sound of [3]
I substituted [a:] for [3] before practicing but I could perceive and produce [z] well

after practicing the words. I did not perceive or produce the preposition “in” and I produced
the singular present tense marker instead of the past tense marker in / a:nest rihass amnest/

(Ernest rehearses - earnest) before practicing but I could perceive and produce the sentence

correctly after practicing.

(3] tape beforepractice after practice
early [311] Lali] [31i]
girl [g31] [ga:1] [g31]
her [h3] [he] [h3]

1. /3nest rohzsd m 3nest/(Ernest rehearsed in earnest.)(tape)

/anest rihas amnest/(before practice)
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/3nest rohzsd m 3nest/(after practice)
(7) The sound of [o]

I substituted [o] and [a:] for [o] before practicing. After practicing, I produced [o]
well in the words. I did not perceive the preposition “for” or the plural marker “s” in the
sentence but after practicing, I produced the sentence correctly as/sam leba for et dalez/
(Some labor for eight dollars).

[ tape before practice after practice
murder [m3ded] [m3do] [m3de]
actor [eekto] Lakta:] [aekto]

1. /sam leber for et dalez/(Some labor for eight dollars.)(tape)
/sam lebor et dale:/ (before practice)
/sam leber for et dalez/ (after practice)
(8) The sound of [a]
I perceived and produced [o] correctly before and after practicing. I deleted the article
preceding “operation” before practicing. I produced passive voice instead of active voice
before I practiced it. A year later, I produced the active sentence correctly as/it rikwarez

enadzi ond voksl eloments/(It required energy and vocal elements).

(o] tape before practice after practice
about [ebaut] [obaut] [sbaut]
soda [soda] [soda] [sodo]

1. /31 operefon woz kanstontli dibetod/(The operation was constantly debated.)
/operefon waz kanstentli debetod/(before practice)
/81 oporefon woz kanstentli dibetad/(after practice)
2. /1t rikwatez enadzi ond vokal eloments/(It requires energy and vocal elements.)
/1t waz rikwaterd enadzi ond vokal elements/(before practice)
/1t rikwatez enadzi ond vokal eloments/(after practice)
(9) The sound of [f]

When there was [f] in final position, I substituted a bilabial and fricative [®] in “surf”
[s3®] before practicing. After practice, my lower lip and upper teeth were in the correct
position but the air did not come out strongly enough to produce the sound [f] and I deleted
it.

I deleted the articles “the” and substituted the preposition “in” instead of “on” in the
sentences before practicing but a year later, I perceived and produced the sentences correctly
as/fred leeft ot 8o feeni fimel on &0 sofo/(Fred laughed at the funny female on the sofa).

[£] tape before practice after practice

surf [s3f] [sa:®] [s3-]

1. /faind 85 frozen fud {elf nio & bif/(Find the frozen food shelf near the beef.)

/famd frozen {elf nio bif/(before practice)
/famnd 82 frozen fud {elf nio 8o bif/ (after practice)
2. /fred leeft ot 8o fani fimel on 3o sofo/(Fred laughed at the funny female on the sofa.)
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(tape)
/fred leeft fani fimel m 8o sofs/ (before practice)
/fred leeft ot 8o fani fimel on do sofo/(after practice)
(10) The sound of [v]
I substituted [b] for [v] in “van,” “vow,

2’

and “vast” before practicing. Even after
practicing, I substituted [b] for [v] in “vow.” I also deleted [v] in [mu-] “move” even after
practicing. In the sentences, I produced [b] instead of [v] in “liver,” “Vincent,” and “valley”
before practicing. 1 also put an extra article “The” preceding “Vincent.” I did not produce

“to” preceding “travel” and produced “at” instead of “through” before practicing.

[v] tape before practice -  after practice
van [vaen] [baen] [veen]

VoW [vau] [bo] [bo]

move [muv] [muv] [mu-]

1. /a1 evietar war sawvd liver ond venison/(The aviators were served liver and venison.)
(tape)
/81 evieter war s3vd liber and venison/(before practice)
/81 evieter wor sawvd Iiver and venison/(after practice)

2. /vinsent lavd te trovel Oru & river veeli/(Vincent loved to traveled through the river
valley.)(tape)
/82 bmsent lavd travel ot 82 river bale/(before practice)
/vinsent 1avd te trovel Oru 8o river veeli/(after practice)

(11) The sound of [6]

I substituted [s] for [8] in “Thelma,” “thrashed,” and “thicket” in the sentence before
practicing. I did not produce [08] in “youthful” in the sentence. Neither did I produce the
articles “the” preceding “thicket” in the sentences before practicing. After practicing, I
perceived and produced [6] well. ,

(6] tape before practice after practice

youthful [jubfall [ju-fal] [jubfal]

1. /wi sau & Oatin Oslz/(We saw the thirteen thistles.)(tape)

/wi sa 03tin O1slz/ (before practice)
/wi sau 8 Oatin Oislz/ (after practice)
2. /0zsde Oalmo Orald Oru & Oiket/(Thursday Thelma thrashed through the thicket.)
(tape)
/03sde sa:mo srafd sru siket/ (before practice)
/03sde Balmo Orald Oru 8o Oiket/ (after practice)
(12) The sound of [&]

I perceived and produced [3]) well before and after practicing; however, I did not produce
the article “a” and I produced [fada] “father” instead of [feda] “feather” in/mads wil wer
o fedo boa/(Mother will wear a feather boa) and I didn’t produce the plural marker “s” in

[maslz] “muscles.”
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(8] tape before practice after practice
they [5e] [5e] [5e]

father [fado] [fade] [fada]

with [wid] [wid] [wid]

1. /mado wil wer o feda boa/(Mother will wear a feather boa.)(tape)
/made wil wer fader boa/(before practice)
/made wil wer o fedar boo/(before practice)
2. /brid dipli to sud maslz/(Breathe deeply to soothe muscles.)(tape)
/brid dipli to sud mesl/(before practice)
/brid dipli to sud maslz/(after practice)
(14) The sound of [1]
I did not have any trouble with perceiving and producing the [1] sound in the words;
however, in the sentence I produced [rari] for “Larry” before practicing. Before practicing,
I did not produce “be” in/liv pisfuli and bi dzoli and lavli/ (Live peacefully and be jolly and

lively).
(1] tape before practice after practice
lip [lip] [lip] [lip]
culture [kaltfor] [kaltfer] [koltio]
sail [sel] [sel] [sel]

1. /pul pul pul kraid rari/(Pull, pull, pull, cried Larry.)(tape)
/pul pul pul kraid rari/(before practice)
/pul pul pul kraid rari/ (after practice)
2. /Iiv pisfuli and bi dzoli and lavli/(Live peacefully and be jolly and lively.)(tape)
/liv pisfuli ond dzoli and larvli/(before practice)
/liv pisfuli ond bi dzoli and lavli/ (after practice)
(15) The sound of [r]
I perceived and produced the [r] sound well both before and after practicing. I also
perceived the sentences well; however, I deleted [z] in [praiz] “prize” before practicing.

[r] tape before practice after practice
rose [roz] [roz] [roz]

prize [praiz] [prai-] [praiz]

fear [fir] Lfir] Lfir]

1. /oraund &o strit korna waz o darg stor/( Around the street corner was a drug store.)
/oraund 8o strit korner woz o darg stor/(before practice)

/oraund 8o strit korner woz o darg stor/ (after practice)

[IV. Spontaneous speech before practice]

Before practicing, during spontaneous speech under neither pressure nor excitment, I
substituted [a] for [z] (e.g. passed [paesd]—[pasd]), [z] for [&] (e.g. the [8o]—[za]), Lo:] for
[5] (e.g. always [olwez]—[o:lwez]), [i] for [1] (e.g. limitations [limitefonz]— [limitefonz]).
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(Saito p.22)

Before practicing, during spontaneous speech under pressure and excitment, I substituted
[b] for [v] (e.g. very [veri] = [veri], valley [veeli]—[balil), [z] for [&] (e.g. they [& e]—[ze],
that [8ot]—[zat], though [80]—[z0]), [r] for [r] (e.g. American [omerikon]—[omerikon],
Oriental [oriental]— [orientorul, angry [eengri]—[engri], [r] for [1] (e.g. while [hwail]—
[hwarru], follow [folo]—[foro], law [lo]—[ro:], feel [fil]—[firu]), [s] for [0] (e.g. think
[Omk]—[smpk]), [a] for [e] (e.g. classic [klasik]—[krasiku]), [o] for [o] (e.g. Oriental
[ortental]— [ortentaru], hobby [hobi]—[hobi]l, law [Io]—[ro:]. I deleted the [s] sound in
“race” [res]—[re-]. I added [u] sound in “feel” [fil]—[firu], “rule” [rul]l—[rurul,
“Oriental” [oriental] — [orientorul, “while” [hwail]l— [hwairu], “save”[sev]— [sevu], “love”
[lav]—[lavu], “fish” [fif]—[fu]l. I also added [o] sound in “favorite” [feverit]—
[fevarato].(Saito p.22)

[V. Spontaneous speech after practice]
After practicing for a year, I could perceive and produce [1],[z],[0],[al,[3],[e],[f], and
[v] better than before practicing. Before I practiced, I could not perceive or produce
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“articles,” “prepositions,” “plural markers,” and “tense markers” but after practicing, I could
perceive and produce them well. My practicing for a year has helped my perception and

production of English.

(Spontaneous speech not under pressure or excitement)
I produced [2] for [@] in “hand,” “California,” “that,” and “grandchildren,” [o] for [a]
in “what,” [o] for [o] in “pointing” and [a] for [o] or [a] in “Tommy.”

1. /when bobi st3tid to pronauns wan or tu wzdz ar askt him kwestfonz hwail pomtiy to mai
noz aiz mau® and hond/
(When Bobby started to pronounce dne or two words, I asked him questions while pointing
to my nose, eyes, mouth, and hand.)

2. /a1 askt him what 1z 81s bobi pomtiy to mar maud/
(I asked him, “What is this, Bobby?” pointing to my mouth.)

3. /when ar pronaunsd maus Insted ov mau® glorio ruld aut from 8 kitin and pronunsd mau®
ta bobi pomnty te her maud/
(When I pronounced [maus] instead of [mau®], Gloria rushed out from the kitchen and
pronounced [mauB] to Bobby pointing to her mouth.)

4. /3en §i lukd baek ot mi ond told mi no no no maus mau®/
(Then she looked back at me and told me, “No, no. No [maus]. [mauf].”)

5. /miste: and mises bznhat lavd tomi ond bobi az if & tu boiz war der on grond tiildren/
(Mr. and Mrs. Bernhardt loved Tommy and Bobby as if the two boys were their own
grandchildren.)

6. /mister and mises b3nhat wor lukin forwad to noiy whit{ junevesetiz tomi and bobi wud
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enta ond whot 8e wud medzer in/
(Mr. and Mrs. Bernhardt were looking forward to knowing which universities Tommy
and Bobby would enter and what they would major in.)

7. /B8e ekspektid 8ot bod tomi and bobi wud enter 8o juneversatiz ov kolifornio ot bzkli laik der
fador oand mises bznhat had/
(They expected that both Tommy and Bobby would enter the University of California at
Berkeley like their father and Mrs. Bernhardt had.)

(Spontaneous speech under pressure and excitement)
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I produced [a] or [a] for [2] in “half,” “drank,” “angry,” “that,” “understand,” “had,”

and ask,” [o] for [r] in “your,” [o] for [o] in “thought,” and [b] for [v] in “of.”

1. /§i et half o pis oav kek oand dragk holf kap ov kofi ond left 8o rest/
(She ate half a piece of the cake and drank half a cup of coffee and left the rest.)
2. /oz sun oz mit{iko had left mister b3nhat got angri ot mi/
(As soon as Michiko had left, Mr. Bernhardt got angry at me.)
3. /hi told mi hwar did ju fors juo gest to it/
(He told me, “Why did you force your guest to eat?)
4. /ar kudnt endesstend whar mister b3nhet got apgri ond spok te mi laitk 3ot/
(I couldn’t understand why Mr. Bernhardt got angry and spoke to me like that.)
5. /a1 had askt mit{iko 1f §i wontid to it and dripk mor/
(I had asked Michiko if she wanted to eat and drink more.)
6. /oz mitiiko didnt it ol ov 1t mister bznhet Oot dat ar had fors her ta it iven do §i didnt want
ta/
(As Michiko didn't eat all of it, Mr. Bernhardt thought that I had forced her to eat even
though she didn’t want to.)
7. /mitfiko fud hov told mi hau meni pisiz ov kek and hau mat§ kofi §i wantid instid ob not iting
dem/
(Michiko should have told me how many pieces of cake and how much coffee she wanted

instead of not eating them,)

LVI. Conclusion]

Klein cites Krashen’s monitor theory in his Second Language Acquisition,” There are two

ways for adult learners to gain proficiency in a second language: subconscious acquisition and
conscious learning. ‘Learning’ is always effected through a ‘monitor’ or an effort on the part
of the learner to control his language output and to self-correct it whenever necessary. The
monitor can become effective in a communication situation only if (a) therve is enough time to
operate it, (b) the speaker is concerned with the correctness of his speech production, and (c)
the speaker knows the correct rule.” (Klein, page 28)

I learned how to produce these sounds: [1],[z], [o], [ul, [a] [3], [, [a], [f], [v], [6],
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(8], [1], and [r]. However, when I spoke quickly and excitedly, I forgot all the phonological
rules; therefore, I substituted [a] for [ze], [a] for[al, ﬂa] for [a], [a:] for[z] and [&], [o]
for [o], [o:] for[o], [r] for [1] and [r], [s] for [6], [z ] for [&], [b] for [v], and [®] for [f].
Under pressure, I only tried to express my ideas in a pragmatic way and gave my opinions
quickly. Under these conditions, I could not recognize all the pronunciation rules for
individual sounds because I did not have time to monitor them. If I had spent more time on
producing accurate speech, I could have produced better English because I could have
monitored the English that I had pronounced. Even though I was far beyond the critical
period and fossilized either to acquire or to learn the English language, I acquired and learned
English as my second language slowly and my English gradually improved through imitation,
reinforcement, cognition, and input of English language rules. 1 observed that my perception

and production of English sounds were improved by unassisted practice for a year.
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