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lNTRODUCT10N

Languagetransfercanbeseenasoneofthemajorlearningstrat-

egiesnowadays.Aforeignand/orsecondlanguagelearner- incon-

trasttoachildacquiringhisfirstlanguage- doesnothavetolearn

underlyingconceptssuchastime,spaceandlocation.Hecanusethose

acquiredinhisfirstlanguagetolearnanotherlanguage.Sincehehas

alreadyacquiredhisfirstlanguageandwaysofthinkinginthelanguage

environment,hecanuseitsknowledgeandconceptsinlearnlnganother

language.Itdoesnot,however,alwaysgowellbyapplyingfirstlan-

guageknowledgeandconceptstolearningasecondlanguagewhenthe

twolanguagesystemsaredifferentfrom oneanother.

Ⅰnthisstudy,IwouldliketofocusontheproblemofconcepLbased

transferinJapaneseandEnglishtenses,andreviewtherelatedliterature

inthisfieldinordertoestablishhypothesestoinducethetransfer.

Empiricalstudytotestthesehypothesescanbedoneinthefuture.

･Thisispartoftheproject,"1992SpecialStudies(平成 4年度特定研究)sub-
sidizedbyMinistryofEducation(文部省)in1992.

･*TheauthorisgratefultoProfessorsDianeCammarata-Charlesworthand
MichaelCarrforcommentinguponearlierversionsofthispaper.
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LANGUAGETRANSFER

Theconceptsassociatedwithtimedifferamonglanguagecommu-

nities.Itcanbeassumedthatafirstlanguageinfluencestheacquisition

ofaconceptinthesecondlanguage.Wecanlookatbothlanguage

systemsandcomparethemfortheanalysisofdifferencesandsimilarities

byfollowingthebasicideaofcontrastiveanalysis.

Thebasicassumptionsofcontrastiveanalysisabouttheprocessof

languagelearningarebasedontheassumptionthatlanguagelearningis

habitformation,andanoldhabit(i.e.,thefirstlanguage)hindersorgets

inthewayoflearnlnganew language;orotherwisefacilitatesthe

formationofanewlanguage.

Beforethe1960S,inthelanguagelearningandacquisitiontheory,

thebehavioristapproachofpsychologydominates,andtheerrorsare

simplytheresultsofimperfectlearnlng:thatis,theprocessofhabit-

formationhasnotyetbeencompleted.Thelearner'serrorsareviewed

asaninterferencebyhisfirstlanguage,wherefirsLlanguagehabits

preventthelearnerfromlearningthesecondorforeignlanguage.When

thefirstlanguagehabitsarehelpfultoacquiringthesecond(Orforeign)

language,itisconsideredapositiveorfacilitativetransfer. Thus,the

errorsareanalyzedbycomparingthefirst-languageandthesecond-

1anguagesystems,whichiscalled"contrastiveanalysts."

Lado(1957)providestheearliestproceduralstatementandassump･

tionsofthecontrastiveanalysishypothesis.Hestatesthatpeopletend

totransfertheformsandmeaningsaswellastheconceptsoftheirculture

totheforeignlanguageandculture,bothproductivelywhenspeakingor

writing,andreceptivelywhentryingtounderstandthelanguage.He

continuesthatthekeytoeaseordifficultyinforelgnlanguageacquisition
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liesinthecomparisonoftwolanguagesystems.

Kimizuka(1977)discussesthebasicconceptsoflanguagetransfer

basedontheassumptionsLadomade.ThedifficultyinlearningEnglish

forJapanesestudentsoriginatesfrom thefactthatJapaneseisremote

from Englishinitssound,Structuralandconceptualsystem.Sheillus-

tratescommonmistakesintheuseoftensemadebyaJapaneselearner

ofEnglish.ShehasatraditionalviewoftwelvetenseformsinEnglish

wherethetenseform isdeterminedbyabsolutetimereferencesuchas

presentmoment,future,andpast,whichisnotbasedontheabsolutetime

inJapanesebutisrelativetothesequenceofevents.InJapaneseifthe

eventinthesubordinateclausehappensbeforetheactionofthemain

clause,thetenseinthesubordinateclauseisalwaysinthe-taformofthe

pasttense:

Japanese:Hwuninattwa,matakimasu.

(spring)(become)(again)(return)

"Ireturnagainu)henthespringcame."

English:Iwillbebackagainwhenthespringcomes.

Resultingfrom thiscontrast,Kimizukatakessomeexamplesofthe

misuseofEnglishtenseincompositionsthataJapanesestudentwrites.

Examples:

WhenIfinishedhighschool,Iwillhavetogotocollege.

(WhenIfinishhighschool,Iwillhavetogotocollege.)

Zliketobeanengineeru)henIgrewup.

(Iwouldliketobeanengineerwhenlgrowup.)

(Kimizuka1977:66)

Ontheotherhand,thesubordinateclausesareusuallyexpressedin

thepresentform ofthetensewhentheverbinthemainclauseisinthe

pastforminJapanese.ThistensepatterncausesaJapaneselearnerof



190 人 文 研 究 第 87 輯

EnglishtomisusetenseinEnglish.AnexampleofsuchmisuseisglVen

inKimizuka.

Example:

HetookapictureandmoviewhenwearelivingatJapan.

(HetookapictureandmoviewhenwelivedinJapan.)

(Kimizuka1977:67)

InJapanesethepresenttenseform isusuallyusedtoexpressthe

actionorthestateofthefuture,exceptthatthereisimplicationofthe

speaker'swillingnessorpossibilityinit.A learnermaylookatthe

futureeventintheframeworkoftheJapanesetenseandmisusethe

presenttenseformwhenexpressingthefutureeventinEnglishasinthis

examplefrom Kimizuka.

Example:

Hebringsittometomorrow.

(Hewillbringittometomorrow.)

(Kimizuka1977:67)

OneoftheotherproblemsintransferfromJapaneseintoEnglishis

thatanyverbinJapanesecanbedenotedintheprogressiveform by

adding-teor-deaftertheinflectedendingofaverbwhichisfollowedby

theauxiliaryverbasinthisexample:mi-te-imasu(Iamlooking);whereas,

suchEnglishstativeverbsasknow,have,see,etc.,arescarcelyusedinthe

progressiveform.

Example:

Theywereknou)ingthatthemanwasill.

(Theyknewthatthemanwasill.)

(Kimizuka1977:68)

Recentlytherehavebeendoubtsaboutthevalidityofcontrastive

analysisforlearner'serrors.Cor°er(1975)explainsthefollowingTea-
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sonsforthedoubts.First,notallerrorsanddifficultiescanbetracedto

theinfluenceofthemothertongue;second,whatcontrastiveanalysis

predictsasadifficultydoesnotalwaysturnouttobesoinpractice;and

third,itisapurelytheoreticalproblemthatundertheinterferencetheory

thelearnermustunlearn(orforget)thefirstlanguagerulesinorderto

learnaforelgnlanguage.

Undertheassumptionofcurrenttheoriesoflanguageacquisition

andlearnlng,thelearnerisviewedasageneratorgeneralizinglanguage.

Thisisthesamehypothesisthatunderliesfirstlanguageacquisition.

Childrenconstructtheirownrulesofgrammarcreativelyintheprocess

oflanguageacquisition.Thenotionappliestoassumethatasecond

languagelearneralsoactivelyconstructsrulesfromthedataheencoun-

tersandgraduallyapproachesthetarget-languagesystem.Secondlan一

guageacquisitionisthenbasedontheassumptionthatalearnerpossesses

acertainkindofcompetenceor"interlanguage"grammarasSelinker

(1972)advocatesratherthanasetofdispositionstorespondtostimulias

inabehaviorist'sview.Therefore,makingerrorsislookedatasevi-

denceofthelearnlngprocess.TheerroranalysュsOrtheinvestigationof

theerrorsprovidesuswiththemostsignificantdataonthelearner's

interlanguagedevelopmentsandhislearningprocess.

Krashen(1983)articulatesthetheoreticalassumptionsbystating

hisfivehypothesesinthebookTheNaturalAJ妙roach.Thefirsthypoth-

esisiscalledthe"Acquisition-LearnlngHypothesis"inwhichKrashen

distinguishestwowaysofdeveloplngcompetenceinsecondlanguage.

Oneis"acquisition,"the"naturalHwaytodeveloplinguisticability

through communicating messages.Another one,"learning,= is an

Hexplicit"knowledgeoftherulesoflanguagestructures.

Thesecondhypothesisiscalledthe"NaturalOrderHypothesis"in
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whichgrammaticalstructuresareacquiredinapredictableorderand

childrenandadultlearnersacqulregrammaticalstructuresinthesame

order.Thisassumptionisbasedontheempiricalstudiesofninegram一

maticalmorphemesinvestigatedintheacquisitionprocessinEnglishasa

secondlanguage.Accordingtothestudies,theprogressive(-ing)is

acquiredfirst,followedbytheplural,copula(tobe),auxiliary(progres-

sive),article(a,the),irregularpast,regularpast,thirdpersonsingular(-S),

andfinallypossessive.

Thethirdhypothesisiscalledthe"MonitorHypothesis"inwhich

theknowledgeofthegrammaticalrulesacquiredinformallearningis

assumedtoworktorepairormakeself-correctiononlearner'sutteredor

writtenproduction.Themonitoractivatesbeforeorafterutterances

havebeenproduced.AccordingtoKrashen,theoptimalmonitoruseris

agoodlanguagelearner.

Thefourthhypothesisiscalledthe"ⅠnputHypothesis"inwhichthe

receptivecomprehensionisprlmarilyimportantinlanguageacquisition.

Productiveabilityinsecondlanguagewillemergeonitsownwithtime.

Krashenexplainsthatthelearnerwillmovefromastagei(whereiishis

currentlevelofthesecondlanguagecompetence)toastagei+1(the

stageimmediatelyfollowingiinthehypothetical naturalacquisition

order)withenoughcomprehensibleinputtoalearnerwhocanbeprovided

withenough contextandextra-linguisticinformation.

Thefifthhypothesisiscalledthe"AffectiveFilterHypothesis"in

tel.1cakC,i

whichhumanpsychologicalfactorssuchasanxieties,the

confidence,orthelackofmotivationbecomeamental

ofself-

whichis

called"theaffectivefilter"byKrashen,againstincominglanguageinput.

Whenitishigh,alearnermayrecognizewhathehearsorreads,buthe

doesnotunderstandit.Therefore,thelowertheaffectivefilter,the
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betterthechancealearnerwillacquireatargetlanguage.

ThetheoryadvocatedbyKrashellpredictsthatalearnerofsecond

languageacquiresanddevelopshisowninterlanguagesystembyhimself

ifthereareenoughcomprehensibleinputstoalearnerandtheaffective

filterislow.Errorsareseenasanevidenceofprogressofalearner's

interlanguage,i.e.,developmentalerrors,andtlleyneednottobecorrecト

edsincehewillmakeself-Correctionwithhismonitorasthemonitor

hypothesispredicts,anddirectcorrectionswillnothelpalearneracquire

therules.Thelanguagedevelopmentsfollowthe"naturalorder"asthe

naturalorderhypothesispredicts.Thedirectcorrectionoferrorswill

ratherinhibitalearner'Sacquisitionsinceitenhancesthelevelofhis

anxietyastheaffectivefilterhypothesispredicts.

Corder(1967)speculatesthattheprocessoffirstandsecondlan一

guage acquisition is fundamentally the same.Cor°er (1971)also

proposedaproceduralmethodtodistinguisherroneousutterancesa

learnermakes.

Richards(1971)suggestsathree-wayclassificationoferrors:(1)

interlingualerrors,whichcorrespondtothetransfererrorsfromthefirst

language,(2)intralingualerrors,and(3)developmentalerrors,butbasi-

callyhearguesabouttwotypesoferrors:transfererrorsanddevelop-

mentalerrors.

However,hecategorizesthedevelopmentalerrorsaccordingto

theirsourceoferrors.Theyare1)Overgeneralization:thishappens

whenalearneruseshisknowledgeoftargetlanguagerules,forexample,

errorsofthesubject-VerbagreementsuchasJtonlyneedaspoonfulof

salt"1canbeputintothiscategory.Richardsdiscussesthecauseof

1ThedataistakenfromTakai(1986).
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overgeneralizationinthiscasesuchastheomissionofthethirdperson-s

asalearnertriestoreducehislinguisticburden.

2)IgnoranceofRuleRestrictions:Richardsdiscussestheignoranceofrule

restrictionsastheapplicationofrulestocontextswheretheyactuallydo

notapply.Agoodexampleisthemisuseofprepositionssuchaspeople

inpresent(buyatube)…2 Thisshouldbe"peopleatpresent."

3)IncompleteApplicationofRules:Richardsdiscussestheincomplete

applicationofrulesasthedevelopmentalstageoftheruleapplication

thatrequirestheproductionofacceptablesentences.Forexample,

Richardsdiscussesthesamedifficultyintheuseofaquestionamong

learnersofmanydifferentlanguagebackgroundssuchas吻 u)eusea

teethpaste?3

4)FalseHypothesizedConcepts:Richardsdiscussesthatthisisdueto

faultyrulelearningatvariouslevelsandcategorizedintothedevelop一

mentalerrorssuchastheconfusionbetweentoo,so,andve73).

ThusRichards'modeloferroranalysisexpandstoadevelopmental

erroranalysisthatisbasedonthetheoreticalassumptionsmadefirstby

Chomskythatlanguageltearningisan àctive'and c̀reative'process.

Fromthispointofviewinertrors,thefirstlanguageinfluenceisnotso

importantbut"developmental"factorsinfluencethecauseoferrorswhile

alearnerislearningasecondlanguage.Researchersbecomemore

dubiousaboutcontrastiveanalysisandturntheir､attentiontosimilarities

inthelanguageacquisitionprocessamongallsecondlanguagelearners

regardlessoftheirfirstlanguage.Languagetransferisthereforeconsid-

eredaminorsourceoferror.

2 ThedataistakenfromTakai(1986).
3 Ibid.
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However,inthepastfewyearstherehavebeensomeresearchers

whobecameinterestedinlanguagetransfer,notasatransferoffirst

languagestructuresbutasoneofcognitivestrategiesthatcanbeassumed

inthesecondlanguageacquisitionprocess.Forexample,Schachterand

Celce-Murcia(1980)discussthenotionofavoidanceoriginallyclaimedby

Schachterwhohypothesizesthatalearneravoidsadifferentgrammatical

structurefrom hisfirstlanguagewhenproducingasecondlanguage.

Schachter(1974)examinesasetof50compositionsfromlanguagegroups

ofPersian,Arabic,Chinese,andJapaneseandfindsthatChineseand

JapaneselearnersproducefarfewerrelativeclausesthandothePersian

andArabiclearners.Shehypothesizesthatadifferenceoflanguage

structureinfluencesontheresults.Therearenotransfererrorsrecog一

mizedinformandmeaningbutafirstlanguageinfluenceforavoidance.

VonStutterheim andKlein(1987)advocatea"concept-oriented"

approachvis-a-visaform-orientedapproachforthediscussionofinterlan一

guagesystemwhichalearnerdevelopsinasecondlanguageacquisition

process.TheytakealearnerlearningGermanasasecondlanguageas

anexampleandshowhowheusestheGermanpast-tensemorphologyof

regularverbs(thesuffix-te).Itisusedtorefertotheconceptofpresent

timeinthecontextthelearneruses.YonStutterheimandKleinhypoth-

esizethattheformverb十 一teisusedindependentlyoftheconceptwhich

itexpressesinGerman,butitisfunctioninginthelearner'sinterlanguage

system whichthelearnerhasdevelopedbasedonhisnativelanguage

concept.

Tbebasicideaofthis"concept-oriented"approachisthatlanguage

expressionsareboundbythespeaker'sconceptswhethertheyareinnate

orlearnedinacommunity.Asecondlanguagelearner,therefore,must

alreadyhavetheseconceptssuchastemporality,modality,andlocality
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anddoesnothavetolearntheselikechildrenacquiringtheirfirstlan-

guage.Eachlanguagehasdifferentwaysofexpressingconcepts.Von

StutterheimandKleinlookataspecificconcept,theconceptoftempora1-

ityanddiscussthatitislanguage-specificbecausetherearesomediffer-

encesineachlanguageinselectiveorobligatoryandimplicitorexplicit

tenseandaspectmarkings,andinthechoiceofaspecificlinguisticdevice

suchasadverbialphrases.Sincetherearethesedifferencesbetweenhis

nativeandtargetlanguage,alearnermaybepredictedtousetheconcept

inhisnativelanguage,attheearlystagesatleast,asasourcetobuildup

hisinterlanguage.

Languagetransfercanthusbeanalyzedfromitsfunctionalaspect

ratherthanontheappearanceofspecificlinguisticforms.Researchers

look intomorefundamentalmechanismswhichhumansexperience

throughperceptionandreflectiononrealityinthecommunity,allof

whichbuildupthevariouscomponentsofconcepts.Whenalearner

acquiresspecificformsanditemsinasecondlanguage,hisacquired

strategiesforexpressingaconceptmayinfluencehissecondlanguage

acquisition.

TEMPORALCONCEPTSBETWEENJAPANESEANDENGLISH

Temporalconceptscanbeanalyzedintovariouscategoriessuchas

"locationonatimeaxis,""completionofanaction,"and"relativetime

ortemporalrelationsbeforeorafter,"accordingtoeachlanguage's

internalstructure(YonStutterheimandKlein1987:194).Iwouldliketo

lookatthewaysthattemporalconceptsareexpressedinbothEnglish

andJapanese.

Hinkel(1992)discussesthedifferenceintimeconceptsamong

communitiesbytakinganexampleofculturallydifferentperspectiveson
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theboundaryofaday:

InnonsecularMuslimandJewishcultures,daysbeginatsunsetandnot

atmidnightasinWesterncivilconvention.Ontheotherhand,the

Japaneseconsidersunrisethebeginningofanewday(p.557).

Temporalconceptcanbeexpressedindifferentformsamong

languages.WhileEnglishusesverbtensetorefertotime,Japaneseuses

nounsandadverbs(Hinkel1992:557)."Becausetensesystemsare

language-specific"(Celce-MurciaandLarsen-Freeman1983:61)andboth

temporalconceptandlinguisticmarkingsinEnglisharedifferentfrom

theseinJapanese,aJapaneselearnerofEnglishmayfacedifficultyin

learningEnglishtensemarkingaswellasinpickingoutthetemporal

concept.

Englishtensesaretraditionallycategorizedintotwelvedifferent

tensesviewingbothtensesandtimeaslinearform (Celce-Murciaand

Larsen-Freeman1983:62-66),andpresent,past,andfuturetenseslocate

thetimeofsituationoreventrelativetothepresenttime.Thistradi-

tionalapproachcomesup"anoversimplificationinthepresentationof

complextensessuchasthepresentperfect"(ibid.p.66).

DeCarrico(1986)distinguishesanddefinesthreeconcepts,tense,

aspectandactualtime∴Shedefinestimeas"themeaningoftheconcep-

tualtimeframe"(p.667),oranintervalscalemeasuredbyclocks,calen-

dars,etc.Tenseandaspectaredefinedby"theformsthatverbstake"

(ibid.).ShefollowstheBullframeworkadaptedbyCelce-Murciaand

Larsen-Freeman(1983)toexplaintenseandaspect.Accordingtothe

framework,theEnglishtense-aspectsystemisorientedfromthreepoints

ofviewintime:present,past,andfuture.EachEnglishtensecanbe
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placedontheappropriatepointoftime:simplepresent,simplepast,and

simplefuturetense.Thispointineachtimeframeiscalled"basicaxis

timecorrespondingtothemomentofreference"(Celce-Murciaand

Larsen-Freeman1983:67).Aspectcanbeexplicatedbythetwopointsof

viewreferringto"atimebeforethebasicaxistime"and"atimeafterthe

basicaxistime"(ibid.).

Richards(1981)Claimsthat"therearetwotensesinEnglish:

presentandpast"(p.392)sincetenseisviewedasagrammaticalterm

referringtothemorphologicalverbformsthatareusedtodenotethetime

oftheeventsinasentencebyviewingfrom thetimeoftheutterance.

Semanticallypresenttenseisviewedasinthetimeoftheeventor

situationrelevanttothepresenttimethatisthemomentofspeaking(e.g"

Tom isout).Pasttensedescribestheeventorsituationinthetime

beforethemomentofspeaking(e.g.,Tomsang).Tenseisthusdescribed

asdeictic(Comrie1976& 1985,Lyons1977,Richards1981).

Lyons(1977)arguesthatthemaindifferencebetweentenseand

aspectisthattenseisdescribedasdeicticbut"aspectisnon-deictic"

(p.705).Tensegivesinformationontimeofeventorsituation,but

aspectgives"informationaboutthekindofeventthattheverbrefersto"

(Richards1981:392).Aneventmaybeviewedwhetheritis"changing,

repeated,habitual,complete,etc."(ibid.).Richards(1981)Claimsthat

therearetwoaspectsinEnglish:perfective(e.g.,Ihavef2'nishedmy

homework)andprogressive(e.gリTom issinging).

Comrie(1985)introduces"thetimelinediagram"(p.2)fordefining

threebasictenses:present,past,andfuture.Thepresenttenseisdefined

bythelocationwherethepresentmoment,Orthemomentofspeakingis

representedbyazeropointontheline.Thepasttenseisdefinedby

locationwheretheeventinthepastisplacedtotheleftofthepoint,and
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thefuturetenseisdefinedbythelocationwheretheeventinthefutureis

placedtotheright.Thesebasictenseswiththepresentmomentas

deicticcenterarecalled"absolutetense"(p.36).Comriealsointroduces

"relativetense"(p.56),wherethepointofviewforlocationofaneventis

someotherpointintimegivenbythecontextthanthepresentmoment.

Forexample,inEnglishthetimereferenceofbeingdependsontheoneof

themainverbinthefollowingsentence:Beinglate,Johncannotfz'nda

goodseat;vs.Beinglate,Johncouldnotfz-ndagoodseat.

Hornstein(1993)citesReichenbach'Stheoryoftensewhichclaims

thatthetemporallocationofeventisanalyzedbyitsrelationshiptothe

momentofspeaking.Thepresenttenseisexplainedinthattheevent

timeandthemomentofspeechcoincide,andinthepasttensetheevent

timeprecedesthemomentofspeech,whileinthefuturetensetheevent

timefollowsthemomentofspeaking.Thetheoryintroducesareference

timebesidestheeventtimeandthemomentofspeakingasinthefollow-

ingexample:Johnu)illhavelejiat30'clock(Hornstein1993:12).Inthe

aboveexampletheevent,John'sleavingwillhappensometimeafterthe

momentofspeaking,andbefore30'clockwhichspecifiesthepointof

viewintimeandiscalledthereferencetime.

Ando(1986)looksattensewiththerelationshipbetweenthe

momentofspeakingandthereferencetimedefinedintheReichenbachian

theoryoftense.HearguesthattensesysteminEnglishdoesnotcorre-

spondwiththeoneinJapanese.Though -taform inJapaneseistradi-

tionallyconsideredasthepasttensemarkerasinthissentence,kinouuJa

tookaddt-ta(Yesterdaywastheloth)(p.172),itisanalyzedbyAndoasan

aspectmarkerdenoting"completion." Hearguesthat-taformdoesnot

alwaysindicatethepasttimeonthetimelinedefinedintheReichenba-

chiantheoryoftense.Forexample-iaforminaa,tukare-ta(Iamtired)
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(p.173)doesnotimplythepasttimeevent,butthepresentsituation.He

takessixexamplestoreasonoutwhyJapaneseverbinflection-taform

isanalyzedbythecompletionasanaspectualmarkerratherthanapast

tensemarker.Hepointsoutanotherimportantdifferenceintense

expressionsbetweenJapaneseandEnglish.Forexample,inthesen-

tence,dekakerutokiwaamegafuttei-ta(ItwasrainingwhenIwentout),

theverbdekakeru(goout)isnotmarkedby-taform though theverb

futtei-tainthemainclauseismarkedby-taformshowingthepasttime.

WhileEnglishtenseisbasicallydefinedbyadeicticcategorythat

locatessituationsintimeconcerningreferencetothepresentmomentas

acenter,theexpressionsoftimeinJapaneseverbsdonotalwaysapply

inthedeicticcategorywiththepresentmomentasacenterlocation.

Theeventsintimediffereitherinthattheyarecompleteorincomplete

byusingthe-taformforcompletion.Theremustbeapossibilityfora

JapaneselearnerofEnglishtousetheJapanesetemporalconceptsto

expresshimselfinEnglish.

Hirataka(1991)investigatesutteranceintheinterview with27

learnersofJapaneseamongwhom are23nativespeakersofChinese,2

nativespeakersofKorean,OnenativespeakerofTagalogandThai

respectively,andlearnsthatabeginnerusesthreekindsofstrategiesto

expresstheconceptoftimeinJapanesebeforeheacquiresaspectual

markersingrammar.Thefirststrategyistouseadverbstoexpressthe

relationshipwithtimeconceptsuchassaisho(inthebeginning)marking

forthebeginningofanevent,andatode(afterwards)showingtheconse-

quentevent.Thesecondistouseachronologicalorderindiscourse.

Thethirdistouseadiscoursepatternstatingthetopicofastoryinthe

firsthalfandexplainingitinthenexthalf.Thefourthistoexpressthe

timeconceptwithchunksofthematicallyorganizeddiscourse.He
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discusseslimitationsofhisanalysisbasedon "theconcept-oriented

approach"(seeYonStutterheim andKlein1987):First,thesourceof

influenceonlearner'sJapaneseisnotclearwhetheritishisacquired

conceptoftimeinfirstlanguageorhisincompletelylearnedconceptina

textandaclassroom.Second,itisnotclearwhetheratransfer,ifany,

isbasedonthelearner'snativelanguageorconceptofthelanguage.

Hinkel(1992)investigatestheESL(EnglishasSecondLanguage)

learners'perceptionoftheEnglishtenseandaspectsystem.Shecollects

4sentencesfromeachof8Englishtense-aspectcombinationstakenfrom

ESLgrammartextsandasksthesubjectswithdifferentfirstlanguage

backgrounds(Chinese,Korean,Japanese,Vietnamese,Spanish,and

Arabic)todescribethetensesandaspectswithamultiplechoicequestion-

naire.These32sentencesarecontrollednottobeaffectedbylexical

timemarkerssuchastimeadverbialsandverbswithmomentaryor

durationalmeanings.

ShecomparestheresultsofESLlearnerswiththeonestakenfrom

nativespeakersofEnglishasacontrolgroup,andfindsthatthereare

statisticallysignificantdifferencesbetweennativespeakers'choiceof

timereferenceandnon-nativespeakers'(p<.01)exceptfor"rightnou)/at

themomentofspeaking"(p.563).Shealsofindsthatnativespeakers

chosesignificantly differentaspectualdescriptionsfrom llOn-native

speakersincludingpresentprogressive.From thisdatasheconcludes

that"thesubstantialdifferencesbetweenNS(nativespeaker)andNNS

(non-nativespeaker)perceptionsoftensemeaningsseemtoindicatethat

NSsandNNSsviewtimespansandtheirdivisionsandmeasurements

differently"(p.568).

Itisnoteworthythat,accordingtoherdata,Japaneselearnersof

EnglishwithextensiveEnglishgrammartrainingandTOEFLscores
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above500Stillhavedifficultywithunderstandingtheassociationof

meaningswithmorphologicalmarkersinthesimplepasttense(p.564).

CONCLUSION

Englishrequiresmorphologicalmarkerstotheverbsreferringto

basictensesdefinedbytimedeixis(Comrie1985,Lyons1977).When

teachingEnglishtensesinJapaneseEnglisheducation,ateachertradition-

allyexplainsthemeaningsandmorphologyofeachtenseinanexample

sentencewithJapanesetranslation(e.g.,Assoonashe垣些卓thenews,

themanturnedpale(sonoshiYlaSeO垂麺 yainayaotokou)amassaoni

natta)forsimplepasttense).SinceJapaneselanguagedoesnotshare

thesameconceptoftensewithEnglish(Ando1986),Japaneselearnersof

EnglishmaybeconfusedwiththemorphologyofEnglishtensemarkers.

Onthebasesofreviewingtheliteraturelwouldliketoconcludethis

paperbystatingthefollowingthreehypothesesthatrequirefurther

investigation.

1.Japaneselearners'nativeintuitionoftimeconceptisdifferentfromthe

deictictimeconceptwhichisusedbynativespeakersofEnglish.

UsingJapanesetranslationfororientationofEnglishtensesmaymake

tenseerrorsadhesive.Inotherwords,themoreadvancedlearnersin

overallEnglishproficiencymaymakefewererrorsintheuseof

Englishtenses.

2.Ifamorphologicalreference(C.g.,-taform)inJapanesesharesthe

mutualconceptoftimewithEnglish(e.g.,simplepasttense),fewer

errorsappearintheuseofEnglishtenses.Forexample,where

EnglishsimplepasttenseissometimestranslatedintheJapanese

expressiondenotingpastevent,theremaybefewererroneoussen-

tences.
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3.SinceJapaneseandEnglishsharethesametimeconceptsofsome

lexicalmarkerssuchastoday,tomorrouJ,andyesterday,theseadverbs

helpreducelearners'errorsintheuseofEnglishtenses.
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