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Audio-Lingual Approach @ B4k
it & E 7

7 A Y A0 NMEEREFRC I\ T T audio-lingual approach X} L
T, #HHIEZ - TRic, ZOoHBHBRCHTHHHEOERIZ, LEFEHEE
L EBCHS < b DTH - T, audio-lingual approach (X O LEED
B Tl s & ARD S, Carroll 1

The audio-lingual habit theory which is so prevalent in American
foreign language teaching was, perhaps, fifteen years ago, in step

with the state of psychological thinking at that time, but it is no
<))
longer abreast of recent developments.

L E5T\w 3, Carroll (24 H o4} E ZE %3 B 35 4 audio-lingual habit
theory & cognitive code-learning theory o 2 21 433 %, HijFid oral
approah % 7~} audio-lingual approach (or method) 7¢ & ¢ I A L D
DOE®/RTH Y, BBIBIEINIEHA D grammar-translation theory -
x5 LR D, Carroll (320 2 20 Bz Thd BAROERLE
FORM L BB EOS E N E BV, i audio-lingual habit theory
R E LT, (1) pattern practice |[JBMic R\ TR, WAHAWAT
pattern ¥ &2 FAH IR TITR » o 72 L\, (2) audio-lingual habit
theory (3 automacity %Al DT EIRZBE T 2EA1RDH 2, (3) #H L
BEABT LY, ARYELTRRTL2INRFEEYELCT S, @) Higo
HELRHACTHFEE L TEBTIZ ENEEEBRHTTSH, 6B) FELT

(1) John B. Carroll, “The Contributions of Psychological Theory and
Educational Research to the Teaching of Foreign Languages,” The modern
Language Journal, XLIX, No.5 (May, 1965), p.281.
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BELTEZACLL) L b oY%  THEFEE LIBRRA L L
%, LubHEEORHLBNT S, |

# - Chastain & Woerdehoff 3 Carroll o By 3t # %, audio-lingual
habit theory L cognitive code-learning theory o [ EEA {770, %
B BRI AER A B, FIE 1965 FE0KH 5 1 4] Purdue KT A
1 VEO1FEOFERRRE LTTisbhic, FRICY - T, 2 20OBHD
FHiEA %3 L, audio-lingual habit theory (3 (1) "B DO WFE & H21E, (2) Br
FHHORMBER, B VbW bHFEE O natural order TH % listening
comprehension, speaking, reading, writing DJEFOHREFEEE 5 3 DOEE
A Ho{ oL L, cognitive code-learning theory |3 (1) kB> H 2
LI OFE, 2) BEOHECLE L OMEOHMENIHY, @) TXTOH
XD LEE T LV ORBEEOLDOL Lic, FLIOMETHL
f- cognitive code-learning approach (¥, E#iAY7/c HETic <, #RRIT
BRADRECZ bh, KEODFEEEN Fx bhic, Pattern practice (1
filcbhighrolet, REINIC HES nBH TR Ihic, REROKBRE,
listening comprehension & speaking DHE & 3 & Tl 2 2D FHEDEIT
HE b HEMN/ L, reading t writing T|L cognitive 7 5 ADFEA N X A
ol TORROFER, ) HEMERRIFMRRICE I %, (2) analyis
7% analogy w¥x7%, (3) BAFCHZXE F Y A pattern practice X
DXV, (@) TRTOBEEEY A28, BECHELVHPDE HRDOHR
ROBEFCEED, LWwHZETHBH, LaL D fiwik, Chastain &
Woerdehoff 23 B BAHTNB IS, WILIH50) BRI EBIhBD
by, 2HEERIEI VI ERCIe DD, AXA VEBUAOAEREOFELILL
YTRELRBRTHHONEVS IO I I EMERBELT, Sbhict
BICRE LR L ET 5,

(2) Ibid., pp. 280-281.

(3) Kenneth D. Chastain and Frank J. Woerdehoff, “A Methodological Study
Comparing the Audio-Lingual Habit Theory and the Cognitive Code-Learn-
ing Theory,” The Modern Language Journal, L11, No.5 (May, 1968), pp. 268-279.
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LA bz #s\ € audio-lingual approach iz a#tH|o X/ SIcE R L
N, RECHFHHARALDD, Zh bLOHH DI Y4 L andio-lingual approach
DH A BB RIC 5\ TR L, HiTIZ D approach Dz & 4+HE
EHIB D SEDOFE TN THERE L Thic LB,

(1) Audio-lingual approach D% — @ K A%, 3w % speech before
writing “C& - C, listening } speaking #E#c#, %, Wiz reading
writing ## 2 5Z LTH5H, Lado iwrhid, ZhidfMbH & ks
EEEOEEDOAL, BIELV I T, BLEEOMZYMOLTILES
BEYFETLI LR, MEETHERNTHLLVWIBRAVTH S, &
EAMUC LEDBNHBETH - Th, NEBOERNESEY nIH T
TCFEEL, WOBMHCHELTLHFEEELY, BErCEVWEBEORENYE
Lo lnks L, FLEEXERTIIEESEOFEE~OBEBLES T
HHH, ADMGHaFALS DI L TR TREET L a¥8 LAk
e E L HhTL A,

LA L Lado OFiciy Mamnid 5, ¥ 3 writing 5 speech ~D#EH
OREEH: o, Lado (3 Paul Pimsleur } Robert J.. Bonkowski o
“Transfer of Verbal Maferial across Sense Modalities” (Journal of
Educational Psychology, Vol. 52, pp. 104-107, 1961) # 5| L T\ % 23,
CORBIC X% fiime RADORERCEE LI KRb H 5, Haynes (X Leo
Postman and Mark R. Rosenzweig ¢ ‘ Practice and Transfer in the
Visual and Auditory Recognition of Verbal Stimuli” (Awmerican Journal
of Psychology, Vol. 69, pp. 202-226, 1956) #5|H LB EZNR I T\ %,

Pimsleur & Bonkowski & #EZa1%

It was suggested that aural presentation had a greater facilitating

effect upon the visual presentation than conversely. The subjects

(4) Robert Lado, Language Teaching, p.S0.
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took fewer total trials to learn verbal material both visually and
aurally when the material was presented first aurally and then
visually. These findings seemingly offer some support for the view
that aural instruction may have advantage over conventional
methods of language teaching if the goal is to achieve proficiency

in both reading and aural comprehension.
Ll T A, Postman & Rosenzweig (i

The transfer effects from visual training to auditory discrimina-

tion were mose pronounced than conversely.

ERELTWE, ZOEROFER Ib Em:ﬁ auditory presentation o {E#k
LT UHEEH I NI &2 #ﬂéo % f-Hijii > Chastain & Woerdehoff
DEBROERL Lado DETHOKEE 8-> Tl %,

Carroll |3 Lado ¢ XD T4 H b,

Other things being equal, materials presented visually are more
easily learned than comparable materials presented aurally. Even
though the objective of teaching may be the attainment of mastery
over the auditory and spoken components of language learning, an
adequate theory of language learning should take account of how
the student handles visual counterparts of the auditory elements
he is learning, and help to prescribe the optimal utilization of these
counterparts, such as printed words, phonetic transcriptions, and

other visual symbol systems.

L kX, visual presentation O A FEL, FLEEDOEEEC S\ T,
AN NFEREY R LU TCEBIETLIZ % ZRCBLIRETH-T, &F

(5) Charles S. Haynes, R.M.R. Hall and Robert C. Rainsbury, “ What and
How Shall We Teach at the Second Level?” English Teachmg Forum,
Vol. VI, No.3 (May-June, 1968), pp. 11-12.

(6) Carroll, op. cit., p.280.
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TFELRENLLTRA2FIR LT ebisnEE o5, L L audio-
lingual approach ¢34, Carroll ®F 53 KX FXRREMBIBH 2 BER L Tu»
HbFTikisw, BELES L THCHVbR, RERAR L BECH DR
T\ %, Fries [ 330FOH A% AH L, oral approach X FEREFHCHL
T, AFEEATHZ &%, TNT—HMCHRT2 b 0T, &M
HETCULILENXFERAC2THA O L, FHRIXFFECEE LA, %
e/ —rAEBTHAS L, EhHEEMELF2Z bhahd Lk,

oral approach ¥, & ZEFEE LTOSREEXBBTILDCHVSZ
EDHRDE ZNRODOHEBEXHRTHLDO TR VEE - 'CL\Z(:: ¥ 7= Lado
(Y. Language Teaching - < Visual Aids” }r\ 5 1 X HT, BEGRBIEHM
®ﬂﬁgobf#mmﬁ&fﬁb,%W®ﬂmmow1%ﬁwkﬁﬁé%k

T b,
RO = LB L, Carroll |3 X HIZIEH >

The more kinds of association that are made to an item, the
better is learning and retention. Again this principle seems to
dictate against systems of language teaching that employ mainly

one sense modality, namely hearing.

EBE-TW5, BHEOBEEHAL Ik bi3E, FELBEN IS L
W3 = 12, RFizho Chastain & Woerdehoff 0 3814 <SR TS
A%, = O#E¥E audio-lingual approach X LE&EIIWC YT % 4 DTIL
7c\s, Carroll |3 Monterey ¢ Army Language School OEEITE XK L,

BN CEEYR LT, TRESHLEEI®S L E, FHIBNT
BRHTILDEE > T\ D, ok 2 jump T HYT5AEREL, KECH
BILE LT, FESEREEET 505 R BF T\ B,

(7) Charles C. Fries, Teaching and Learning English as a Forveign Language, p. 8.
(8) Lado, op, cit., pp. 194-203.

(9) Carroll, loc cit.

10 [lLoc. cit.



(22) A3 %R 40

LA LWAHWAREELEFENEMEET 5 2 LML EE XA ETH D
MTEIE LT, EEEOBRS O I1LE S 5 direct method % oral method
TH R/EBLTCWB & ZAT H- T, audio-lingual approach iZk\ T,
Lado 1 1ZE&OHFIZO—FH:E LT, “Dramatization” b\ W5 FHD L &1,
P & > T OBFAEDTEY RN S S LR IR LT 5,

BECIZ Bre 20T, BBLEECRXEBE FETAERbIRLL
intonation, rhythm, stress, juncture 2% - T b SELICERYEZ D D
DTHY, FRLNFIRBEFOBERCHZ LT VAL, T<7a &L HARE
B WL, WFEBRCRFBELYHCBEL, BT 2 3 BoRmsE
BTLH0RERDREZLLLTIDLEELDR D, Lichio THEN LY
E~DIEFIERE LTREEYRIeb W B85, I LAVIOELELE
bh TR Z @ natural order 2 d, REEMKAHOHHZ &% EEL, FEHO
B, FEEFEOFM, €D, LRABFCHE L T, FHEEOWITEL#T
IO, XFRERBERCHFL DM I Vv IER- UL bt

(2) Audio-lingual approach |Z 3\~ T automacity % 434D &
HBERTIEARDH D L) T Lig o, Carroll 3

The more meaningful the material to be learned, the greater is
the facility in learning and retention. The audio-lingual habit
theory tends to play down meaningfulness in favor of producing

a?
automacity.

EBEoTWwh, ZhIAL Ney 3 0FEHIBEDRTIILL Biswps, F
BB B HENRERYF 2L TREDTHD L, RADSEFTE
WTULBER LR ) SR IMCEROFAINED DR TV 5 RFCERL,

#icih 5 X 51z audio-lingual approach izt 2 ZekA Hudk 5 ok

(1) Lado, op. cit., pp.124-125.
12 Carroll, loc. cit.
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(13)
%g??ifffﬁﬂgg l,z’(:l/‘ 25 o

TS A0 REEDCFEHTH S, Fries |1 oral approach T
ERLBER S h, FEBOEBIHRAETH#HIT OIS, DEGETILEH
BARE TRERTHAENE D v DD BLbhbe T T

(14)

5. F1o Foundations for English Teaching G}tz & 2 FFEEED (F B
DEFID X5 BbhTh, FEMOBERC X2HAORENERILEDH

L, #FFEOKEL, AABOLIRCEH W TBIE S h A AER B0
ﬁ%%ﬁmﬂ¥k<m5&ﬁ&,_@ﬁﬁ&ﬁwatmum,%ka RRRH

(15)

HABEE BHO L L BIREY LTl bicwv & BRuvwTnbd, —F
16)
Lado |31BERITFEE b AXREThowWE L, BBEEROIFECEELT, MR

an

LR EREACRENETHS E LT 2,

TR LT, Lambert (3 EEEMNEEC s\ C RRBLNEELLE
PEA Rl RS, BEBEAEELI A CBESEEEX TR
RER ST LV HEY L, 2 BEMOSENHELEEN I REEEY
BT B EARIERH LT 5,

However, in a recent investigation of advanced students of a
second language studying the language for a concentrated six-week
period in a setting that was as “direct’ as one could hope for, it was
found that those students who kept their two languages functionally
separated throughout the course did poorer in their course work
than did those who permitted the semantic features of their two
languages to interact. Thus this study indicates that students

studying under a direct method utilize the semantic features of

19 James W. Ney, “ The Oral Approach: A Re-Appraisal,” Language Learning,
Vol. XVIII, Numbers 1 and 2 (June, 1968), pp. 4-5. 7c35 = D" T Ney |t
Carroll OHHNZHE LKA BT\ 2o

(149 Fries, op. cit.,, p. 7.

(» C.C. Fries and A. C. Fries, Foundations for English Teaching, pp.337-339.

(9 Lado, op. cit., pp.53-54.

@n Ibid., p.121.
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both their languages and permit the two to interact and that this
tendency towards linguistic interdependency apparently assists stu-
dents in acquiring their second language. This finding may well

prompt further researches on the question of direct methods of
18>
training.

BEEREYBAVCSEAC, ¥EERBEOPTRERSY AV CHHERE L HEE
AIRLHEECONTL, ZHETLROLTERINI L THDIHN, F
BIZL->CZDHPEERMNTH A LER LIEDIFRRTH D, LN
ZOFBE L Lambert ©F 5 X 5 WEEEMBEIC SV UL HITREY
L, BREDOTREEDHHRETHAH, Ney k Lambert o BFZEHE L

This finding might suggest that, for greater effectiveness, teachers
using the audio-lingual method should attempt to supply native

language equivalents for words and sentences being learned in the
(19
foreign language.

& & » T, audio-lingual approach ¢3¢, REETESCNDOBEKRY 5227
NRIRPTHHHE WD ZEHFRBRL TS, L»L Lambert {3 <7<
&%m%D%ETM direct method NHEHIBFHNTH 2 L2RD T %
DTH BN 15, Lado I8 2 X 51z (1) self-defining context, (2) defini-
tions, (3) opposites, (4) synonyms, (5) pictures, () dramatization, (7) relia,
(8) series, scales, systems, (9) parts of words 7¢ VD FEHT X » “(él,) Bl e
BxHLENEE LLy,

Audio-lingual approach 123\ THRGR 2 M (T % BAICiY, 2 FEC BT
SR FABOEI L, FTLABTHL LB EFBBIMBECXYILT &

19 Wallace E. Lambert, “ Psychological Approaches to the Study of
Language,” Teaching English as a Second Language, c¢d. Harold B. Allen,
p- 48.

19 Ney, op. cit.,, p.5

@ Lambert, loc. cit.

@) T.ado, np. cit., pp.121-125.
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B, BERERSTBEYEL L VO ERLED D, o L LEHEMNL
FHECI-Th, 2HEMOHEYHLICHRZ LR bV D, £D
HIXBEREEYETAL, MARCHERBCI2HPOERELH 2BE
TEHRDLRT TR B, EBEix Lado 4, BREZEDHD RO
FIFI ST

There is insufficient evidence for or against the use of translation
to conv‘ey the meaning of what is taught or as a means to check
comprehension. The use of full sentences in the first language to
give the meaning of the dialogues for memorization, however, is
a common device which many linguists accept and us(é%)

EEoTWD, 2EhERE AVv5 2 oG BT 250 A +5TH
h, HLOERBFENERAONFEDOENDOERYBEETHFLS Z L&
b, ELEBINETR>TWBDTHS, LIS LEBEFRELTY
BT biRVoik, SHEEDOHEDEIRTH > T, THIXEBMNTILE
EFELHA T, AEEYARCHC S L Th AN D, BEEO AL HE
o Tib 5 T Epie & S ERTRETH S, MirFREBL A2
DTk, NEFOBEYBER TS LiEbd TRETH S, REFEY AL
TeHB B TIEBENC X » T O strangeness ZfrE L7l hid’ebiov, Th
F ¢ grammar-translation method =\ T, REFE®SHTALAIERNEH
BT AELCEEORBICENR L, BRERBL L > FEL +HFIT
ERITRETHD, Wb¥s [NEERETELL] LS HEOERIL, &
EFAOHEMCE L URERFEILETH S,

flb I ¥\ » T audio-lingual approach Ti%, fRROLEN L O &,
D BREAN D T ebh 20 TH 505, LRI INIEM EBHE»E
Vv, —fRIZ & @ approach OEH R EORFTXE X 2 XETH 5,

@) Ibid., p.34.
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@) AEFEEL BEFEO BEY 7 LB L, 8 E0 REESO i 2
BEaTFML, ChuEEE LT #bo BRESIY 755 025, audio-lingual
approach OEMWHOBRTH S5, RELORTIHEECHE IR, BH
BB AL X5 ThI¥ND, #ROMEFITE 21 Lado o Language
Teaching T(Y, (1) attention pointer, (2) examples (¥ 3 ¥ minimally
contrastive examples), (8) repetition (additional examples |Z X %), (4)
comments or generalization, (5) practice t 7¢c - T\ %, (4) ® comments
or generalization (3, NI ZEBEC X Tl S WEHTAHRT 5y Lo
HITRGIL L 2 DIRRR ORI LTI T %6 BifFE D Chastain
& Woerdehoff |3 REIZ X o THEIFIHTES T CHTW 5 2 L 2BIE LT,
—J5 Z OBz 2Tk, Lado { ILIFERT S Z L OMBERED, Wik
B LT

If grammar is to be learned, is it more effective to teach it
incidentally, or formally before the student learns the language, or
formally after the student learns the language, or concurrently
and systematically as the student learns the language? Is it more
effective to teach the grammatical patterns systematically but
inductively, or systematically but deductively? Is it more effective
to teach a set terminology with the teaching of grammar or to

i 24)
avoid any technical terminology ?

LEV, RoEHRFECOWT, FABEOKEREYMD I E LT3, 1F
MAORTXEFEZEOEE N+ @, BHLEPHESPHEOBRY IR T
LBARRT I LB THEBNIRICE X ), EENIRRFEEOER
NEGTHDHH, EENELGRRCERI BN D WHlnid s, L LIEN
PRI EN 1T E TR NE DS, — RO FEEZET M N I

@) Ibid., p.9s.
@9 Robert Lado, Languag Testing, pp.330-381.
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Lbdhbh, EENCRY T L - TEE TR ABE0E - ELER
CARFhE by, TORE DT EMOL R ROE ZHNE
\v, Ney 1 oral approach {2135 & DRIEDOEEDR b T DT

Teachers in training to use this approach are actually told: (1)
to give the student only the generalization or “rules” which are
accurate and also useful to him; and (2) to be aware that the adult

can take more generalizations and make more use of them than

can the child. Thus, the older the student, the more numerous
(25)
the explanations.

EWBRTW5, FEHEOFEMETOMEEZE LT, 2 2ORRKEOIEERY
BLIC ERRMETH D, Ll Lado 23

Understanding or even verbalizing a pattern may help a student
to learn it but will never take the place of practicing the patterns

through analogy, variation, and transformation to establish them
(26)
as habits.

LESTB LS, HHEIORBIEHE )R BE T, FEORND
7o e h X 57 IBX M grammar-translation method O S& DRz L
TR bRV, 2 2o0RBOMELATOWTE, HABEEL T HIEREH
Kicn L ONH D FRAMEVCOERC L LB LA, HECL->TH
Bt Lishuiie sailic L K20, ERBEHT IR ThNRE L,

(4) Audio-lingual approach (23, ¥®OE & ki #E OB EHA
T5E05FEAIRSH D, Lado ik

The student must be engaged in practice most of the learning

time. This principle has a psychological justification, since, other

- @ Ney, op. cit, p.7.
9 Lado, Language Teaching p.51.
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things being equal, the quantity and permanence of learning are
@en
in direct proportion to the amount of practice.

EEH-TW3, Zhit Bloomfield

The command of a language is not a matter of knowlédge: the
speakers are quite unable to describe the habits which make up
their language. The command of a language is a matter of practice.
One might memorize the notes and chords which make up a certain
piece of music, but one would then still be utterly unable to play
the piece until one had practiced it over and over again for many
hours. The same thing is true of a language. It is helpful to
know how it works, but this knowledge is of no avail until one
has practiced the forms over and over again until one can rattle
them off without effort. To understand the forms is only the first
step. Copy the forms, read them out loud, get them by heart,
and then practice them over and over again day after day, until they
become entirely natural and familiar. Language learning is overlearn-

(28
ing ; anything else is of no use.

ERARIFIHDEGHIZE L LD TH 5, Lado iz Z OFHAIFZFRFOGFHLE LT,
Fries DFR LcHh 2 — AL B2 RIEFREFOEORDFEFBEOR L)
YBIF T\ Be Lisbic Haynes 3o 0% SEMCIXEHHERL L L
T, New York k% ALI (American Language Institute) ¢ Second
Level D@EB%HR~TL 2,

The experience of Second Level language teachers at ALI does

not support this view. We drill daylights out of our students at

@ Ibid., p.S55.

@9 Leonard Bloomfield, Outline Guide for the Practical Study of Foreign
Languages, p.12.

©9 Lado, loc. cit.



Audio-Lingual Approach o> FESH: (JtF]) (29)

the Level One on such presumed “automatic” patterns as simple

subject-verb agreement and yet find ‘“errors” in agreement

30
repeated again and again at the Second Level.

New York K#®D ALL i3, #¥EYELNRETLHEFEOE = — 2
BB B, Oz —-AOHBRHEBREIC L 2030 53, Level One ¢/
A pattern practice | X 5 RED I % Z T 7=, Second Level [Zis\ T
Bl FRELEHFHO —HTXx LWELE B2 BT L0 HE1x, pattern
practice & Z DB BICBI LEE XIS b DA% 5, Pattern practice [0
W, B CBEIMEN W EERBETRETH D, Lich
ofégﬁ@waxﬁéﬁgw%ﬁ%E%@Eﬁﬂ+ﬁ1%5#,mﬁwn
practice {Z X » THIR ko TATK LDBERDOBEBILLE 55, BHREELTIC
HEEZTOMEBELTeo Tuhicu /e L EOBRFIUNETDH %,
L7 L #E3k grammar-translation method 12 & 23 B2k Th, WD
EXRRB) RO EXLINLDTH - T, FEEOBEMBTIHF L 5200 TR
BDBER LIe N LB TH S, AEBEOEML, HILVWBROMKT
BHoT, Lonb BEIWRIEAHES X 51ics 2 & TH %4 6, conditioning
DRFHEREET 5 L AHE G, ZDEBRIC I\ T pattern practice
GEFCEIRCLORHEEC L, VLo ) REBENCERT D0 HEL
LCEETHS, 1272 L, “Language learning is overlearning.” o [FERAIC
b, RECHMEND S C Lo, FREOBEXBIRLSFET HL
BE2d 5,

Pattern practice DZhRMERICEY L ik, HMHOANE, kb, Fyl<
B, B HER e o T, HxXoRFLAEL N ILERD S, £
DO & 21k spaced repetition O {FHTH %5, Pattern practice s\

©) Haynes, Hall and Rainsbury, op. c¢it., p. 12.
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X, F L\ pattern @ DWW CO RSB 2 Tebh 523, BEiNEDOHR
Wil LC, spaced repetition @2k thnH 2, Ik bh LEF
EEWTEHI ML BDHLR TS [FEES DR % EA LT, spaced
repetition DEFE /L ERABE L THERNETH D, LRI EMOT KT
Tisl, BMZOL DR ZD[EER L THRNRHHN S X S hE LicTh
X7 bigu,

B ORI D BEH I OWTIY, b Y Fries p3 Foundations for
English Teaching B\ C, OBL LIHLTV2LZHTH-T, £D
Fratic ZS\ 7o corpus /R L, HAR RIS HEEMO f58t% 52T
Do FREBMTIE 7 AV 2D FEFHCL LY LIcTROSEN RZTHA
%o

Oller & Obrecht (¥, Z @ HICEIR L informational sequence (IS) 2324

PARMY

BEYREOLLDAH EBFIZELTCW 5, IS (X

By the term informational sequence (1S) we will understand the
cognitive factors (both semantic and pragmatic) which restrict the

order of sentences in a linguistic event.

ERBEN, TOHE LTROLOMRD TN TS,

(1) John hit Mary.
(2) Mary began to cry.
(8) She ran home to tell her mother that John had hit her.

ZOFTIHREOR ML ¥ ik REEFRIX, O)—@—@) DX
SIZINRALT B = LKL, L AARBIEREGRDIEL, WALA
B communication [Z k135 RFEDOIRFY HET L, Z OREL K
pattern practice IZ s\ THEEBI RO BB H N E I 558\ Bl o
LE5ETHLDTHS, oD IS YL Jespersen & DFE RO —FH 5D
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LB EMEINTHEDL, NEBEFEOREBICEARBIROYE EET
H5,

We ought to learn a language through sensible communications ;
there must be (and this as far as possible from the very first day)
a certain connection in the thoughts communicated in the new
language ... one cannot say anything semantic with mere lists of
words. Indeed not even disconnected sentences ought to be used

... (Otto Jespersen, How to Teach a Foreign Language, p.11.)

Oller & Obrecht OERIL S 1 FE ARA viEa —ADEE 22 4% 2 8
L, AL VEDLH 4 >FOMIC Lic Set A & Set B %{fio Tfirch
fc, Set A X IS /o WAy EBBIRDOH % 4L TH Y, Set B ik
HOC B ED L 4 L TH T, Set A B—FORT, Set B Zfthd—fF
R L, 1 EB%ZEWC Set A, Set B 2 LT 5xt, FEHIEET
listening, breakdown, repetition, directed dialog and question-answer
drills TH oz, RBROER IS BAEHBRFEDO T 5 ADOKNTTHH, #FE
DHRE R TIET TR, EFEOEHELRZED S Lo, OXER
(EARAE S T BM D EEHEDOERIET, pattern practice R EREIC A0 T
Cix, AT ERCRLEVCEEEDCRAS L TRABETHS - LY
A LT Zil,)

LA EZ s\ » T audio-lingual habit theory } cognitive code-learning
VB U Z Iz TR, GH7 A ) DRBTFTIREINED X 5 e R
BE 1o E50ML RO 2 & TH S, Carroll (3220 BEHD Thi
HROEELEREL D HOMENEETRVWEL, TONENL FELLT
audio-lingual habit theory X3 2#t¥| %7 LT 2D TH B0, kKL

@) John W. Oller, Jr. and Dean H. Obrecht, “ The Psychological Principle
of Informational Sequence: An Experiment in Second Language Learning,”

IRAL, VII/2 (May, 1969), pp.117-123.
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L C(t audio-lingual habit theory o &fEwE)b T\ 2,

It is ripe for major revision, particularly in the direction of
joining with it some of the better elements of the cognitive code-
learning theory. I would venture to predict that if this can be

done, then teaching based on the revised theory will yield a dra-
(32)
matic change in effectiveness.

“>% b Carroll |7 audio-lingual habit theory } cognitive code-learning
theory L DFEEAY RIBLTHA5DTH - T, TDRHITE O TUIM HRHE
DicERED 2D THAHH, HtHO FHFRC AL TS &
(%, audio-lingual approach DEfFL L LI BOE DX BIETDH 5.
Audio-lingual approach ®EEE L L Tik, \WAWAKLOEHEERCTEFEED
#HHL, TTRASHOHTERIR TV LD TH-T, ThHLOFEDORM
513 BRI TII /oL, 7o & 21f Lado |3 audio-lingual approach o f}2f
Mz ouT, BE D% scientific approach L BE(R,

« Scientific ” does not mean perfect or omniscient. A scientific
approach to language teaching uses scientific information; it is
based on theory and a set of principles which are internally
consistent. It measures results. It is impersonal, so that it can
be discussed on objective evidence. And it is open, permitting

(33)
cumulative improvement on the basis of new facts and experience.

EE 5T, EBFACE S RENANE~D RIE/BE A HEC LTuw
o FNTORETAHNEREBEEORACELTYL, LRI FIEAET
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@) Carroll, op. cit., p.281.
) Lado, Language Teaching, p.49.
89 Lado, Language Testing, pp. 380-387.
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iy % 5 b TR/ audio-lingual approach 3,, ZhFTHMBLAL LS,
HRECHOLEFESCSBEFEL DERLIHEZT L X5 I-T, S LD
fo b Kb BEZ o xfrid, cognitive code-learning theory & dRiCd % 23,
D LB 5 IR TEIRNTHAH S, LEHFEL FEFED BRTHED
WieH L i~ DB I I h D, Lo LES LRGN ESLTSET
%, Ney »EF 5 X 51z, audio-lingual approach 23, -+ < 7c< &3 modus
operandi & LT FMMERETHTHS D, Ehels Lb Lado mgH LT
WA EENR M &%, audio-lingual approach 2H LREEADE L HEXR,
M—A 7 BHFPBREORBC HET AN EEFhDLDTHS, DM
Zdho-T, BEMNFEOESLOTHD Blusnb, £0X5 7k #tHrimz b
hoice X, audio.-lingual approach D B % L 7= recognition, imitation,
repetition, variation, selection o FZE4E 5 Byfky:<°, oral introduction,
mim-mem, minimal contrastive pair, pattern practice, language labora-
tory FIf7s EOE L, EANCX ZOMELXHECRETLILOLEEH
nd,

@) Ney, op. cit., p.13.
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