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TeachingLearningStrategiesbyUsingVideo*

OsamuTAKAⅠ

I.Introduction

Theimportanceofthequantityandqualityofinputinthetarget

languagehasbeenrecognizedinthelanguageclassroomssinceKrashen

advocatedtheinputhypothesis.AccordingtoKrashen(1985),thefocus

ofinstructionshouldbeonthemessageinthetargetlanguage,andit

shouldbecomprehensibletothelearnersintheclassroom.Inother

words,thelanguageinstructionshouldbeEnglishinanEnglishclass,and

itshouldbecomprehensibletothestudentsinthecontextsofitsuse.

SomeempiricalstudiesatOtaruUniversityofCommerce(Oshima1996;

Kobayashi1996;Murahata1996)havealsostressedthemaximumuseof

thetargetlanguageintheclassroom.Theuseofthetargetlanguageis

essentialintheclassroom tomaximizetheopportunityoflanguage

acquisitioninthecircumstancelikeJapanwhereEnglishisnotused

outsidetheclassroom.

Theseresearchersalsostresstheimportanceoflanguageinstruc-

tionwithappropriateacademiccontents.Universitystudentswhohave

successfullyfinishedtheirhighschoolcurriculumhavealreadyreacheda

certainlevelofcognition.Thoughtheyarebeginnersinoralskillsof

*この小論は,平成 8年度科研費試験研究(B)｢LLを活性化する異文化教育を目的
としたマルチメディア語学学習システムの開発 (課題番号 07558027)｣(研究代表

者東洋学園大学人文学部教授浅野博)の成果の一部である｡



80 人 文 研 究 第 92 輯

English,Studentsalreadyhavegeneralknowledgeoftheworldandbasic

knowledgeofgrammarandvocabularyinEnglish.Theyarefrustrated

iftheclassactivitiesdonotmeettheircognitivelevel.Thisisoneofthe

reasonswhyaconventionalEnglishclassislesseffectiveinlearnlnghow

toexpressthemselvesinEnglish.

Thispaperwilldiscusstheimportanceofcognitiveoriented

methodsinlanguageinstructionthatactivatesappropriatelearnlngStrat-

egiesamonglearners,andintroduceanexperimentalteachingmethodto

growsuchlearningstrategiesthroughclassactivitiesinusingvideoasa

teachingmaterial.

ⅠⅠ.Theoreticalbackground

ThereareseveralimportantfindingsconcernlnglearnlngStraL

egiesinsecondlanguageacquisition.Initialresearcheswerebasedon

theinterviewswithgoodlanguagelearnersandtheclassroom observa-

tionsbytheresearchers.0'Malley andChamot(1990)summarize

notableresearchesonlearningstrategies.Theyidentifythreekindsof

strategies that-are effective in improving Students'performance:

metacognitive,Cognitive,andsocial/affectivestrategies.Metacognitive

strategiesentailplanningandthinkingaboutthelearning.Theyinclude

monitoringlearningprocessandself-evaluationofthelearningactivities.

Cognitivestrategiesinvolvemanipulationoflearningmaterialstoaccom-

plishthelearningtasks.Social/affectivestrategiesarerelatedtocoop-

erativelearnlngWithpeers.Thecognitionhasthusbeenrecognizedas

animportantroleinsecondlanguageacquisitionprocesses.

CognitionisexplainedbyCummins(1983)intermsofacademic

languageproficiency.Hedescribeslanguageproficiencywithtwocon-

tinuathatrelatetotaskdifficultyandthedegreeofcontextualizationin
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whichlanguageisused.Difficultyvariesfromcognitivelyundemanding

tasksindailyusesuchasreadingroadsigns,tocognitivelydemanding

tasksinanacademicsituationsuchasreadingtextbooks.Thecontext

forlanguageusevariesfromafullofcontextualcuessuchasgestures,

facialexpressions,orotherparalinguisticandlinguisticcues,toreduced

cuesinacademictasks.AccordingtoCummins,theacademictasksare

initiallycognitivelydemandinganddifficult,butgraduallybecomeeasier.

Theperformanceofthosetasksbecomescognitivelyundemandingand

automatic.

ThisnotionhasbeenelaboratedbyAnderson'sstage-relatedtheory

oflearning(0'MalleyandChamot1990).AccordingtoAnderson(1983,

1985),languagelearningskillsareacquiredthroughthreestages:the

cognitive,associative,andautonomousstages.Duringthecogllitive

stage,thelearnersobserveanativespeakerorateacherdoingthetask,

orreceiveinstructionhowtodothetask.Forexample,onecanmemo-

rizevocabularyandthestructureofsentenceswhenrepeatingsentences

aftertheteacher.Duringtheassociativestage,eachacquiredskillsare

connectedanderrorsindoingtasksarereduced.Ⅰnthefinalstage,

autonomousstage,theperformanceofskillsbecomesautomaticandthe

learnersbecometoperform theskillseffortlesslywithouterrorsthat

inhibitsuccessfulperformanceoftheskills.ThisAnderson'sstage-

relatedtheoryoflearningarticulatesthenotionofCummins'continuum

oftaskdifficulty:Anytasksstartwithcognitivelydemandingandbecome

autonomouswithcognitivelyundemanding,whichcompletestheacquisi-

tionofaskilltoexecutethetask.

Onthebasesofthetheoriesofcognition,0'MalleyandChamot

(1990)investigatedthecognitiveprocessesbyusingthelongitudinal

foreignlanguagestudy,andreclassifiedthelearningstrategiesfound
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previouslyinotherstudiesdonebythemselvesandothers.Accordingto

them,planningforlearningisanessentialstrategyforreadingand

listeningcomprehensioninsecondlanguagelearnlng.Previewlngthe

expectedideasorprinciplesofataskiscalled"advanceorganization."

Inlisteningcomprehension,Studentsareexpectedtoreviewtheirknowト

edgeofthetopicandgeneratesomelanguageinthelisteningpassage

beforetheyactuallylistentothepassage.Inproductiontaskssuchas

writingasummaryofthepassage,"organizationalplannlng"strategies

wererecognizedtobeusedamongthesubjectsintheirstudy.Students

planthesequenceofthemainideasandtheorganizationofthediscourse

inthesummary.Eventually,theyshouldhaveaplanofthelanguage

functionstobeusedinproductionofthesummary.Besidesofthese

metacognitivestrategies,"imagery"strategieswererecognizedasoneof

thecognitivestrategiesthatinvolveactuallyhandlingthematerial

mentallyorphysicallybyusingaspecifictechniquefordealingwitha

task.Studentsareexpectedtousementaloractualvisualstounder-

standinformation.Socialandaffectivestrategieswerealsoreportedto

berecognizedintheirstudythoughtheywerenotusedfrequentlybythe

subjectsofthestudy."Cooperation,"orworkingwithpeersisoneof

them.Studentsareexpectedtosolveaproblem,poolinformation,orget

responsetooralpresentation.Thestudyclarifiedthateffectivelearners

ofasecondlanguagearesupposedtousesignificantlymorelearning

strategiesthanotherwise.

Ⅰncognitivepsychology,thereareverylittlestudiesonhowstraL

egiesareusedwithsecondlanguagelearningtasks.However,thereare

afewstudiesofthekeywordmethodwithstudentslearningaforeign

language(0'MallyandChamot1990).Incomprehensionorproduction,

Studentsaregiventhekeywordsofthepassagetouseforexecutinga
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task. Thismethodcorrespondstoacognitivestrategy,"notetaking"

definedbyO'MallyandChamot.Itisdefinedas"writingdownkey

wordsandconceptsinabbreviatedverbal,graphic,ornumericalformto

helpperformanceofalanguagetask."

Ⅲ.HYPOTHESESTOBETESTED

Lookingbackontherelatedliteratureandpreviousstudieson

cognitivestrategies,theauthorwouldliketostatethefollowinghypoth-

esestobetestedinanexperimentalclassusingvideoasateaching

material.

Hypothesis1:Havingstudentsview ascenewithoutthesound

trackwillactivatetheircognitive,imagerystrategies(0'Malleyand

Chamot1990)whichhelpstudentsunderstandthescenewithsoundand

improvetheirlisteningskills.

Hypothesis2:Guessingthestoryofascenewithsilentviewingwill

helpstudentsunderstandthecontentofthefilm.Inthesilentviewing

activities,studentstalkaboutthesequenceofthescenewithoutsound

withtheirpartners,andsummarizetogetherwhattheyhavejustseen.

Thustalkingaboutthestoryworksasanadvanceorganization(0'Malley

andChamot1990)tounderstandthecontentofthescenebylisteningin

lateractivities.

Hypothesis3:Makinganoralpresentationofasceneinthesilent

viewingactivitieswillhelpstudentsuseanorganizationalplanningstrat-

egy(0'MalleyandChamot1990)forlisteningcomprehensionofthestory.

Hypothesis4:Accordingtocooperationstrategies,oneofthesocial

andaffectivestrategiesasO'MalleyandChamot(1990)defined,coopera-

tivelearningwillmotivatestudentstoinvolvelanguagetasksinthe

classroom activities.Therefore,talkingaboutascenewithapartner
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usinganinformationgapwillmotivatestudentstodothetaskfilling

informationgaps.

Ⅳ.METHOD

A.Subjects

AregularEnglishclassusingvideoasateachingmaterialhasbeen

chosenasanexperimentalclass.Thisclasswasofferedtothefirstyear

studentsasarequiredEnglishcourseatOtaruUniversityofCommerce

duringtheacademicyearof1995.Therewereforty-eightstudents

registeredandmostofthemareeighteenyearsoldwhowererightoutof

highschool.Duringthehighschooldays,theyhadbeentaughtEnglish

withGrammar-Translationmethod.AspratorandCelce-Murcia(1979)

state,themajorcharacteristicsofGrammar-Translationmethodareas

follows:1)Classesaretaughtinthemothertongue,Withlittleactiveuse

ofthetargetlanguage.2)Muchvocabularyistaughtintheformoflists

ofisolatedwords.3)Longelaborateexplanationsoftheintricaciesof

grammararegiven.4)Grammarprovidestherulesforputtingwords

together,andinstructionoftenfocusesontheform andinflectionof

words.5)Readingofdifficultclassicaltextsisbegunearly.6)Little

attentionispaidtothecontentoftexts,whicharetreatedasexercisesin

grammaticalanalysis.7)Oftentheonlydrillsareexercisesintranslat-

ingdisconnectedsentencesfrom thetargetlanguageintothemother

tongue.8)Littleornoattentionisgiventopronunciation.Sincemost

ofthemhavenothadenoughorallanguagetraining,Studentsrightoutof

highschoolarenotfamiliartoaclassconductedalmostwholeclassin

English.AccordingtotheresultoftheCELT(AComprehensiveEnglish

LanguageTestforLearnersofEnglish)Form A,administeredatthe

beginningofthecourse,theaverageofthescorewasabouttwenty-one
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pointsoutoffiftyquestionsinlisteningsection;infact,moststudents

(83%)Couldnotreachthehalfofthetotalscore,fiftypoints.

B.Teachingplan

Themainobjectivesofthisclassweresetupandnotifiedtothe

studentsinthebeginningoftheclassasfollows:1)Studentsareableto

summarizethestoryofthefilminEnglish.Theyarerequiredtowrite

fivepagesofsummaryofthefilm inEnglishattheendofthecourse

insteadoftakingafinalexamination.2)Studentsareabletopresentthe

summaryorallyinEnglish.Theclassevaluationhasthusdonebythe

fivepagesummaryandoralpresentationsstudentsmadeduringtheclass

hours.

Amovie,"FieldofDreams"wasusedasateachingmaterial.The

scriptpublishedbythescreenplaywasassignedasareferencebook

availableattheuniversitybookstore.Themoviewasdividedinto

elevenunitsbytheauthorandexercisesweremadeforeachunit.Each

unitwouldbefinishedintwoorthreeclasshoursaccordingtothe

academicschedule,thirtyclasshoursinayear.Roughlyspeaking,each

unitconsistsoffourmajorclassroomactivities:previewing,silentview-

ing,mainviewing,andpostviewingactivities.

Inthepreviewingactivities,characters,namesofplaces,andother

propernounsinthesceneareintroducedeitherinahandoutorteacher's

explanations.Thefocusofteachingisonraisingstudents'consciousness

ofculturalcomparisonbetweentheUnitedStatesandJapan.Students

arealwaysexpectedtoanswerthequestionsorallyregardingthetopicof

theactivitiesasaform ofpreviewingexercises.

Inthesilentviewingactivities,Studentsarepairedtoviewascene

withoutlisteningtothesoundtrack.Oneinthepairwhowatchesa

sceneisexpectedtodescribethesceneverballyineitherEnglishor
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Japanesetothepartnerwhoisexpectedtotakeanoteforwritinga

summaryofthescenelatertogether.Sinceeachsceneismorethanfive

minuteslong,theroleofapartneralternatesafewtimesinthemiddleof

theactivities.Thentheycooperatetomakeasummaryofthescenefor

anoralpresentation.Ⅰnoralpresentation,Studentsareexpectedto

makeanoutlineofthesummarytheyhavemadetogether,anddothe

presentationusingtheoutline.Therestofthestudentsasaudience

participatestoevaluatethepresentationaccordingtothecriteriathe

teachermadeasfollows.Therearefivecategorieswithfivescale

evaluationcriteriafrompoortoexcellent:

1)Eyecontact:Doesthestudentspeaktotheaudience?

2)Loudness:IshisorhervoiceloudenoughforyoutounderstandP

3)Contents:Arethecontentsrelevanttothetopicandeasytounder-

stand?

4)Rhythm:DoeshisorherintonationsoundauthenticinEnglish?

5)Feedback:Areyoumotivatedtoaskquestionsorstatecomments?

Studentsuseamarksheetforconductingthisevaluation,andarethen

encouragedtoaskquestionsandtostatetheirowncommentsonthe

presentation.Intheend,theyareaskedtowriteandgiveanoteof

commentsforthespeaker.

Inthemainviewingactivities,Studentsaregivenquestionsrelated

tothetopicandlisteningcomprehensionintheformofexercisesonthe

handouts.Aftercompletingtheexercises,Studentsareexpectedto

answerorallytothequestionstheteacherasksinEnglish.Questionsare

usuallyaskedtoextendtheclassactivitiestodiscussionsonthetopicsin

Englishintheclassroom.First,Studentsareinstructedtoreadthe

comprehensionquestionsorthedialoguesforfocuslisteningandthen

watchthescene.Forthefocuslistening,studentslistentothesound
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trackofthefilmwithoutseeingthepicture.Focuslisteningisassigned

tolistenfornumbers,orkeywordsthattheteacherselectedwhenhe

madeanexercise.

Inthepostviewingactivities,Studentsaregivenatopicrelatedto

eachunitformakingacomposition.Thetopicshouldbechoseninthe

cross-culturalcomparisonbetweentheUnitedStatesandJapanbythe

teacher.Asanexampleintheunittwo,Studentsareaskedtocompare

thefamilyofAnnieandRay,maincharactersinthefilm,withtheirown

familyoranordinalfamilyinJapan.Studentsarethenaskedtomake

anoutlineoutoftheirownwritinganddoanoralpresentationinclass.

Forthepresentation,thestudentevaluationisusedasinthepreviewing

activities.

C.Instruments

lnthebeginningofthecourse,theCELT(A)ofthelisteningsection

wasadministeredtoseethestudents'1isteningproficiency,andintheend

ofthecoursetheCELT(B)ofthelisteningsectionwasdonetoseethe

improvementsoftheirproficiency.

Ⅰntheendofthecourse,aten-itemquestionnairewasadministered

toseestudents'evaluationofteachingmethods,teachingmaterialsand

theirownimprovementsoforalcommunicationskills.Eachitem was

evaluatedwithfivescalesfrom1asthemostnegativeevaluationto5as

themostpositiveevaluation.Thefirstquestioniswhetherstudentslike

thismovie.Thesecondisthedegreeofunderstandingstudentsperceive

themselves.ThethirdiswhethertheEnglishsubtitlewasuseful.The

fourthiswhetherthescriptwasusefultopreparefortheclass.Thefifth

iswhetherthepreviewingactivitieswereusefultounderstandthecontent

ofascene.Thesixthiswhetherthesilentviewlngactivitieswereuseful.

Theseventhiswhetherthemainviewingactivitieswereuseful.The
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eighthiswhetheroralpresentationwasuseful.Theninthisstudents'

self-evaluationontheimprovementofspeakingskills.Thetenthis

students'self-evaluationontheimprovementoflisteningskills.

Besidesofthesetwoobjectiveinstrumentsforanalysesofstudents'

Strategies,theauthortaughtthisclassasateachersothattheclass

observationdataandstudents'summarieshavebeenusedtoevaluatethis

experimentalclass.

Ⅴ.RESULTS

TheresultsoftheCELT(A)and(B)areanalyzedstatisticallyand

areshowninTable1.Thetotalnumberofthestudentsintheclassis

forty-eight.ThetotalscoreofthelisteningpartforbothCELT(A)and

(B)arefiftypoints.ThemeanscoreoftheCELT(A)is21.39whilethe

oneoftheCELT(B)is25.72points.Thedifferencebetweenthemean

scoresof(A)and(B)is4.33,whichisstatisticallysignificantatthelevel

of0.01probabilitiesaccordingtotheresultofthet-test,whichteststhe

significanceofthedifferencesbetweentwomeanscores,CELT(A)and

CELT(B).

Table2showstheresultsofthequestionnairewithtenquestions

regardingtheevaluationoftheclassactivitiesandmaterialsaswellas

students'self-evaluationontheircommunicationskills.Studentswere

askedtoratethedegreeoftheperceivedusefulnessofeachitemwithfive

Table1. Theresu一tofthet-testfortheCELT(A)and(B)

CELTA(pretest) CELTB(posttest) Difference

21.39(meanscore) 25.72(meanscore) 4.33**

4.25(S.D.) 5.52(S.D.)



TeachingLearningStrategiesbyUsingVideo 89

scalesfromthemostnegativeresponsetothemostpositiveone.

Thefirstquestion(Q.1.)inthequestionnaireaskswhetherstudents

likethemovie,"FieldofDreams." Accordingtotheresults,most

studentslikethismovieverymuch.However,thereareafewstudents

whoshow anegativeattitudetowardthismovie.Readingtheirterm

paperonthesummaryofthestory,theauthornoticedthatsomeofthe

reasonswhystudentsdislikedthismoviewasthattheydidn'tknowabout

thebaseball,andwerenotinterestedintheplotofthemovie.The

contentofthewritingtendstobepoorifthestudentsarenotinterested

inthefilm.

Thesecondquestion(Q.2.)isaboutthedegreeofunderstandingthe

contentsofthefilm.Nostudentsmarkedthescale1showingzerot020

percentofunderstanding.Seventy-eightpercentofstudentsshowtheir

understandingmorethan60percentofthecontentsinthefilm.Wh en

studentsareaskedaboutthiskindofquestiononcomprehension,they

tendtoprejudgethatthequestionisaboutlisteningcomprehensionsince

videohasbeenmainlyusedforlisteningcomprehensionpractice.From

thispointofviewintheresults,thisclasswassuccessfulforlistening

comprehensionskills'development.

Inthemainviewingactivities,thefilmwithEnglishsubtitleswas

usedintheclass.Thestudentswereaskedwhetherthesubtitleswere

helpfulforlisteningcomprehensioninthethirdquestion(Q.3.)ofthe

questionnaire,where70percentofthestudentsclaimedthatthesubtitles

werehelpful.Itisinterestingtoknowthat6percentofstudentsrespond-

ednegativelyinthiscolumn.Sincethefilmscriptswereavailabletothe

students,theEnglishsubtitleswerenotessential.Fromtheobservation

oftheclassactivities,itseemsthatstudentshadbetterreadthescripts

beforeorafterviewingthefilmbutnotconcurrently.
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Thefourthquestion(Q.4.)askswhetherabookofthefilmscripts

ofEnglishwithJapanesetranslationwasuseful. Nostudentsshowed

negativeresponsetothisquestion.Itmustbeveryhelpfultothestu-

dentswhentheypreparefortheclassanduseitforthereview.

Thefifthquestion(Q.5.)regardswhetherthepreviewingactivities

wereusefulforunderstandingthecontentsofasceneandimprovingtheir

communicationskills.Fifty-fivepercentofthestudentsglVeapositive

response.Itisnotsurprisingtoknowthattherearequiteafewstudents

(41%)whoareindecisive.

Thesixthquestion(Q.6.)askswhetherthesilentviewingactivities

wereuseful:specifically,apairworkactivityinwhichastudentexplains

whatheorsheseesonthescreentothepartnerinEnglishorJapanese.

Unexpectedly,45percentofthestudentsrespondednegatively.They

thinkthisactivitywasnotusefultounderstandthecontentsofthefilm.

Only8percentofthestudentsgaveapositivefeedbackonthisactivity.

ThisactivitywasexperimentalforglVlngStudentsmoreinteraction

amongthemselves.Initially,theteacherencouragedthestudentstouse

Englishasmuchaspossiblewhentheyexplainedthescenetotheir

partners.However,therewereveryfewstudentswhocouldcontinue

usingEnglishforexplanationofthescreen.Gradually,manystudents

seemedtofeelaburdenonusingEnglishandbecamesilent,whilesome

ofthemcontinuedtheactivitiesinJapanese.

Theseventhquestion(Q.7.)isaboutthemainviewingactivities:

whetherthestudentsthoughttheywereusefultounderstandthecontent

ofthefilmandimprovetheircommunicationskills.Sixty-twopercent

ofthestudentsrespondedpositively.Theexercisesintheseactivities

mainlyfocusedonlisteningwhichgavestudentsaclearobjectiveinthese

activities.Thismayhaveinducedpositivestudents'feedbackonthis
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Table2.Theresultsofthequestionnairewithfivesca一es.

91

1negatiVe 2 3middle 4 5positiVe

Q.1. 2% 6% 12% 36% 44%

Q.2. 0 7 17 54 22

Q.3. 0 6 24 34 36

Q.4. 0 0 4 45 51

Q.5. 0 4 41 35 20

Q.6. 13 32 47 6 2

Q.7. 0 4 34 47 15

Q.8. 0 10 19 45 26

Q.9. 2 32 23 32 ll

Qll･Q･2.Q･3.Q.4.Q.5lQ.6.Q.7.Q.8.Q.9.Q.10.

昏 mOS" egadve1

I negative2

田 mi ddle3

田 Posilive4

I mostpositive5

item.

Theeighthquestion(Q.8.)isaboutpresentation:whetheritis

usefulforthestudentstounderstandthefilmandimprovetheircommuni-

cationskills.Seventy-onepercentofthestudentsrespolldedpositively

and10percentofthem negatively.Presentationhasdoneinthesilent

viewingactivitiesandpostviewingactivities,andwasevaluatedbythe
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Studentsandtheteacherfortheirgrade.

Theninthquestion(Q.9.)isaboutstudents'self-evaluationontheir

listeningskills:whethertheythinklisteningabilitieshavebeenimproved

inthisclass.Forty-threepercentofthestudentsperceivedthattheir

listeningskillshavebeenimprovedinthisclass,while34percentofthe

studentsreportednegatively.Thoughtherewasasignificantimprove一

mentofthelisteningabilitiesstatistically,students'perceptiontoward

theirownabilityisratherlow.Theyaremodestwhenitcomestotheir

ownself-evaluationontheirabilities.

Thelastquestion(Q.10.)isaboutstudents'self-evaluationontheir

speakingskills:whethertheythinkspeakingabilitieshavebeenimproved.

Thirty-Sevenpercentofthestudentsperceivedthattheirspeakingskills

havebeenimprovedinthisclass,while28percentofthestudentsthought

otherwise.Itisnotablethattherewere35percentofstudentswho

answeredneitherpositivelynornegatively.Thoughthepresentation

activitieswerestressedasoneoftheclassobjectives,thenumberof

studentsinoneclasswasaboutfifty,whichwastoolargeforeachstudent

tohaveenoughtimetopracticespeakingintheclassroom.

VI.DISCUSSJONS

AccordingtotheresultoftheCELT thatshowsthestatistical

slgnificanceofimprovementinstudents'listeningskills,thefirsthypothe-

sissayingthatsilentviewingactivitieswillhelpstudentsunderstandthe

contentsofasceneandimprovetheirlisteningskillsissupportedinthis

study.Intheactivities,Studentswereinstructedtotalkaboutthescene

onthescreentotheirpartners,whichconstructedaclearimageofthe

storytheyweregoingtolistenafterwards.Byusingvideoforlistening

comprehension,Studentsareprovidedafullofinputwithvisualcontext



TeachingLearningStrategiesbyUsingVideo 93

inascene,andtheir"imagery"strategies(0'MallyandChamot1990)are

activatedandlearnedtousethestrategiesforlisteningcomprehension

throughdoingactivitiessuchasthesilentviewing.

Thesecondhypothesisstatingthattheguesslngthestoryofthe

scenewithsilentviewingwillhelpstudents'comprehensionofthefilmhas

alsobeensupportedfromtheresultsoftheCELTandthequestionnaire.

Thesecondquestioninthequestionnairesisaskinghowmuchstudents

understandthemovie.Seventy-eightpercentofthestudentsresponded

thattheyunderstoodmorethan60percentofthecontentsofthefilm.In

thesilentviewingactivities,Studentswereexpectedtosummarizethe

storyinpairs.Duringtheperiodoftheirworkingtogether,theauthor

observedhowtheyweremakingasummaryandreceivedquestionsfrom

them ifany.Fromtheobservation,theydiscussedwhattheywatched

andtesteditoneachotherwhethertheirunderstandingwaslogical

enough.Throughtheseactivities,studentsdevelopedtheschemaofthe

story,whichwouldhelpstudentsunderstandthecontentsoftheirlistening

inthemainviewingactivities.Ⅰnotherwords,thisschemabecamean

"advanceorganization(0'MalleyandChamot1990)"forlisteningcompre-

hension,andthestudentslearnedtodevelopandusethismetacognitive

strategyforunderstandingthecontentsofthefilm.

Thethirdhypothesisstatingthatanoralpresentationisusefulto

activatestudents'Organizationalplanningstrategiesforlisteningcompre-

hensionissupportedbytheresultsoftheCELT andquestionnaire.

Studentshighlyevaluatedtheusefulnessofpresentationintheeighth

questionofthequestionnaire.Seventy-onepercentofthestudentsgave

apositivefeedbackonthisactivity.Beforetheymadeapresentation,

theywereexpectedtooutlinethesummarytheywrote,andcameupln

frontoftheclasstomakeaspeechwiththeoutlineontheirhand.Their
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performancewasevaluatedbytheteacheraswellasbytheotherstudents

asanaudience,andoneoftheimportantcriteriaforevaluationwasan

eyecontact:aspeakerwasexpectedtolookattheaudienceandspeakto

them.Therefore,theywerenotallowedtoreadthesummaryatthe

presentation.Instead,theyweretaughttomakeanoutlineoftheir

summaryforthepresentation.Thisishowthestudentshavedeveloped

theirorganizationalplannlngStr:ategies,

Thelasthypothesisstatingthatthesilentviewlngactivitywithan

informationgapwouldmotivatestudentstoincreaseinteractionsamong

studentsisnotsupportedaccordingtotheresultsofthequestionnaire.

Studentsevaluatedthisactivitylesseffectiveforimprovingtheircommu-

nicationskillsinEnglishonthesixthquestioninthequestionnaire.One

isbecausethatstudentswereallowedtouseJapanesewhentheyex-

plainedthescenetotheirpartner.Theauthordecidedthatstudents

wereallowedtousethefirstlanguagejudgingfrom theresultsofthe

listeningtestoftheCELT(A)administeredinthebeginningoftheclass.

TheircommunicationskillsinEnglishwerebeginners'levelsothatthey

couldnothelpusingtheirfirstlanguagetoexplainthescenemovlngln

sequenceaccordingtothestoryofthefilm.Therefore,Studentsmay

haveratedthisactivitylowintermsofcommunicationskillsinEnglish.

Anotherpossibilitywecanthinkaboutisthatstudentswere

gettingtiredofthisactivitybydoingwiththesamepartner.Inthe

beginningofthecourseasfarastheauthorobserved,theywerevery

activeexplainingthescenetobeshownonthescreentotheirpartners,

butweregettingquieterasthecoursecameneartoanend.Thequesti-

onnairewasadministeredintheendofthecourseWhentheyweretired

ofthisactivity.
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ⅥⅠ.SUMMARYANDCONCLUSIONS

Japaneseuniversitystudentsrightafterhighschoolusuallyhave

onlyoneprominentstrategy,"translation"tousewhentheytryto

understandEnglisheitherinoralorwrittendiscoursesincetheyhave

beentrainedwithGrammar-Translationmethod.Sinceclasseswiththis

methodaretaughtinthemothertongue(PratorandCelce-Murcia1979),

StudentsfirstputEnglishintoJapanese,andthenreadthetranslated

Japaneseversioneitheronasheetofpaperorintheirmindforcompre-

hension.Thereforeittakestimeforthestudentstorespondtoquestions

askedbyateacherinEnglishsincetheyhavenotdevelopedtheirlearning

strategiesunderstandingthetargetlanguageinthatlanguagewithout

translation.

Inthisstudy,wehavelookedatmetacognitive,Cognitive,and

social/affectivestrategies(0'MalleyandChamot1990),andhow they

relatetostudents'listeningskillsjudgingfromtheresultsoftheCELT

andthequestionnaire.AsO'MalleyandChamot(1990)states,imagery,

advanceorganization,andadvanceplanningstrategiesarekeyfactorsfor

studentstounderstandasceneofanauthenticvideoinforeignlanguage.

StuderltSCandevelopthesestrategiesbyspendingenoughtimefordoing

apreviewingactivitybeforetheyviewthevideo.Inthisexperimental

class,Studentshaddonevocabularyexercises,questionsandanswers

practicesin thepreviewingactivities,andalsodoneinformationgap

activities,writtenasummaryofthesceneandmadeitspresentationin

thesilentviewingactivitiesbeforetheystartedtheirlisteningcomprehen-

sionpractice.Thisstudy,however,didnotshowtheeffectivenessof

cooperativestrategies.Studentswerenotencouragedtocommunicate

eachotherintheinformationgapactivitiesverymuch.Thismethodhas
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toberevisedtoenhancemorecommunicationamongstudentsinfuture

studies.

Thoughwecannotgeneralizetheseresultsofthisstudy,Wefound

itveryimportantthatJapanesestudentswithonlyatranslationstrategy

shouldbetrainedtodeveloptheirlearningstrategiesinforeignlanguage

acquisition.
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